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Canyons School District elementary ELA maps are created and published by the CSD 
Instructional Supports Department 

ENGLISH LANGUAGE ARTS (ELA) CURRICULUM MAP 
CANYONS SCHOOL DISTRICT  

Curriculum Mapping Purpose 

Canyons School District’s language arts curriculum maps are standards-based maps driven by the Utah Core 
Standards and implemented using Pearson Reading Street ©2011.  Student achievement is increased when both 
teachers and students know where they are going, why they are going there, and what is required of them to get 
there.  

Curriculum Maps are a tool for: 

• ALIGNMENT: Provides support and coordination between concepts, skills, standards, curriculum, and
assessments

• COMMUNICATION: Articulates expectations and learning goals for students
• PLANNING: Focuses instruction and targets critical information
• COLLABORATION: Promotes professionalism and fosters dialogue between colleagues about best

practices pertaining to sequencing, unit emphasis and length, integration, and review strategies
• SCAFFOLDED INSTRUCTION AND GROUPING STRUCTURES: The organization of a scaffolded

classroom includes whole group, small group (e.g., teacher-led skill-based, cooperative learning), partner,
and independent work where students are provided support towards mastery. As students assume more
responsibility for the learning, gradual support is decreased in order to shift the responsibility for learning
from the teacher to the students. (see pages 78-81 for scaffolding ideas)
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General Instructions 
Pacing 
This curriculum map provides guidance for intertwining the Utah Core Standards and the Reading Street curriculum.  Following the map 
will allow students to access all core standards by the end of the year.  To support students’ mastery of the standards, targeted standards 
have been identified for each unit.  Attending to these targeted standards will allow teachers to focus instruction for the given unit and 
better assess students’ understanding of each standard. 
 
Units 
There are six units that are to be covered over the course of the school year.  Each unit represents six weeks of instruction.   
 

Big Question and Question of the Week 
These questions provide an anchor for a thematic unit of instruction (six weeks) and are represented in the classroom on a Concept Board. 
Questions are referred to during Content Knowledge, Concept Talk, Concept Mapping, Main Selection, and in content integration when 
the question supports Science and/or Social Studies standards. 
 

Assessment 
Assessment options include student observation, progress monitoring, Weekly Tests, Fresh Reads, Unit Tests, and Writing to Sources 
Writing Rubrics.  Through the use of the Realize platform for online assessment, teachers can access reports to support student goal-setting 
and assessment.  District-wide Standard-based Assessments are used as our common district assessments.  DWSBA are mandatory and are 
given during a common assessment window.  
 
Targeted Technology Standards 
In each unit, one of the International Society for Technology in Education (ISTE) Standards is integrated into the ELA block.  Resources are 
available at http://edtech.canyonsdistrict.org/elementary-curriculum-maps-iste-standards.html to assist teachers in integrating technology 
into ELA instruction based on Reading Street units.  The school’s Educational Technology Specialist can provide additional supports as 
requested.   
 

Homework 
The struggle to develop independent reading skills and language arts skills should occur while the teacher is available to support and 
scaffold the learning and correct student errors.  Work that is sent home for students to complete should consist of concepts and skills that 
have been taught in class, been practiced, and the student can do independently.  Homework should be used to build automaticity of skills 
already acquired and not for development of new skills without instruction. For appropriate homework practice, please see the HW Study 
Skill Pages available at http://csdela.weebly.com/weekly-study-skills-hw-sheets.html 
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Evidence-Based Instructional Priorities 
Applied to Literacy Instruction 

Explicit Instruction 
I Do - We Do - Y’all Do - You Do 
Model - Guide Practice – Partner - Independent  
Systematic   
q Focused on critical content 
q Skills, strategies, and concepts are sequenced 

logically 
q Break down complex skills 
q Lessons are organized and focused 
q Instructional routines are used 
q Examples and non-examples 
q Step-by-step demonstrations  
 

Relentless  
q Adequate initial practice 

NOTE: Students who struggle may require 10-
30 more times as many practice opportunities 
than their peers. 

q Distributed practice--frequent exposure to content/skill 
over time 

q Cumulative review 
q Teach to mastery 

 

Engaging 
q Increasing Opportunities to Respond 
q Explicit Vocabulary Instruction 
q Feedback 
q Instructional Grouping 
q Acquire – Auto – Apply 
q Classroom PBIS 
 

Increasing Opportunities to Respond  
Saying, Writing, Doing 

Explicit Vocabulary Instruction 
 

Group Reading Strategies for Student Engagement 
q Model: All students track as the teacher reads the passage. Teacher emphasizes 

reading in phrases with expression. “My turn to model. Everyone tracking.” 
 - Choose this strategy when text contains dialogue, advanced punctuation or 

other content that makes it more difficult for students. 
q Echo Reading: The teacher reads a sentence fluently and immediately the students 

read it back to the teacher. Keep the time between the model and test very short. 
All students must track as the teacher or peer reads. “My turn. Echo read. Everyone 
tracking.” (Model) “Tracking back. Your turn, read.” 

q Choral: Students and teacher read together aloud as all students are tracking. This 
should be only on short sentences and title. Teacher sets pace. “Everyone…choral 
read.” 

- Choose this strategy with text that all students can read. 
q Cloze: Teacher reads and pauses at a word (focused vocabulary words) and 

students read the word. Continue for a paragraph or so. “My turn. Everyone 
tracking. Cloze read….” 

q Partner: Partner A reads a sentence and Partner B reads a sentence. Students must 
track as their partners read. 

 

q Introduce the word 
• Teacher says the word  
• All students repeat the word  
• Teacher gives a child-friendly definition 
• All students repeat the definition (with teacher guidance) 
• Repeat above steps as necessary 

q Demonstrate 
• Provide an example 
• Provide a non-example 
• Repeat above steps as necessary 

q Apply 
• Students turn to a partner and use the word in a sentence 
• Teacher shares a sentence using the word 

 

Feedback  Instructional Grouping Acquire – Auto – Apply  Classroom PBIS 
q Corrective and Affirmative 
q Timely and Frequent 
q Specific and Reinforcing 
 

q Whole group, Small groups, Partners 
q Fluid and flexible 
q Skill-Based Small Group Instruction 

 

q Learn (acquire) the skill  
q Build the skill to automaticity  
q Apply the skill 

 

q Forming clear behavior expectations  
q Explicitly teaching expectations to 

students 
q Reinforcing expectations with students 
q Correcting of problem behaviors in a 

systematic manner 
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 Intensified Systematic Vocabulary Instruction Routine for   
Building Academic Language  
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Introduction Phase 
1. Teacher writes/says the word. 
2. Students repeat the word. 
3. Multisyllabic breakdown 

 
 
 
 
 

4. Teacher gives a student friendly 
definition, incorporating synonyms 
as appropriate. 

5. Students restate definition with 
teacher guidance. 

 
6. Teacher identifies any prefixes, 

suffixes, base/root words, origin. 

Teacher/Student Responsibilities 
T: The word is survive.  What word? 
S: Survive. 
T: Let’s clap/tap “survive” into syllables. 
T & S: “sur” “vive”.  
T: How many syllables? 
S: 2 syllables 
T: Where’s the syllable break? 
S: In between sur·vive. 
T: When people or animals don’t die when things are 
really bad or dangerous, they survive. 
T & S: So when people or animals don’t die when 
things are really bad or dangerous, they survive. 
 
 
T: The prefix “sur” means over, above or more.  The 
suffix “vive” means to live.   
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Demonstration Phase 
7. Illustrate with examples/non-

examples 
a) Concrete examples (realia) 
b) Visual representations—video, 

pictures, diagrams, etc. 
c) Physical gesture 
d) Verbal Examples 

8. Sentence Frames (ex. If I had to 
survive cold weather, I would need 
__________________. 
 
9.  Check for students’ understanding by 
discerning between examples and non-
examples (repeat as necessary) 

 
T: Look at people on this river.  It is very dangerous.  
However, they don’t get hurt or die, they survive. 
 
 
S: If I had to survive in cold weather, I would need to 
wear a warm coat, snow boots, gloves and a hat. 
 
T: (Example) If whooping cranes had no food in the 
winter and all the food was buried in the snow, would 
they survive? Ones tell your partner why they wouldn’t 
survive. 
S1: The cranes wouldn’t survive because they need 
food. 
T: (Non-example) If there was an ample supply of food 
for the whooping crane would they survive. Twos tell 
your partner why they would survive. 
S2: The crane would survive because it has plenty of 
food and it needs food to survive.  
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 Application Phase 
10. Deepen students’ understanding by 
applying the word in a new context 

a) Teacher asks a deep processing 
question 

b) Students responds via a quick 
write and/or orally with a partner 
or in a small group or whole 
group setting.    

 
T:  If a coyote was chasing a rabbit, what could the 
rabbit do to survive. 
S: (Student responses will vary, but should demonstrate 
their level of understanding via their answer) 
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     Reading Street    

 Implementation Assessment            	

	
04/21/15	

 
Systematic Use of Materials 

 Teacher Edition is being referred to during instruction 
 Concept Board is displayed  

p current  
p visible for student use 
p ELL Poster 

 A-Z Sound Spelling Cards (1-3) and Alphabet Cards (K) are displayed  
 Student editions are easily accessible for use 

p Students reading student editions and/or other RS ancillary materials 
 Lesson/Unit is in line with CSD ELA Curriculum Map 
 Digital resources from SuccessNet are used, as appropriate, to reinforce instruction 

Instructional Routines 
 Instructional objectives are  

p posted  
p referred to throughout the lesson 

 Instructional content is primarily focused on the lesson in the Teacher’s Edition 
 Concept Board is being built upon daily as part of instruction 
 Teacher uses instructional routines as organized in Teacher’s Manual (with additional  

     enhancements such as the  
p intensified routines 
p vocabulary routine 
p group reading strategies 
p sentence frames 

 Teacher frequently elicits responses from students: 
p verbal 
p non-verbal 
p physical 
p chorally 
p partners 
p individually 

 Teacher provides timely  
p positive  
p corrective feedback to students and  
p provides looped feedback 

 Teacher scaffolds and paces instruction based on student responses 
 Transitions are smooth and students are clearly following a previously articulated routine 

Skill-Based Small Group Instruction 
 Small group instruction is included in the daily schedule 
 Small group teaching area is  

p well-organized  
p differentiated materials aligned to identified need based on data (e.g., decodable readers, leveled 

readers, RtI Kit, PALS, FCRR, etc.) 
 Teacher provides students with ample feedback loops and opportunities to practice 
 Practice Station routines, procedures, and expectations are evident  
 Evidence of differentiated practice station activities to support varying student need 
 Practice Stations reinforce, review, and/or extend content 
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1st Grade 
ELA Standards Not Explicitly Represented in the Curriculum Map 

 
 

There are a few standards that have not been represented as targeted standards in 
any of the units.  Below are those standards and the rationale for not being 
represented in the maps.  
 
Reading Informational Text Standard 4:  Ask and answer questions to help 
determine or clarify the meaning of words and phrases in the text.   
Reading Foundational Skills 4.c: Use context to confirm or self-correct word 
recognition and understanding, rereading as necessary.  
Language Standard 2.e:  Spell untaught words phonetically, drawing on phonemic 
awareness and spelling conventions.   
 

• These three standards are an integrated component of the curriculum all 
year long; thus, it was not necessary to identify these standards as targets. 

 
Reading Literature Standard 10:  With prompting and support, read prose and 
poetry of appropriate complexity for grade 1.   
Reading Informational Text Standard 10:  With prompting and support, read 
informational texts appropriately complex for grade 1.  
 

• The material taught in the literacy block and the content areas is aimed to 
helping students achieve Reading Standard 10.   It is an on-going target that 
will be addressed all year long and is the ultimate outcome of instruction.   
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13

Reading Standards for Literature K–5 [RL]
dŚĞ�ĨŽůůŽǁŝŶŐ�ƐƚĂŶĚĂƌĚƐ�ŽīĞƌ�Ă�ĨŽĐƵƐ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶ�ĞĂĐŚ�ǇĞĂƌ�ĂŶĚ�ŚĞůƉ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƐƚƵĚĞŶƚƐ�ŐĂŝŶ�ĂĚĞƋƵĂƚĞ�ĞǆƉŽƐƵƌĞ�ƚŽ�Ă�ƌĂŶŐĞ�ŽĨ�ƚĞǆƚƐ�ĂŶĚ�ƚĂƐŬƐ͘�ZŝŐŽƌ�ŝƐ�ĂůƐŽ�ŝŶĨƵƐĞĚ�ƚŚƌŽƵŐŚ�ƚŚĞ�ƌĞƋƵŝƌĞŵĞŶƚ�ƚŚĂƚ�
ƐƚƵĚĞŶƚƐ�ƌĞĂĚ�ŝŶĐƌĞĂƐŝŶŐůǇ�ĐŽŵƉůĞǆ�ƚĞǆƚƐ�ƚŚƌŽƵŐŚ�ƚŚĞ�ŐƌĂĚĞƐ͘�^ƚƵĚĞŶƚƐ�ĂĚǀĂŶĐŝŶŐ�ƚŚƌŽƵŐŚ�ƚŚĞ�ŐƌĂĚĞƐ�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ŵĞĞƚ�ĞĂĐŚ�ǇĞĂƌ͛Ɛ�ŐƌĂĚĞͲƐƉĞĐŝĮĐ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ƌĞƚĂŝŶ�Žƌ�ĨƵƌƚŚĞƌ�ĚĞǀĞůŽƉ�ƐŬŝůůƐ�
ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐƐ�ŵĂƐƚĞƌĞĚ�ŝŶ�ƉƌĞĐĞĚŝŶŐ�ŐƌĂĚĞƐ͘

 Kindergartners: Grade 1 Students: Grade 2 Students:

1. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĂƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�
ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘

1. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘ 1. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƐƵĐŚ�ƋƵĞƐƟŽŶƐ�ĂƐ�ǁŚŽ͕�ǁŚĂƚ͕�ǁŚĞƌĞ͕�
ǁŚĞŶ͕�ǁŚǇ͕�ĂŶĚ how�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�
ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘

KEY IDEAS AND DETAILS

2. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ƌĞƚĞůů�ĨĂŵŝůŝĂƌ�ƐƚŽƌŝĞƐ͕�ŝŶ-
ĐůƵĚŝŶŐ�ŬĞǇ�ĚĞƚĂŝůƐ͘

2. ZĞƚĞůů�ƐƚŽƌŝĞƐ͕�ŝŶĐůƵĚŝŶŐ�ŬĞǇ�ĚĞƚĂŝůƐ͕�ĂŶĚ�ĚĞŵŽŶƐƚƌĂƚĞ�ƵŶ-
ĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƚŚĞŝƌ�ĐĞŶƚƌĂů�ŵĞƐƐĂŐĞ�Žƌ�ůĞƐƐŽŶ͘

2. ZĞĐŽƵŶƚ�ƐƚŽƌŝĞƐ͕�ŝŶĐůƵĚŝŶŐ�ĨĂďůĞƐ�ĂŶĚ�ĨŽůŬƚĂůĞƐ�ĨƌŽŵ�Ěŝ-
ǀĞƌƐĞ�ĐƵůƚƵƌĞƐ͕�ĂŶĚ�ĚĞƚĞƌŵŝŶĞ�ƚŚĞŝƌ�ĐĞŶƚƌĂů�ŵĞƐƐĂŐĞ͕�
ůĞƐƐŽŶ͕�Žƌ�ŵŽƌĂů͘

3. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŝĚĞŶƟĨǇ�ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƚ-
ƟŶŐƐ͕�ĂŶĚ�ŵĂũŽƌ�ĞǀĞŶƚƐ�ŝŶ�Ă�ƐƚŽƌǇ͘

3. �ĞƐĐƌŝďĞ�ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƫŶŐƐ͕�ĂŶĚ�ŵĂũŽƌ�ĞǀĞŶƚƐ�ŝŶ�Ă�ƐƚŽ-
ƌǇ͕ �ƵƐŝŶŐ�ŬĞǇ�ĚĞƚĂŝůƐ͘

3. �ĞƐĐƌŝďĞ�ŚŽǁ�ĐŚĂƌĂĐƚĞƌƐ�ŝŶ�Ă�ƐƚŽƌǇ�ƌĞƐƉŽŶĚ�ƚŽ�ŵĂũŽƌ�
ĞǀĞŶƚƐ�ĂŶĚ�ĐŚĂůůĞŶŐĞƐ͘

CRAFT AND STRUCTURE
4. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ƵŶŬŶŽǁŶ�ǁŽƌĚƐ�ŝŶ�Ă�
ƚĞǆƚ͘

4. /ĚĞŶƟĨǇ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ŝŶ�ƐƚŽƌŝĞƐ�Žƌ�ƉŽĞŵƐ�ƚŚĂƚ�ƐƵŐ-
ŐĞƐƚ�ĨĞĞůŝŶŐƐ�Žƌ�ĂƉƉĞĂů�ƚŽ�ƚŚĞ�ƐĞŶƐĞƐ͘

4. �ĞƐĐƌŝďĞ�ŚŽǁ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�;Ğ͘Ő͕͘�ƌĞŐƵůĂƌ�ďĞĂƚƐ͕�
ĂůůŝƚĞƌĂƟŽŶ͕�ƌŚǇŵĞƐ͕�ƌĞƉĞĂƚĞĚ�ůŝŶĞƐͿ�ƐƵƉƉůǇ�ƌŚǇƚŚŵ�ĂŶĚ�
ŵĞĂŶŝŶŐ�ŝŶ�Ă�ƐƚŽƌǇ͕ �ƉŽĞŵ͕�Žƌ�ƐŽŶŐ͘

6. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŶĂŵĞ�ƚŚĞ�ĂƵƚŚŽƌ�ĂŶĚ�ŝů-
ůƵƐƚƌĂƚŽƌ�ŽĨ�Ă�ƐƚŽƌǇ�ĂŶĚ�ĚĞĮŶĞ�ƚŚĞ�ƌŽůĞ�ŽĨ�ĞĂĐŚ�ŝŶ�ƚĞůůŝŶŐ�
ƚŚĞ�ƐƚŽƌǇ͘

6. /ĚĞŶƟĨǇ�ǁŚŽ�ŝƐ�ƚĞůůŝŶŐ�ƚŚĞ�ƐƚŽƌǇ�Ăƚ�ǀĂƌŝŽƵƐ�ƉŽŝŶƚƐ�ŝŶ�Ă�
ƚĞǆƚ͘

6. �ĐŬŶŽǁůĞĚŐĞ�ĚŝīĞƌĞŶĐĞƐ�ŝŶ�ƚŚĞ�ƉŽŝŶƚƐ�ŽĨ�ǀŝĞǁ�ŽĨ�ĐŚĂƌĂĐ-
ƚĞƌƐ͕�ŝŶĐůƵĚŝŶŐ�ďǇ�ƐƉĞĂŬŝŶŐ�ŝŶ�Ă�ĚŝīĞƌĞŶƚ�ǀŽŝĐĞ�ĨŽƌ�ĞĂĐŚ�
ĐŚĂƌĂĐƚĞƌ�ǁŚĞŶ�ƌĞĂĚŝŶŐ�ĚŝĂůŽŐƵĞ�ĂůŽƵĚ͘

INTEGRATION OF KNOWLEDGE AND IDEAS

RANGE OF READING AND LEVEL OF TEXT COMPLEXITY

7. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĚĞƐĐƌŝďĞ�ƚŚĞ�ƌĞůĂƟŽŶƐŚŝƉ�
ďĞƚǁĞĞŶ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ƚŚĞ�ƐƚŽƌǇ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ĂƉƉĞĂƌ�
;Ğ͘Ő͕͘�ǁŚĂƚ�ŵŽŵĞŶƚ�ŝŶ�Ă�ƐƚŽƌǇ�ĂŶ�ŝůůƵƐƚƌĂƟŽŶ�ĚĞƉŝĐƚƐͿ͘

7. hƐĞ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƐƚŽƌǇ�ƚŽ�ĚĞƐĐƌŝďĞ�ŝƚƐ�
ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƫŶŐ͕�Žƌ�ĞǀĞŶƚƐ͘

7. hƐĞ�ŝŶĨŽƌŵĂƟŽŶ�ŐĂŝŶĞĚ�ĨƌŽŵ�ƚŚĞ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ǁŽƌĚƐ�
ŝŶ�Ă�ƉƌŝŶƚ�Žƌ�ĚŝŐŝƚĂů�ƚĞǆƚ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�
ŽĨ�ŝƚƐ�ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƫŶŐ͕�Žƌ�ƉůŽƚ͘

10. �ĐƟǀĞůǇ�ĞŶŐĂŐĞ�ŝŶ�ŐƌŽƵƉ�ƌĞĂĚŝŶŐ�ĂĐƟǀŝƟĞƐ�ǁŝƚŚ�ƉƵƌ-
ƉŽƐĞ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘

10. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ƌĞĂĚ�ƉƌŽƐĞ�ĂŶĚ�ƉŽĞƚƌǇ�
ŽĨ�ĂƉƉƌŽƉƌŝĂƚĞ�ĐŽŵƉůĞǆŝƚǇ�ĨŽƌ�ŐƌĂĚĞ�ϭ͘

10. �Ǉ�ƚŚĞ�ĞŶĚ�ŽĨ�ƚŚĞ�ǇĞĂƌ͕ �ƌĞĂĚ�ĂŶĚ�ĐŽŵƉƌĞŚĞŶĚ�ůŝƚĞƌĂ-
ƚƵƌĞ͕�ŝŶĐůƵĚŝŶŐ�ƐƚŽƌŝĞƐ�ĂŶĚ�ƉŽĞƚƌǇ͕ �ŝŶ�ƚŚĞ�ŐƌĂĚĞƐ�Ϯʹϯ�
ƚĞǆƚ�ĐŽŵƉůĞǆŝƚǇ�ďĂŶĚ�ƉƌŽĮĐŝĞŶƚůǇ͕ �ǁŝƚŚ�ƐĐĂīŽůĚŝŶŐ�ĂƐ�
ŶĞĞĚĞĚ�Ăƚ�ƚŚĞ�ŚŝŐŚ�ĞŶĚ�ŽĨ�ƚŚĞ�ƌĂŶŐĞ͘

5. ZĞĐŽŐŶŝǌĞ�ĐŽŵŵŽŶ�ƚǇƉĞƐ�ŽĨ�ƚĞǆƚƐ�;Ğ͘Ő͕͘�ƐƚŽƌǇďŽŽŬƐ͕�
ƉŽĞŵƐͿ͘

5. �ǆƉůĂŝŶ�ŵĂũŽƌ�ĚŝīĞƌĞŶĐĞƐ�ďĞƚǁĞĞŶ�ďŽŽŬƐ�ƚŚĂƚ�ƚĞůů�ƐƚŽ-
ƌŝĞƐ�ĂŶĚ�ďŽŽŬƐ�ƚŚĂƚ�ŐŝǀĞ�ŝŶĨŽƌŵĂƟŽŶ͕�ĚƌĂǁŝŶŐ�ŽŶ�Ă�ǁŝĚĞ�
ƌĞĂĚŝŶŐ�ŽĨ�Ă�ƌĂŶŐĞ�ŽĨ�ƚĞǆƚ�ƚǇƉĞƐ͘

5. �ĞƐĐƌŝďĞ�ƚŚĞ�ŽǀĞƌĂůů�ƐƚƌƵĐƚƵƌĞ�ŽĨ�Ă�ƐƚŽƌǇ͕ �ŝŶĐůƵĚŝŶŐ�ĚĞ-
ƐĐƌŝďŝŶŐ�ŚŽǁ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŝŶƚƌŽĚƵĐĞƐ�ƚŚĞ�ƐƚŽƌǇ�ĂŶĚ�ƚŚĞ�
ĞŶĚŝŶŐ�ĐŽŶĐůƵĚĞƐ�ƚŚĞ�ĂĐƟŽŶ͘

8. ;EŽƚ�ĂƉƉůŝĐĂďůĞ�ƚŽ�ůŝƚĞƌĂƚƵƌĞͿ 8. ;EŽƚ�ĂƉƉůŝĐĂďůĞ�ƚŽ�ůŝƚĞƌĂƚƵƌĞͿ 8. ;EŽƚ�ĂƉƉůŝĐĂďůĞ�ƚŽ�ůŝƚĞƌĂƚƵƌĞͿ

9. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĐŽŵƉĂƌĞ�ĂŶĚ�ĐŽŶƚƌĂƐƚ�ƚŚĞ�
ĂĚǀĞŶƚƵƌĞƐ�ĂŶĚ�ĞǆƉĞƌŝĞŶĐĞƐ�ŽĨ�ĐŚĂƌĂĐƚĞƌƐ�ŝŶ�ĨĂŵŝůŝĂƌ�
ƐƚŽƌŝĞƐ͘

9. �ŽŵƉĂƌĞ�ĂŶĚ�ĐŽŶƚƌĂƐƚ�ƚŚĞ�ĂĚǀĞŶƚƵƌĞƐ�ĂŶĚ�ĞǆƉĞƌŝĞŶĐĞƐ�
ŽĨ�ĐŚĂƌĂĐƚĞƌƐ�ŝŶ�ƐƚŽƌŝĞƐ͘

9. �ŽŵƉĂƌĞ�ĂŶĚ�ĐŽŶƚƌĂƐƚ�ƚǁŽ�Žƌ�ŵŽƌĞ�ǀĞƌƐŝŽŶƐ�ŽĨ�ƚŚĞ�ƐĂŵĞ�
ƐƚŽƌǇ�;Ğ͘Ő͕͘��ŝŶĚĞƌĞůůĂ�ƐƚŽƌŝĞƐͿ�ďǇ�ĚŝīĞƌĞŶƚ�ĂƵƚŚŽƌƐ�Žƌ�
ĨƌŽŵ�ĚŝīĞƌĞŶƚ�ĐƵůƚƵƌĞƐ͘�
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1. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĂƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�
ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘

1. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘ 1. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƐƵĐŚ�ƋƵĞƐƟŽŶƐ�ĂƐ�ǁŚŽ͕�ǁŚĂƚ͕�ǁŚĞƌĞ͕�
ǁŚĞŶ͕�ǁŚǇ͕ �ĂŶĚ�ŚŽǁ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�
ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ͘

 Kindergartners: Grade 1 Students: Grade 2 Students:

KEY IDEAS AND DETAILS

2. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŝĚĞŶƟĨǇ�ƚŚĞ�ŵĂŝŶ�ƚŽƉŝĐ�
ĂŶĚ�ƌĞƚĞůů�ŬĞǇ�ĚĞƚĂŝůƐ�ŽĨ�Ă�ƚĞǆƚ͘

2. /ĚĞŶƟĨǇ�ƚŚĞ�ŵĂŝŶ�ƚŽƉŝĐ�ĂŶĚ�ƌĞƚĞůů�ŬĞǇ�ĚĞƚĂŝůƐ�ŽĨ�Ă�ƚĞǆƚ͘ 2. /ĚĞŶƟĨǇ�ƚŚĞ�ŵĂŝŶ�ƚŽƉŝĐ�ŽĨ�Ă�ŵƵůƟƉĂƌĂŐƌĂƉŚ�ƚĞǆƚ�ĂƐ�ǁĞůů�
ĂƐ�ƚŚĞ�ĨŽĐƵƐ�ŽĨ�ƐƉĞĐŝĮĐ�ƉĂƌĂŐƌĂƉŚƐ�ǁŝƚŚŝŶ�ƚŚĞ�ƚĞǆƚ͘

3. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĚĞƐĐƌŝďĞ�ƚŚĞ�ĐŽŶŶĞĐƟŽŶ�
ďĞƚǁĞĞŶ�ƚǁŽ�ŝŶĚŝǀŝĚƵĂůƐ͕�ĞǀĞŶƚƐ͕�ŝĚĞĂƐ͕�Žƌ�ƉŝĞĐĞƐ�ŽĨ�ŝŶ-
ĨŽƌŵĂƟŽŶ�ŝŶ�Ă�ƚĞǆƚ͘

3. �ĞƐĐƌŝďĞ�ƚŚĞ�ĐŽŶŶĞĐƟŽŶ�ďĞƚǁĞĞŶ�ƚǁŽ�ŝŶĚŝǀŝĚƵĂůƐ͕�
ĞǀĞŶƚƐ͕�ŝĚĞĂƐ͕�Žƌ�ƉŝĞĐĞƐ�ŽĨ�ŝŶĨŽƌŵĂƟŽŶ�ŝŶ�Ă�ƚĞǆƚ͘

3. �ĞƐĐƌŝďĞ�ƚŚĞ�ĐŽŶŶĞĐƟŽŶ�ďĞƚǁĞĞŶ�Ă�ƐĞƌŝĞƐ�ŽĨ�ŚŝƐƚŽƌŝĐĂů�
ĞǀĞŶƚƐ͕�ƐĐŝĞŶƟĮĐ�ŝĚĞĂƐ�Žƌ�ĐŽŶĐĞƉƚƐ͕�Žƌ�ƐƚĞƉƐ�ŝŶ�ƚĞĐŚŶŝĐĂů�
ƉƌŽĐĞĚƵƌĞƐ�ŝŶ�Ă�ƚĞǆƚ͘

4. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĂƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�
ĂďŽƵƚ�ƵŶŬŶŽǁŶ�ǁŽƌĚƐ�ŝŶ�Ă�ƚĞǆƚ͘

4. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ƚŽ�ŚĞůƉ�ĚĞƚĞƌŵŝŶĞ�Žƌ�ĐůĂƌŝĨǇ�
ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ŝŶ�Ă�ƚĞǆƚ͘

4. �ĞƚĞƌŵŝŶĞ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ŝŶ�Ă�ƚĞǆƚ�
ƌĞůĞǀĂŶƚ�ƚŽ�Ă�ŐƌĂĚĞ�Ϯ�ƚŽƉŝĐ�Žƌ�ƐƵďũĞĐƚ�ĂƌĞĂ.

6. EĂŵĞ�ƚŚĞ�ĂƵƚŚŽƌ�ĂŶĚ�ŝůůƵƐƚƌĂƚŽƌ�ŽĨ�Ă�ƚĞǆƚ�ĂŶĚ�ĚĞĮŶĞ�ƚŚĞ�
ƌŽůĞ�ŽĨ�ĞĂĐŚ�ŝŶ�ƉƌĞƐĞŶƟŶŐ�ƚŚĞ�ŝĚĞĂƐ�Žƌ�ŝŶĨŽƌŵĂƟŽŶ�ŝŶ�Ă�
ƚĞǆƚ͘

6. �ŝƐƟŶŐƵŝƐŚ�ďĞƚǁĞĞŶ�ŝŶĨŽƌŵĂƟŽŶ�ƉƌŽǀŝĚĞĚ�ďǇ�ƉŝĐƚƵƌĞƐ�
Žƌ�ŽƚŚĞƌ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ŝŶĨŽƌŵĂƟŽŶ�ƉƌŽǀŝĚĞĚ�ďǇ�ƚŚĞ�
ǁŽƌĚƐ�ŝŶ�Ă�ƚĞǆƚ͘

6. /ĚĞŶƟĨǇ�ƚŚĞ�ŵĂŝŶ�ƉƵƌƉŽƐĞ�ŽĨ�Ă�ƚĞǆƚ͕�ŝŶĐůƵĚŝŶŐ�ǁŚĂƚ�ƚŚĞ�
ĂƵƚŚŽƌ�ǁĂŶƚƐ�ƚŽ�ĂŶƐǁĞƌ͕ �ĞǆƉůĂŝŶ͕�Žƌ�ĚĞƐĐƌŝďĞ͘

7. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ĚĞƐĐƌŝďĞ�ƚŚĞ�ƌĞůĂƟŽŶƐŚŝƉ�
ďĞƚǁĞĞŶ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ƚŚĞ�ƚĞǆƚ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ĂƉƉĞĂƌ�
;Ğ͘Ő͕͘�ǁŚĂƚ�ƉĞƌƐŽŶ͕�ƉůĂĐĞ͕�ƚŚŝŶŐ͕�Žƌ�ŝĚĞĂ�ŝŶ�ƚŚĞ�ƚĞǆƚ�ĂŶ�ŝů-
ůƵƐƚƌĂƟŽŶ�ĚĞƉŝĐƚƐͿ͘

7. hƐĞ�ƚŚĞ�ŝůůƵƐƚƌĂƟŽŶƐ�ĂŶĚ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ�ƚŽ�ĚĞƐĐƌŝďĞ�ŝƚƐ�
ŬĞǇ�ŝĚĞĂƐ͘

7. �ǆƉůĂŝŶ�ŚŽǁ�ƐƉĞĐŝĮĐ�ŝŵĂŐĞƐ�;Ğ͘Ő͕͘�Ă�ĚŝĂŐƌĂŵ�ƐŚŽǁŝŶŐ�
ŚŽǁ�Ă�ŵĂĐŚŝŶĞ�ǁŽƌŬƐͿ�ĐŽŶƚƌŝďƵƚĞ�ƚŽ�ĂŶĚ�ĐůĂƌŝĨǇ�Ă�ƚĞǆƚ͘

10. �ĐƟǀĞůǇ�ĞŶŐĂŐĞ�ŝŶ�ŐƌŽƵƉ�ƌĞĂĚŝŶŐ�ĂĐƟǀŝƟĞƐ�ǁŝƚŚ�ƉƵƌ-
ƉŽƐĞ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘

10. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ƌĞĂĚ�ŝŶĨŽƌŵĂƟŽŶĂů�ƚĞǆƚƐ�
ĂƉƉƌŽƉƌŝĂƚĞůǇ�ĐŽŵƉůĞǆ�ĨŽƌ�ŐƌĂĚĞ�ϭ͘

10. �Ǉ�ƚŚĞ�ĞŶĚ�ŽĨ�ǇĞĂƌ͕ �ƌĞĂĚ�ĂŶĚ�ĐŽŵƉƌĞŚĞŶĚ�ŝŶĨŽƌŵĂ-
ƟŽŶĂů�ƚĞǆƚƐ͕�ŝŶĐůƵĚŝŶŐ�ŚŝƐƚŽƌǇͬƐŽĐŝĂů�ƐƚƵĚŝĞƐ͕�ƐĐŝĞŶĐĞ͕�
ĂŶĚ�ƚĞĐŚŶŝĐĂů�ƚĞǆƚƐ͕�ŝŶ�ƚŚĞ�ŐƌĂĚĞƐ�Ϯʹϯ�ƚĞǆƚ�ĐŽŵƉůĞǆŝƚǇ�
ďĂŶĚ�ƉƌŽĮĐŝĞŶƚůǇ͕ �ǁŝƚŚ�ƐĐĂīŽůĚŝŶŐ�ĂƐ�ŶĞĞĚĞĚ�Ăƚ�ƚŚĞ�
ŚŝŐŚ�ĞŶĚ�ŽĨ�ƚŚĞ�ƌĂŶŐĞ͘

5. /ĚĞŶƟĨǇ�ƚŚĞ�ĨƌŽŶƚ�ĐŽǀĞƌ͕ �ďĂĐŬ�ĐŽǀĞƌ͕ �ĂŶĚ�ƟƚůĞ�ƉĂŐĞ�ŽĨ�Ă�
ďŽŽŬ͘

5. <ŶŽǁ�ĂŶĚ�ƵƐĞ�ǀĂƌŝŽƵƐ�ƚĞǆƚ�ĨĞĂƚƵƌĞƐ�;Ğ͘Ő͕͘�ŚĞĂĚŝŶŐƐ͕�ƚĂ-
ďůĞƐ�ŽĨ�ĐŽŶƚĞŶƚƐ͕�ŐůŽƐƐĂƌŝĞƐ͕�ĞůĞĐƚƌŽŶŝĐ�ŵĞŶƵƐ͕�ŝĐŽŶƐͿ�ƚŽ�
ůŽĐĂƚĞ�ŬĞǇ�ĨĂĐƚƐ�Žƌ�ŝŶĨŽƌŵĂƟŽŶ�ŝŶ�Ă�ƚĞǆƚ͘

5. <ŶŽǁ�ĂŶĚ�ƵƐĞ�ǀĂƌŝŽƵƐ�ƚĞǆƚ�ĨĞĂƚƵƌĞƐ�;Ğ͘Ő͕͘�ĐĂƉƟŽŶƐ͕�
ďŽůĚ�ƉƌŝŶƚ͕�ƐƵďŚĞĂĚŝŶŐƐ͕�ŐůŽƐƐĂƌŝĞƐ͕�ŝŶĚĞǆĞƐ͕�ĞůĞĐƚƌŽŶŝĐ�
ŵĞŶƵƐ͕�ŝĐŽŶƐͿ�ƚŽ�ůŽĐĂƚĞ�ŬĞǇ�ĨĂĐƚƐ�Žƌ�ŝŶĨŽƌŵĂƟŽŶ�ŝŶ�Ă�ƚĞǆƚ�
ĞĸĐŝĞŶƚůǇ͘

8. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŝĚĞŶƟĨǇ�ƚŚĞ�ƌĞĂƐŽŶƐ�ĂŶ�ĂƵ-
ƚŚŽƌ�ŐŝǀĞƐ�ƚŽ�ƐƵƉƉŽƌƚ�ƉŽŝŶƚƐ�ŝŶ�Ă�ƚĞǆƚ͘

8. /ĚĞŶƟĨǇ�ƚŚĞ�ƌĞĂƐŽŶƐ�ĂŶ�ĂƵƚŚŽƌ�ŐŝǀĞƐ�ƚŽ�ƐƵƉƉŽƌƚ�ƉŽŝŶƚƐ�ŝŶ�
Ă�ƚĞǆƚ͘

8. �ĞƐĐƌŝďĞ�ŚŽǁ�ƌĞĂƐŽŶƐ�ƐƵƉƉŽƌƚ�ƐƉĞĐŝĮĐ�ƉŽŝŶƚƐ�ƚŚĞ�ĂƵƚŚŽƌ�
ŵĂŬĞƐ�ŝŶ�Ă�ƚĞǆƚ͘

9. tŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŝĚĞŶƟĨǇ�ďĂƐŝĐ�ƐŝŵŝůĂƌŝƟĞƐ�
ŝŶ�ĂŶĚ�ĚŝīĞƌĞŶĐĞƐ�ďĞƚǁĞĞŶ�ƚǁŽ�ƚĞǆƚƐ�ŽŶ�ƚŚĞ�ƐĂŵĞ�ƚŽƉŝĐ�
;Ğ͘Ő͕͘�ŝŶ�ŝůůƵƐƚƌĂƟŽŶƐ͕�ĚĞƐĐƌŝƉƟŽŶƐ͕�Žƌ�ƉƌŽĐĞĚƵƌĞƐͿ͘

9. /ĚĞŶƟĨǇ�ďĂƐŝĐ�ƐŝŵŝůĂƌŝƟĞƐ�ŝŶ�ĂŶĚ�ĚŝīĞƌĞŶĐĞƐ�ďĞƚǁĞĞŶ�ƚǁŽ�
ƚĞǆƚƐ�ŽŶ�ƚŚĞ�ƐĂŵĞ�ƚŽƉŝĐ�;Ğ͘Ő͕͘�ŝŶ�ŝůůƵƐƚƌĂƟŽŶƐ͕�ĚĞƐĐƌŝƉ-
ƟŽŶƐ͕�Žƌ�ƉƌŽĐĞĚƵƌĞƐͿ͘

9. �ŽŵƉĂƌĞ�ĂŶĚ�ĐŽŶƚƌĂƐƚ�ƚŚĞ�ŵŽƐƚ�ŝŵƉŽƌƚĂŶƚ�ƉŽŝŶƚƐ�ƉƌĞ-
ƐĞŶƚĞĚ�ďǇ�ƚǁŽ�ƚĞǆƚƐ�ŽŶ�ƚŚĞ�ƐĂŵĞ�ƚŽƉŝĐ͘

Reading Standards for Informational Text K–5 [RI]

CRAFT AND STRUCTURE

INTEGRATION OF KNOWLEDGE AND IDEAS

RANGE OF READING AND LEVEL OF TEXT COMPLEXITY
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Reading Standards: Foundational Skills (K–5) [RF]
dŚĞƐĞ�ƐƚĂŶĚĂƌĚƐ�ĂƌĞ�ĚŝƌĞĐƚĞĚ�ƚŽǁĂƌĚ�ĨŽƐƚĞƌŝŶŐ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ĂŶĚ�ǁŽƌŬŝŶŐ�ŬŶŽǁůĞĚŐĞ�ŽĨ�ĐŽŶĐĞƉƚƐ�ŽĨ�ƉƌŝŶƚ͕�ƚŚĞ�ĂůƉŚĂďĞƟĐ�ƉƌŝŶĐŝƉůĞ͕�ĂŶĚ�ŽƚŚĞƌ�ďĂƐŝĐ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƚŚĞ��ŶŐůŝƐŚ�ǁƌŝƟŶŐ�
ƐǇƐƚĞŵ͘�dŚĞƐĞ�ĨŽƵŶĚĂƟŽŶĂů�ƐŬŝůůƐ�ĂƌĞ�ŶŽƚ�ĂŶ�ĞŶĚ�ŝŶ�ĂŶĚ�ŽĨ�ƚŚĞŵƐĞůǀĞƐ͖�ƌĂƚŚĞƌ͕ �ƚŚĞǇ�ĂƌĞ�ŶĞĐĞƐƐĂƌǇ�ĂŶĚ�ŝŵƉŽƌƚĂŶƚ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�ĂŶ�ĞīĞĐƟǀĞ͕�ĐŽŵƉƌĞŚĞŶƐŝǀĞ�ƌĞĂĚŝŶŐ�ƉƌŽŐƌĂŵ�ĚĞƐŝŐŶĞĚ�ƚŽ�ĚĞǀĞůŽƉ�
ƉƌŽĮĐŝĞŶƚ�ƌĞĂĚĞƌƐ�ǁŝƚŚ�ƚŚĞ�ĐĂƉĂĐŝƚǇ�ƚŽ�ĐŽŵƉƌĞŚĞŶĚ�ƚĞǆƚƐ�ĂĐƌŽƐƐ�Ă�ƌĂŶŐĞ�ŽĨ�ƚǇƉĞƐ�ĂŶĚ�ĚŝƐĐŝƉůŝŶĞƐ͘�/ŶƐƚƌƵĐƟŽŶ�ƐŚŽƵůĚ�ďĞ�ĚŝīĞƌĞŶƟĂƚĞĚ͗�ŐŽŽĚ�ƌĞĂĚĞƌƐ�ǁŝůů�ŶĞĞĚ�ŵƵĐŚ�ůĞƐƐ�ƉƌĂĐƟĐĞ�ǁŝƚŚ�ƚŚĞƐĞ�ĐŽŶĐĞƉƚƐ�
ƚŚĂŶ�ƐƚƌƵŐŐůŝŶŐ�ƌĞĂĚĞƌƐ�ǁŝůů͘�dŚĞ�ƉŽŝŶƚ�ŝƐ�ƚŽ�ƚĞĂĐŚ�ƐƚƵĚĞŶƚƐ�ǁŚĂƚ�ƚŚĞǇ�ŶĞĞĚ�ƚŽ�ůĞĂƌŶ�ĂŶĚ�ŶŽƚ�ǁŚĂƚ�ƚŚĞǇ�ĂůƌĞĂĚǇ�ŬŶŽǁͶƚŽ�ĚŝƐĐĞƌŶ�ǁŚĞŶ�ƉĂƌƟĐƵůĂƌ�ĐŚŝůĚƌĞŶ�Žƌ�ĂĐƟǀŝƟĞƐ�ǁĂƌƌĂŶƚ�ŵŽƌĞ�Žƌ�ůĞƐƐ�ĂƩĞŶƟŽŶ͘

Note: In kindergarten, children are expected to demonstrate increasing awareness and competence in the areas that follow.

 Kindergartners:  Grade 1 Students:

PRINT CONCEPTS
1. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƚŚĞ�ŽƌŐĂŶŝǌĂƟŽŶ�ĂŶĚ�ďĂƐŝĐ�ĨĞĂƚƵƌĞƐ�ŽĨ�ƉƌŝŶƚ͘

a. &ŽůůŽǁ�ǁŽƌĚƐ�ĨƌŽŵ�ůĞŌ�ƚŽ�ƌŝŐŚƚ͕�ƚŽƉ�ƚŽ�ďŽƩŽŵ͕�ĂŶĚ�ƉĂŐĞ�ďǇ�ƉĂŐĞ͘
b. ZĞĐŽŐŶŝǌĞ�ƚŚĂƚ�ƐƉŽŬĞŶ�ǁŽƌĚƐ�ĂƌĞ�ƌĞƉƌĞƐĞŶƚĞĚ�ŝŶ�ǁƌŝƩĞŶ�ůĂŶŐƵĂŐĞ�ďǇ�ƐƉĞĐŝĮĐ�ƐĞ-

ƋƵĞŶĐĞƐ�ŽĨ�ůĞƩĞƌƐ͘
c. hŶĚĞƌƐƚĂŶĚ�ƚŚĂƚ�ǁŽƌĚƐ�ĂƌĞ�ƐĞƉĂƌĂƚĞĚ�ďǇ�ƐƉĂĐĞƐ�ŝŶ�ƉƌŝŶƚ͘
d. ZĞĐŽŐŶŝǌĞ�ĂŶĚ�ŶĂŵĞ�Ăůů�ƵƉƉĞƌͲ�ĂŶĚ�ůŽǁĞƌĐĂƐĞ�ůĞƩĞƌƐ�ŽĨ�ƚŚĞ�ĂůƉŚĂďĞƚ͘

PHONOLOGICAL AWARENESS

1. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƚŚĞ�ŽƌŐĂŶŝǌĂƟŽŶ�ĂŶĚ�ďĂƐŝĐ�ĨĞĂƚƵƌĞƐ�ŽĨ�ƉƌŝŶƚ͘
a. ZĞĐŽŐŶŝǌĞ�ƚŚĞ�ĚŝƐƟŶŐƵŝƐŚŝŶŐ�ĨĞĂƚƵƌĞƐ�ŽĨ�Ă�ƐĞŶƚĞŶĐĞ�;Ğ͘Ő͕͘�ĮƌƐƚ�ǁŽƌĚ͕�ĐĂƉŝƚĂůŝǌĂƟŽŶ͕�

ĞŶĚŝŶŐ�ƉƵŶĐƚƵĂƟŽŶͿ͘

2. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƐƉŽŬĞŶ�ǁŽƌĚƐ͕�ƐǇůůĂďůĞƐ͕�ĂŶĚ�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ͘
a. ZĞĐŽŐŶŝǌĞ�ĂŶĚ�ƉƌŽĚƵĐĞ�ƌŚǇŵŝŶŐ�ǁŽƌĚƐ͘
b. �ŽƵŶƚ͕�ƉƌŽŶŽƵŶĐĞ͕�ďůĞŶĚ͕�ĂŶĚ�ƐĞŐŵĞŶƚ�ƐǇůůĂďůĞƐ�ŝŶ�ƐƉŽŬĞŶ�ǁŽƌĚƐ͘
c. �ůĞŶĚ�ĂŶĚ�ƐĞŐŵĞŶƚ�ŽŶƐĞƚƐ�ĂŶĚ�ƌŝŵĞƐ�ŽĨ�ƐŝŶŐůĞͲƐǇůůĂďůĞ�ƐƉŽŬĞŶ�ǁŽƌĚƐ͘
d. /ƐŽůĂƚĞ�ĂŶĚ�ƉƌŽŶŽƵŶĐĞ�ƚŚĞ�ŝŶŝƟĂů͕�ŵĞĚŝĂů�ǀŽǁĞů͕�ĂŶĚ�ĮŶĂů�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ�ŝŶ�

ƚŚƌĞĞͲƉŚŽŶĞŵĞ�;ĐŽŶƐŽŶĂŶƚͲǀŽǁĞůͲĐŽŶƐŽŶĂŶƚ͕�Žƌ��s�Ϳ�ǁŽƌĚƐ͘Ύ�;dŚŝƐ�ĚŽĞƐ�ŶŽƚ�ŝŶ-
ĐůƵĚĞ��s�Ɛ�ĞŶĚŝŶŐ�ǁŝƚŚ�ͬů͕ͬ�ͬƌ͕ͬ�Žƌ�ͬǆͬ͘Ϳ

e. �ĚĚ�Žƌ�ƐƵďƐƟƚƵƚĞ�ŝŶĚŝǀŝĚƵĂů�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ�ŝŶ�ƐŝŵƉůĞ͕�ŽŶĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ�ƚŽ�
ŵĂŬĞ�ŶĞǁ�ǁŽƌĚƐ͘

2. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ƐƉŽŬĞŶ�ǁŽƌĚƐ͕�ƐǇůůĂďůĞƐ͕�ĂŶĚ�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ͘
a. �ŝƐƟŶŐƵŝƐŚ�ůŽŶŐ�ĨƌŽŵ�ƐŚŽƌƚ�ǀŽǁĞů�ƐŽƵŶĚƐ�ŝŶ�ƐƉŽŬĞŶ�ƐŝŶŐůĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ͘
b. KƌĂůůǇ�ƉƌŽĚƵĐĞ�ƐŝŶŐůĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ�ďǇ�ďůĞŶĚŝŶŐ�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ͕�ŝŶĐůƵĚŝŶŐ�ĐŽŶƐŽ-

ŶĂŶƚ�ďůĞŶĚƐ͘
c. /ƐŽůĂƚĞ�ĂŶĚ�ƉƌŽŶŽƵŶĐĞ�ŝŶŝƟĂů͕�ŵĞĚŝĂů�ǀŽǁĞů͕�ĂŶĚ�ĮŶĂů�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ�ŝŶ�ƐƉŽŬĞŶ�

ƐŝŶŐůĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ͘
d. ^ĞŐŵĞŶƚ�ƐƉŽŬĞŶ�ƐŝŶŐůĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ�ŝŶƚŽ�ƚŚĞŝƌ�ĐŽŵƉůĞƚĞ�ƐĞƋƵĞŶĐĞ�ŽĨ�ŝŶĚŝǀŝĚƵĂů�

ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ͘

* tŽƌĚƐ͕�ƐǇůůĂďůĞƐ͕�Žƌ�ƉŚŽŶĞŵĞƐ�ǁƌŝƩĞŶ�ŝŶ�ͬƐůĂƐŚĞƐͬƌĞĨĞƌ�ƚŽ�ƚŚĞŝƌ�ƉƌŽŶƵŶĐŝĂƟŽŶ�Žƌ�ƉŚŽŶŽůŽŐǇ͘�dŚƵƐ͕�ͬ�s�ͬ�ŝƐ�Ă�ǁŽƌĚ�ǁŝƚŚ�ƚŚƌĞĞ�ƉŚŽŶĞŵĞƐ�
ƌĞŐĂƌĚůĞƐƐ�ŽĨ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ůĞƩĞƌƐ�ŝŶ�ƚŚĞ�ƐƉĞůůŝŶŐ�ŽĨ�ƚŚĞ�ǁŽƌĚ͘
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Reading Standards: Foundational Skills (K–5) [RF]

 Kindergartners: Grade 1 Students: Grade 2 Students:

PHONICS AND WORD RECOGNITION

3. <ŶŽǁ�ĂŶĚ�ĂƉƉůǇ�ŐƌĂĚĞͲůĞǀĞů�ƉŚŽŶŝĐƐ�ĂŶĚ�ǁŽƌĚ�ĂŶĂůǇƐŝƐ�
ƐŬŝůůƐ�ŝŶ�ĚĞĐŽĚŝŶŐ�ǁŽƌĚƐ͘
a. �ĞŵŽŶƐƚƌĂƚĞ�ďĂƐŝĐ�ŬŶŽǁůĞĚŐĞ�ŽĨ�ŽŶĞͲƚŽͲŽŶĞ�ůĞƩĞƌͲ

ƐŽƵŶĚ�ĐŽƌƌĞƐƉŽŶĚĞŶĐĞƐ�ďǇ�ƉƌŽĚƵĐŝŶŐ�ƚŚĞ�ƉƌŝŵĂƌǇ�
ƐŽƵŶĚ�Žƌ�ŵĂŶǇ�ŽĨ�ƚŚĞ�ŵŽƐƚ�ĨƌĞƋƵĞŶƚ�ƐŽƵŶĚƐ�ĨŽƌ�ĞĂĐŚ�
ĐŽŶƐŽŶĂŶƚ͘

b. �ƐƐŽĐŝĂƚĞ�ƚŚĞ�ůŽŶŐ�ĂŶĚ�ƐŚŽƌƚ�ƐŽƵŶĚƐ�ǁŝƚŚ�ĐŽŵŵŽŶ�
ƐƉĞůůŝŶŐƐ�;ŐƌĂƉŚĞŵĞƐͿ�ĨŽƌ�ƚŚĞ�ĮǀĞ�ŵĂũŽƌ�ǀŽǁĞůƐ͘

c. ZĞĂĚ�ĐŽŵŵŽŶ�ŚŝŐŚͲĨƌĞƋƵĞŶĐǇ�ǁŽƌĚƐ�ďǇ�ƐŝŐŚƚ�;Ğ͘Ő͕͘�
ƚŚĞ͕�ŽĨ͕ �ƚŽ͕�ǇŽƵ͕�ƐŚĞ͕�ŵǇ͕�ŝƐ͕�ĂƌĞ͕�ĚŽ͕�ĚŽĞƐ).

d. �ŝƐƟŶŐƵŝƐŚ�ďĞƚǁĞĞŶ�ƐŝŵŝůĂƌůǇ�ƐƉĞůůĞĚ�ǁŽƌĚƐ�ďǇ�ŝĚĞŶ-
ƟĨǇŝŶŐ�ƚŚĞ�ƐŽƵŶĚƐ�ŽĨ�ƚŚĞ�ůĞƩĞƌƐ�ƚŚĂƚ�ĚŝīĞƌ͘

3. <ŶŽǁ�ĂŶĚ�ĂƉƉůǇ�ŐƌĂĚĞͲůĞǀĞů�ƉŚŽŶŝĐƐ�ĂŶĚ�ǁŽƌĚ�ĂŶĂůǇƐŝƐ�
ƐŬŝůůƐ�ŝŶ�ĚĞĐŽĚŝŶŐ�ǁŽƌĚƐ͘
a. <ŶŽǁ�ƚŚĞ�ƐƉĞůůŝŶŐͲƐŽƵŶĚ�ĐŽƌƌĞƐƉŽŶĚĞŶĐĞƐ�ĨŽƌ�ĐŽŵ-

ŵŽŶ�ĐŽŶƐŽŶĂŶƚ�ĚŝŐƌĂƉŚƐ͘
b. �ĞĐŽĚĞ�ƌĞŐƵůĂƌůǇ�ƐƉĞůůĞĚ�ŽŶĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ͘
c. <ŶŽǁ�ĮŶĂů�ͲĞ�ĂŶĚ�ĐŽŵŵŽŶ�ǀŽǁĞů�ƚĞĂŵ�ĐŽŶǀĞŶƟŽŶƐ�

ĨŽƌ�ƌĞƉƌĞƐĞŶƟŶŐ�ůŽŶŐ�ǀŽǁĞů�ƐŽƵŶĚƐ͘
d. hƐĞ�ŬŶŽǁůĞĚŐĞ�ƚŚĂƚ�ĞǀĞƌǇ�ƐǇůůĂďůĞ�ŵƵƐƚ�ŚĂǀĞ�Ă�ǀŽǁĞů�

ƐŽƵŶĚ�ƚŽ�ĚĞƚĞƌŵŝŶĞ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ƐǇůůĂďůĞƐ�ŝŶ�Ă�
ƉƌŝŶƚĞĚ�ǁŽƌĚ͘

e. �ĞĐŽĚĞ�ƚǁŽͲƐǇůůĂďůĞ�ǁŽƌĚƐ�ĨŽůůŽǁŝŶŐ�ďĂƐŝĐ�ƉĂƩĞƌŶƐ�
ďǇ�ďƌĞĂŬŝŶŐ�ƚŚĞ�ǁŽƌĚƐ�ŝŶƚŽ�ƐǇůůĂďůĞƐ͘

f. ZĞĂĚ�ǁŽƌĚƐ�ǁŝƚŚ�ŝŶŇĞĐƟŽŶĂů�ĞŶĚŝŶŐƐ͘
g. ZĞĐŽŐŶŝǌĞ�ĂŶĚ�ƌĞĂĚ�ŐƌĂĚĞͲĂƉƉƌŽƉƌŝĂƚĞ�ŝƌƌĞŐƵůĂƌůǇ�

ƐƉĞůůĞĚ�ǁŽƌĚƐ͘

3. <ŶŽǁ�ĂŶĚ�ĂƉƉůǇ�ŐƌĂĚĞͲůĞǀĞů�ƉŚŽŶŝĐƐ�ĂŶĚ�ǁŽƌĚ�ĂŶĂůǇƐŝƐ�
ƐŬŝůůƐ�ŝŶ�ĚĞĐŽĚŝŶŐ�ǁŽƌĚƐ͘
a. �ŝƐƟŶŐƵŝƐŚ�ůŽŶŐ�ĂŶĚ�ƐŚŽƌƚ�ǀŽǁĞůƐ�ǁŚĞŶ�ƌĞĂĚŝŶŐ�ƌĞŐ-

ƵůĂƌůǇ�ƐƉĞůůĞĚ�ŽŶĞͲƐǇůůĂďůĞ�ǁŽƌĚƐ͘
b. <ŶŽǁ�ƐƉĞůůŝŶŐͲƐŽƵŶĚ�ĐŽƌƌĞƐƉŽŶĚĞŶĐĞƐ�ĨŽƌ�ĂĚĚŝƟŽŶĂů�

ĐŽŵŵŽŶ�ǀŽǁĞů�ƚĞĂŵƐ͘
c. �ĞĐŽĚĞ�ƌĞŐƵůĂƌůǇ�ƐƉĞůůĞĚ�ƚǁŽͲƐǇůůĂďůĞ�ǁŽƌĚƐ�ǁŝƚŚ�

ůŽŶŐ�ǀŽǁĞůƐ͘
d. �ĞĐŽĚĞ�ǁŽƌĚƐ�ǁŝƚŚ�ĐŽŵŵŽŶ�ƉƌĞĮǆĞƐ�ĂŶĚ�ƐƵĸǆĞƐ͘
e. /ĚĞŶƟĨǇ�ǁŽƌĚƐ�ǁŝƚŚ�ŝŶĐŽŶƐŝƐƚĞŶƚ�ďƵƚ�ĐŽŵŵŽŶ�ƐƉĞůů-

ŝŶŐͲƐŽƵŶĚ�ĐŽƌƌĞƐƉŽŶĚĞŶĐĞƐ͘
f. ZĞĐŽŐŶŝǌĞ�ĂŶĚ�ƌĞĂĚ�ŐƌĂĚĞͲĂƉƉƌŽƉƌŝĂƚĞ�ŝƌƌĞŐƵůĂƌůǇ�

ƐƉĞůůĞĚ�ǁŽƌĚƐ͘

4. ZĞĂĚ�ĞŵĞƌŐĞŶƚͲƌĞĂĚĞƌ�ƚĞǆƚƐ�ǁŝƚŚ�ƉƵƌƉŽƐĞ�ĂŶĚ�
ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘

4. ZĞĂĚ�ǁŝƚŚ�ƐƵĸĐŝĞŶƚ�ĂĐĐƵƌĂĐǇ�ĂŶĚ�ŇƵĞŶĐǇ�ƚŽ�ƐƵƉƉŽƌƚ�
ĐŽŵƉƌĞŚĞŶƐŝŽŶ͘
a. ZĞĂĚ�ŐƌĂĚĞͲůĞǀĞů�ƚĞǆƚ�ǁŝƚŚ�ƉƵƌƉŽƐĞ�ĂŶĚ�

ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘
b. ZĞĂĚ�ŐƌĂĚĞͲůĞǀĞů�ƚĞǆƚ�ŽƌĂůůǇ�ǁŝƚŚ�ĂĐĐƵƌĂĐǇ͕ �ĂƉƉƌŽƉƌŝ-

ĂƚĞ�ƌĂƚĞ͕�ĂŶĚ�ĞǆƉƌĞƐƐŝŽŶ�ŽŶ�ƐƵĐĐĞƐƐŝǀĞ�ƌĞĂĚŝŶŐƐ͘
c. hƐĞ�ĐŽŶƚĞǆƚ�ƚŽ�ĐŽŶĮƌŵ�Žƌ�ƐĞůĨͲĐŽƌƌĞĐƚ�ǁŽƌĚ�ƌĞĐŽŐŶŝ-

ƟŽŶ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͕�ƌĞƌĞĂĚŝŶŐ�ĂƐ�ŶĞĐĞƐƐĂƌǇ͘

4. ZĞĂĚ�ǁŝƚŚ�ƐƵĸĐŝĞŶƚ�ĂĐĐƵƌĂĐǇ�ĂŶĚ�ŇƵĞŶĐǇ�ƚŽ�ƐƵƉƉŽƌƚ�
ĐŽŵƉƌĞŚĞŶƐŝŽŶ͘
a. ZĞĂĚ�ŐƌĂĚĞͲůĞǀĞů�ƚĞǆƚ�ǁŝƚŚ�ƉƵƌƉŽƐĞ�ĂŶĚ�

ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘
b. ZĞĂĚ�ŐƌĂĚĞͲůĞǀĞů�ƚĞǆƚ�ŽƌĂůůǇ�ǁŝƚŚ�ĂĐĐƵƌĂĐǇ͕ �ĂƉƉƌŽƉƌŝ-

ĂƚĞ�ƌĂƚĞ͕�ĂŶĚ�ĞǆƉƌĞƐƐŝŽŶ�ŽŶ�ƐƵĐĐĞƐƐŝǀĞ�ƌĞĂĚŝŶŐƐ͘
c. hƐĞ�ĐŽŶƚĞǆƚ�ƚŽ�ĐŽŶĮƌŵ�Žƌ�ƐĞůĨͲĐŽƌƌĞĐƚ�ǁŽƌĚ�ƌĞĐŽŐŶŝ-

ƟŽŶ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ͕�ƌĞƌĞĂĚŝŶŐ�ĂƐ�ŶĞĐĞƐƐĂƌǇ͘

FLUENCY

EŽƚĞ͗�/Ŷ�ŬŝŶĚĞƌŐĂƌƚĞŶ͕�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ŝŶĐƌĞĂƐŝŶŐ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ĐŽŵƉĞƚĞŶĐĞ�ŝŶ�ƚŚĞ�ĂƌĞĂƐ�ƚŚĂƚ�ĨŽůůŽǁ͘
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22 Writing Standards (K–5) [W]
dŚĞ�ĨŽůůŽǁŝŶŐ�ƐƚĂŶĚĂƌĚƐ�ĨŽƌ�<ʹϱ�ŽīĞƌ�Ă�ĨŽĐƵƐ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶ�ĞĂĐŚ�ǇĞĂƌ�ƚŽ�ŚĞůƉ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƐƚƵĚĞŶƚƐ�ŐĂŝŶ�ĂĚĞƋƵĂƚĞ�ŵĂƐƚĞƌǇ�ŽĨ�Ă�ƌĂŶŐĞ�ŽĨ�ƐŬŝůůƐ�ĂŶĚ�ĂƉƉůŝĐĂƟŽŶƐ͘��ĂĐŚ�ǇĞĂƌ�ŝŶ�ƚŚĞŝƌ�ǁƌŝƟŶŐ͕�ƐƚƵĚĞŶƚƐ�
ƐŚŽƵůĚ�ĚĞŵŽŶƐƚƌĂƚĞ�ŝŶĐƌĞĂƐŝŶŐ�ƐŽƉŚŝƐƟĐĂƟŽŶ�ŝŶ�Ăůů�ĂƐƉĞĐƚƐ�ŽĨ�ůĂŶŐƵĂŐĞ�ƵƐĞ͕�ĨƌŽŵ�ǀŽĐĂďƵůĂƌǇ�ĂŶĚ�ƐǇŶƚĂǆ�ƚŽ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ĂŶĚ�ŽƌŐĂŶŝǌĂƟŽŶ�ŽĨ�ŝĚĞĂƐ͕�ĂŶĚ�ƚŚĞǇ�ƐŚŽƵůĚ�ĂĚĚƌĞƐƐ�ŝŶĐƌĞĂƐŝŶŐůǇ�
ĚĞŵĂŶĚŝŶŐ�ĐŽŶƚĞŶƚ�ĂŶĚ�ƐŽƵƌĐĞƐ͘�^ƚƵĚĞŶƚƐ�ĂĚǀĂŶĐŝŶŐ�ƚŚƌŽƵŐŚ�ƚŚĞ�ŐƌĂĚĞƐ�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ŵĞĞƚ�ĞĂĐŚ�ǇĞĂƌ͛Ɛ�ŐƌĂĚĞͲƐƉĞĐŝĮĐ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ƌĞƚĂŝŶ�Žƌ�ĨƵƌƚŚĞƌ�ĚĞǀĞůŽƉ�ƐŬŝůůƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐƐ�ŵĂƐƚĞƌĞĚ�
ŝŶ�ƉƌĞĐĞĚŝŶŐ�ŐƌĂĚĞƐ͘�dŚĞ�ĞǆƉĞĐƚĞĚ�ŐƌŽǁƚŚ�ŝŶ�ƐƚƵĚĞŶƚ�ǁƌŝƟŶŐ�ĂďŝůŝƚǇ�ŝƐ�ƌĞŇĞĐƚĞĚ�ďŽƚŚ�ŝŶ�ƚŚĞ�ƐƚĂŶĚĂƌĚƐ�ƚŚĞŵƐĞůǀĞƐ�ĂŶĚ�ŝŶ�ƚŚĞ�ĐŽůůĞĐƟŽŶ�ŽĨ�ĂŶŶŽƚĂƚĞĚ�ƐƚƵĚĞŶƚ�ǁƌŝƟŶŐ�ƐĂŵƉůĞƐ�ŝŶ��ƉƉĞŶĚŝǆ��͘

1. hƐĞ�Ă�ĐŽŵďŝŶĂƟŽŶ�ŽĨ�ĚƌĂǁŝŶŐ͕�ĚŝĐƚĂƟŶŐ͕�ĂŶĚ�ǁƌŝƟŶŐ�ƚŽ�
ĐŽŵƉŽƐĞ�ŽƉŝŶŝŽŶ�ƉŝĞĐĞƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ƚĞůů�Ă�ƌĞĂĚĞƌ�ƚŚĞ�
ƚŽƉŝĐ�Žƌ�ƚŚĞ�ŶĂŵĞ�ŽĨ�ƚŚĞ�ďŽŽŬ�ƚŚĞǇ�ĂƌĞ�ǁƌŝƟŶŐ�ĂďŽƵƚ�
ĂŶĚ�ƐƚĂƚĞ�ĂŶ�ŽƉŝŶŝŽŶ�Žƌ�ƉƌĞĨĞƌĞŶĐĞ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐ�Žƌ�
ďŽŽŬ�;Ğ͘Ő͕͘�DǇ�ĨĂǀŽƌŝƚĞ�ďŽŽŬ�ŝƐ�͘�͘�͘).

 Kindergartners: Grade 1 Students: Grade 2 Students:

TEXT TYPES AND PURPOSES

1. tƌŝƚĞ�ŽƉŝŶŝŽŶ�ƉŝĞĐĞƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ŝŶƚƌŽĚƵĐĞ�ƚŚĞ�ƚŽƉŝĐ�
Žƌ�ŶĂŵĞ�ƚŚĞ�ďŽŽŬ�ƚŚĞǇ�ĂƌĞ�ǁƌŝƟŶŐ�ĂďŽƵƚ͕�ƐƚĂƚĞ�ĂŶ�ŽƉŝŶ-
ŝŽŶ͕�ƐƵƉƉůǇ�Ă�ƌĞĂƐŽŶ�ĨŽƌ�ƚŚĞ�ŽƉŝŶŝŽŶ͕�ĂŶĚ�ƉƌŽǀŝĚĞ�ƐŽŵĞ�
ƐĞŶƐĞ�ŽĨ�ĐůŽƐƵƌĞ͘

1. tƌŝƚĞ�ŽƉŝŶŝŽŶ�ƉŝĞĐĞƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ŝŶƚƌŽĚƵĐĞ�ƚŚĞ�ƚŽƉŝĐ�
Žƌ�ďŽŽŬ�ƚŚĞǇ�ĂƌĞ�ǁƌŝƟŶŐ�ĂďŽƵƚ͕�ƐƚĂƚĞ�ĂŶ�ŽƉŝŶŝŽŶ͕�ƐƵƉ-
ƉůǇ�ƌĞĂƐŽŶƐ�ƚŚĂƚ�ƐƵƉƉŽƌƚ�ƚŚĞ�ŽƉŝŶŝŽŶ͕�ƵƐĞ�ůŝŶŬŝŶŐ�ǁŽƌĚƐ�
;Ğ͘Ő͕͘�ďĞĐĂƵƐĞ͕�ĂŶĚ͕�ĂůƐŽͿ�ƚŽ�ĐŽŶŶĞĐƚ�ŽƉŝŶŝŽŶ�ĂŶĚ�ƌĞĂ-
ƐŽŶƐ͕�ĂŶĚ�ƉƌŽǀŝĚĞ�Ă�ĐŽŶĐůƵĚŝŶŐ�ƐƚĂƚĞŵĞŶƚ�Žƌ�ƐĞĐƟŽŶ͘

2. hƐĞ�Ă�ĐŽŵďŝŶĂƟŽŶ�ŽĨ�ĚƌĂǁŝŶŐ͕�ĚŝĐƚĂƟŶŐ͕�ĂŶĚ�ǁƌŝƟŶŐ�ƚŽ�
ĐŽŵƉŽƐĞ�ŝŶĨŽƌŵĂƟǀĞͬĞǆƉůĂŶĂƚŽƌǇ�ƚĞǆƚƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�
ŶĂŵĞ�ǁŚĂƚ�ƚŚĞǇ�ĂƌĞ�ǁƌŝƟŶŐ�ĂďŽƵƚ�ĂŶĚ�ƐƵƉƉůǇ�ƐŽŵĞ�ŝŶ-
ĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐ͘

2. tƌŝƚĞ�ŝŶĨŽƌŵĂƟǀĞͬĞǆƉůĂŶĂƚŽƌǇ�ƚĞǆƚƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ŶĂŵĞ�
Ă�ƚŽƉŝĐ͕�ƐƵƉƉůǇ�ƐŽŵĞ�ĨĂĐƚƐ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐ͕�ĂŶĚ�ƉƌŽǀŝĚĞ�
ƐŽŵĞ�ƐĞŶƐĞ�ŽĨ�ĐůŽƐƵƌĞ͘

2. tƌŝƚĞ�ŝŶĨŽƌŵĂƟǀĞͬĞǆƉůĂŶĂƚŽƌǇ�ƚĞǆƚƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ŝŶƚƌŽ-
ĚƵĐĞ�Ă�ƚŽƉŝĐ͕�ƵƐĞ�ĨĂĐƚƐ�ĂŶĚ�ĚĞĮŶŝƟŽŶƐ�ƚŽ�ĚĞǀĞůŽƉ�ƉŽŝŶƚƐ͕�
ĂŶĚ�ƉƌŽǀŝĚĞ�Ă�ĐŽŶĐůƵĚŝŶŐ�ƐƚĂƚĞŵĞŶƚ�Žƌ�ƐĞĐƟŽŶ͘

3. hƐĞ�Ă�ĐŽŵďŝŶĂƟŽŶ�ŽĨ�ĚƌĂǁŝŶŐ͕�ĚŝĐƚĂƟŶŐ͕�ĂŶĚ�ǁƌŝƟŶŐ�ƚŽ�
ŶĂƌƌĂƚĞ�Ă�ƐŝŶŐůĞ�ĞǀĞŶƚ�Žƌ�ƐĞǀĞƌĂů�ůŽŽƐĞůǇ�ůŝŶŬĞĚ�ĞǀĞŶƚƐ͕�
ƚĞůů�ĂďŽƵƚ�ƚŚĞ�ĞǀĞŶƚƐ�ŝŶ�ƚŚĞ�ŽƌĚĞƌ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ŽĐ-
ĐƵƌƌĞĚ͕�ĂŶĚ�ƉƌŽǀŝĚĞ�Ă�ƌĞĂĐƟŽŶ�ƚŽ�ǁŚĂƚ�ŚĂƉƉĞŶĞĚ͘

3. tƌŝƚĞ�ŶĂƌƌĂƟǀĞƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ƌĞĐŽƵŶƚ�ƚǁŽ�Žƌ�ŵŽƌĞ�ĂƉ-
ƉƌŽƉƌŝĂƚĞůǇ�ƐĞƋƵĞŶĐĞĚ�ĞǀĞŶƚƐ͕�ŝŶĐůƵĚĞ�ƐŽŵĞ�ĚĞƚĂŝůƐ�ƌĞ-
ŐĂƌĚŝŶŐ�ǁŚĂƚ�ŚĂƉƉĞŶĞĚ͕�ƵƐĞ�ƚĞŵƉŽƌĂů�ǁŽƌĚƐ�ƚŽ�ƐŝŐŶĂů�
ĞǀĞŶƚ�ŽƌĚĞƌ͕ �ĂŶĚ�ƉƌŽǀŝĚĞ�ƐŽŵĞ�ƐĞŶƐĞ�ŽĨ�ĐůŽƐƵƌĞ͘

3. tƌŝƚĞ�ŶĂƌƌĂƟǀĞƐ�ŝŶ�ǁŚŝĐŚ�ƚŚĞǇ�ƌĞĐŽƵŶƚ�Ă�ǁĞůůͲĞůĂďŽƌĂƚĞĚ�
ĞǀĞŶƚ�Žƌ�ƐŚŽƌƚ�ƐĞƋƵĞŶĐĞ�ŽĨ�ĞǀĞŶƚƐ͕�ŝŶĐůƵĚĞ�ĚĞƚĂŝůƐ�ƚŽ�
ĚĞƐĐƌŝďĞ�ĂĐƟŽŶƐ͕�ƚŚŽƵŐŚƚƐ͕�ĂŶĚ�ĨĞĞůŝŶŐƐ͕�ƵƐĞ�ƚĞŵƉŽ-
ƌĂů�ǁŽƌĚƐ�ƚŽ�ƐŝŐŶĂů�ĞǀĞŶƚ�ŽƌĚĞƌ͕ �ĂŶĚ�ƉƌŽǀŝĚĞ�Ă�ƐĞŶƐĞ�ŽĨ�
ĐůŽƐƵƌĞ͘

PRODUCTION AND DISTRIBUTION OF WRITING
4. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ 4. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ 4. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ
5. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ƌĞƐƉŽŶĚ�ƚŽ�
ƋƵĞƐƟŽŶƐ�ĂŶĚ�ƐƵŐŐĞƐƟŽŶƐ�ĨƌŽŵ�ƉĞĞƌƐ�ĂŶĚ�ĂĚĚ�ĚĞƚĂŝůƐ�ƚŽ�
ƐƚƌĞŶŐƚŚĞŶ�ǁƌŝƟŶŐ�ĂƐ�ŶĞĞĚĞĚ͘

5. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ĨŽĐƵƐ�ŽŶ�Ă�
ƚŽƉŝĐ͕�ƌĞƐƉŽŶĚ�ƚŽ�ƋƵĞƐƟŽŶƐ�ĂŶĚ�ƐƵŐŐĞƐƟŽŶƐ�ĨƌŽŵ�ƉĞĞƌƐ͕�
ĂŶĚ�ĂĚĚ�ĚĞƚĂŝůƐ�ƚŽ�ƐƚƌĞŶŐƚŚĞŶ�ǁƌŝƟŶŐ�ĂƐ�ŶĞĞĚĞĚ͘

5. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ�ĂŶĚ�ƉĞĞƌƐ͕�ĨŽĐƵƐ�
ŽŶ�Ă�ƚŽƉŝĐ�ĂŶĚ�ƐƚƌĞŶŐƚŚĞŶ�ǁƌŝƟŶŐ�ĂƐ�ŶĞĞĚĞĚ�ďǇ�ƌĞǀŝƐŝŶŐ�
ĂŶĚ�ĞĚŝƟŶŐ͘�

6. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ĞǆƉůŽƌĞ�Ă�ǀĂ-
ƌŝĞƚǇ�ŽĨ�ĚŝŐŝƚĂů�ƚŽŽůƐ�ƚŽ�ƉƌŽĚƵĐĞ�ĂŶĚ�ƉƵďůŝƐŚ�ǁƌŝƟŶŐ͕�ŝŶ-
ĐůƵĚŝŶŐ�ŝŶ�ĐŽůůĂďŽƌĂƟŽŶ�ǁŝƚŚ�ƉĞĞƌƐ͘

6. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ƵƐĞ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�
ĚŝŐŝƚĂů�ƚŽŽůƐ�ƚŽ�ƉƌŽĚƵĐĞ�ĂŶĚ�ƉƵďůŝƐŚ�ǁƌŝƟŶŐ͕�ŝŶĐůƵĚŝŶŐ�ŝŶ�
ĐŽůůĂďŽƌĂƟŽŶ�ǁŝƚŚ�ƉĞĞƌƐ͘�

6. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ƵƐĞ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�
ĚŝŐŝƚĂů�ƚŽŽůƐ�ƚŽ�ƉƌŽĚƵĐĞ�ĂŶĚ�ƉƵďůŝƐŚ�ǁƌŝƟŶŐ͕�ŝŶĐůƵĚŝŶŐ�ŝŶ�
ĐŽůůĂďŽƌĂƟŽŶ�ǁŝƚŚ�ƉĞĞƌƐ͘

RESEARCH TO BUILD AND PRESENT KNOWLEDGE

7. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ƐŚĂƌĞĚ�ƌĞƐĞĂƌĐŚ�ĂŶĚ�ǁƌŝƟŶŐ�ƉƌŽũĞĐƚƐ�;Ğ͘Ő͕͘�
ĞǆƉůŽƌĞ�Ă�ŶƵŵďĞƌ�ŽĨ�ďŽŽŬƐ�ďǇ�Ă�ĨĂǀŽƌŝƚĞ�ĂƵƚŚŽƌ�ĂŶĚ�Ğǆ-
ƉƌĞƐƐ�ŽƉŝŶŝŽŶƐ�ĂďŽƵƚ�ƚŚĞŵͿ͘

7. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ƐŚĂƌĞĚ�ƌĞƐĞĂƌĐŚ�ĂŶĚ�ǁƌŝƟŶŐ�ƉƌŽũĞĐƚƐ�;Ğ͘Ő͕͘�
ĞǆƉůŽƌĞ�Ă�ŶƵŵďĞƌ�ŽĨ�͞ŚŽǁͲƚŽ͟�ďŽŽŬƐ�ŽŶ�Ă�ŐŝǀĞŶ�ƚŽƉŝĐ�
ĂŶĚ�ƵƐĞ�ƚŚĞŵ�ƚŽ�ǁƌŝƚĞ�Ă�ƐĞƋƵĞŶĐĞ�ŽĨ�ŝŶƐƚƌƵĐƟŽŶƐͿ͘

7. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ƐŚĂƌĞĚ�ƌĞƐĞĂƌĐŚ�ĂŶĚ�ǁƌŝƟŶŐ�ƉƌŽũĞĐƚƐ�;Ğ͘Ő͕͘�
ƌĞĂĚ�Ă�ŶƵŵďĞƌ�ŽĨ�ďŽŽŬƐ�ŽŶ�Ă�ƐŝŶŐůĞ�ƚŽƉŝĐ�ƚŽ�ƉƌŽĚƵĐĞ�Ă�
ƌĞƉŽƌƚ͖�ƌĞĐŽƌĚ�ƐĐŝĞŶĐĞ�ŽďƐĞƌǀĂƟŽŶƐͿ͘

8. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ƌĞĐĂůů�ŝŶĨŽƌŵĂ-
ƟŽŶ�ĨƌŽŵ�ĞǆƉĞƌŝĞŶĐĞƐ�Žƌ�ŐĂƚŚĞƌ�ŝŶĨŽƌŵĂƟŽŶ�ĨƌŽŵ�ƉƌŽ-
ǀŝĚĞĚ�ƐŽƵƌĐĞƐ�ƚŽ�ĂŶƐǁĞƌ�Ă�ƋƵĞƐƟŽŶ͘

8. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ƌĞĐĂůů�ŝŶĨŽƌŵĂ-
ƟŽŶ�ĨƌŽŵ�ĞǆƉĞƌŝĞŶĐĞƐ�Žƌ�ŐĂƚŚĞƌ�ŝŶĨŽƌŵĂƟŽŶ�ĨƌŽŵ�ƉƌŽ-
ǀŝĚĞĚ�ƐŽƵƌĐĞƐ�ƚŽ�ĂŶƐǁĞƌ�Ă�ƋƵĞƐƟŽŶ͘

8. ZĞĐĂůů�ŝŶĨŽƌŵĂƟŽŶ�ĨƌŽŵ�ĞǆƉĞƌŝĞŶĐĞƐ�Žƌ�ŐĂƚŚĞƌ�ŝŶĨŽƌŵĂ-
ƟŽŶ�ĨƌŽŵ�ƉƌŽǀŝĚĞĚ�ƐŽƵƌĐĞƐ�ƚŽ�ĂŶƐǁĞƌ�Ă�ƋƵĞƐƟŽŶ͘

9. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϰͿ 9. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϰͿ 9. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϰͿ

RANGE OF WRITING

10. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ 10. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ 10. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϯͿ
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26 Speaking and Listening Standards K–5 [SL]
dŚĞ�ĨŽůůŽǁŝŶŐ�ƐƚĂŶĚĂƌĚƐ�ĨŽƌ�<ʹϱ�ŽīĞƌ�Ă�ĨŽĐƵƐ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶ�ĞĂĐŚ�ǇĞĂƌ�ƚŽ�ŚĞůƉ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƐƚƵĚĞŶƚƐ�ŐĂŝŶ�ĂĚĞƋƵĂƚĞ�ŵĂƐƚĞƌǇ�ŽĨ�Ă�ƌĂŶŐĞ�ŽĨ�ƐŬŝůůƐ�ĂŶĚ�ĂƉƉůŝĐĂƟŽŶƐ͘�^ƚƵĚĞŶƚƐ�ĂĚǀĂŶĐŝŶŐ�ƚŚƌŽƵŐŚ�ƚŚĞ�
ŐƌĂĚĞƐ�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ŵĞĞƚ�ĞĂĐŚ�ǇĞĂƌ͛Ɛ�ŐƌĂĚĞͲƐƉĞĐŝĮĐ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ƌĞƚĂŝŶ�Žƌ�ĨƵƌƚŚĞƌ�ĚĞǀĞůŽƉ�ƐŬŝůůƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐƐ�ŵĂƐƚĞƌĞĚ�ŝŶ�ƉƌĞĐĞĚŝŶŐ�ŐƌĂĚĞƐ͘

 Kindergartners: Grade 1 Students: Grade 2 Students:

COMPREHENSION AND COLLABORATION
1. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ĐŽůůĂďŽƌĂƟǀĞ�ĐŽŶǀĞƌƐĂƟŽŶƐ�ǁŝƚŚ�ĚŝǀĞƌƐĞ�
ƉĂƌƚŶĞƌƐ�ĂďŽƵƚ�ŬŝŶĚĞƌŐĂƌƚĞŶ�ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ǁŝƚŚ�ƉĞĞƌƐ�
ĂŶĚ�ĂĚƵůƚƐ�ŝŶ�ƐŵĂůů�ĂŶĚ�ůĂƌŐĞƌ�ŐƌŽƵƉƐ͘
a. &ŽůůŽǁ�ĂŐƌĞĞĚͲƵƉŽŶ�ƌƵůĞƐ�ĨŽƌ�ĚŝƐĐƵƐƐŝŽŶƐ�;Ğ͘Ő͕͘�ůŝƐƚĞŶ-

ŝŶŐ�ƚŽ�ŽƚŚĞƌƐ�ĂŶĚ�ƚĂŬŝŶŐ�ƚƵƌŶƐ�ƐƉĞĂŬŝŶŐ�ĂďŽƵƚ�ƚŚĞ�
ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ƵŶĚĞƌ�ĚŝƐĐƵƐƐŝŽŶͿ͘

b. �ŽŶƟŶƵĞ�Ă�ĐŽŶǀĞƌƐĂƟŽŶ�ƚŚƌŽƵŐŚ�ŵƵůƟƉůĞ�ĞǆĐŚĂŶŐĞƐ͘

1. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ĐŽůůĂďŽƌĂƟǀĞ�ĐŽŶǀĞƌƐĂƟŽŶƐ�ǁŝƚŚ�ĚŝǀĞƌƐĞ�
ƉĂƌƚŶĞƌƐ�ĂďŽƵƚ�ŐƌĂĚĞ�ϭ�ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ǁŝƚŚ�ƉĞĞƌƐ�ĂŶĚ�
ĂĚƵůƚƐ�ŝŶ�ƐŵĂůů�ĂŶĚ�ůĂƌŐĞƌ�ŐƌŽƵƉƐ͘
a. &ŽůůŽǁ�ĂŐƌĞĞĚͲƵƉŽŶ�ƌƵůĞƐ�ĨŽƌ�ĚŝƐĐƵƐƐŝŽŶƐ�;Ğ͘Ő͕͘�ůŝƐƚĞŶ-

ŝŶŐ�ƚŽ�ŽƚŚĞƌƐ�ǁŝƚŚ�ĐĂƌĞ͕�ƐƉĞĂŬŝŶŐ�ŽŶĞ�Ăƚ�Ă�ƟŵĞ�ĂďŽƵƚ�
ƚŚĞ�ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ƵŶĚĞƌ�ĚŝƐĐƵƐƐŝŽŶͿ͘

b. �ƵŝůĚ�ŽŶ�ŽƚŚĞƌƐ͛�ƚĂůŬ�ŝŶ�ĐŽŶǀĞƌƐĂƟŽŶƐ�ďǇ�ƌĞƐƉŽŶĚ-
ŝŶŐ�ƚŽ�ƚŚĞ�ĐŽŵŵĞŶƚƐ�ŽĨ�ŽƚŚĞƌƐ�ƚŚƌŽƵŐŚ�ŵƵůƟƉůĞ�
ĞǆĐŚĂŶŐĞƐ͘

c. �ƐŬ�ƋƵĞƐƟŽŶƐ�ƚŽ�ĐůĞĂƌ�ƵƉ�ĂŶǇ�ĐŽŶĨƵƐŝŽŶ�ĂďŽƵƚ�ƚŚĞ�
ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ƵŶĚĞƌ�ĚŝƐĐƵƐƐŝŽŶ͘

1. WĂƌƟĐŝƉĂƚĞ�ŝŶ�ĐŽůůĂďŽƌĂƟǀĞ�ĐŽŶǀĞƌƐĂƟŽŶƐ�ǁŝƚŚ�ĚŝǀĞƌƐĞ�
ƉĂƌƚŶĞƌƐ�ĂďŽƵƚ�ŐƌĂĚĞ�Ϯ�ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ǁŝƚŚ�ƉĞĞƌƐ�ĂŶĚ�
ĂĚƵůƚƐ�ŝŶ�ƐŵĂůů�ĂŶĚ�ůĂƌŐĞƌ�ŐƌŽƵƉƐ͘
a. &ŽůůŽǁ�ĂŐƌĞĞĚͲƵƉŽŶ�ƌƵůĞƐ�ĨŽƌ�ĚŝƐĐƵƐƐŝŽŶƐ�;Ğ͘Ő͕͘�ŐĂŝŶ-

ŝŶŐ�ƚŚĞ�ŇŽŽƌ�ŝŶ�ƌĞƐƉĞĐƞƵů�ǁĂǇƐ͕�ůŝƐƚĞŶŝŶŐ�ƚŽ�ŽƚŚĞƌƐ�
ǁŝƚŚ�ĐĂƌĞ͕�ƐƉĞĂŬŝŶŐ�ŽŶĞ�Ăƚ�Ă�ƟŵĞ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐƐ�
ĂŶĚ�ƚĞǆƚƐ�ƵŶĚĞƌ�ĚŝƐĐƵƐƐŝŽŶͿ͘

b. �ƵŝůĚ�ŽŶ�ŽƚŚĞƌƐ͛�ƚĂůŬ�ŝŶ�ĐŽŶǀĞƌƐĂƟŽŶƐ�ďǇ�ůŝŶŬŝŶŐ�ƚŚĞŝƌ�
ĐŽŵŵĞŶƚƐ�ƚŽ�ƚŚĞ�ƌĞŵĂƌŬƐ�ŽĨ�ŽƚŚĞƌƐ͘

c. �ƐŬ�ĨŽƌ�ĐůĂƌŝĮĐĂƟŽŶ�ĂŶĚ�ĨƵƌƚŚĞƌ�ĞǆƉůĂŶĂƟŽŶ�ĂƐ�ŶĞĞĚ-
ĞĚ�ĂďŽƵƚ�ƚŚĞ�ƚŽƉŝĐƐ�ĂŶĚ�ƚĞǆƚƐ�ƵŶĚĞƌ�ĚŝƐĐƵƐƐŝŽŶ͘

PRESENTATION OF KNOWLEDGE AND IDEAS

2. �ŽŶĮƌŵ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�Ă�ƚĞǆƚ�ƌĞĂĚ�ĂůŽƵĚ�Žƌ�ŝŶĨŽƌŵĂ-
ƟŽŶ�ƉƌĞƐĞŶƚĞĚ�ŽƌĂůůǇ�Žƌ�ƚŚƌŽƵŐŚ�ŽƚŚĞƌ�ŵĞĚŝĂ�ďǇ�ĂƐŬŝŶŐ�
ĂŶĚ�ĂŶƐǁĞƌŝŶŐ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ĂŶĚ�ƌĞƋƵĞƐƚ-
ŝŶŐ�ĐůĂƌŝĮĐĂƟŽŶ�ŝĨ�ƐŽŵĞƚŚŝŶŐ�ŝƐ�ŶŽƚ�ƵŶĚĞƌƐƚŽŽĚ͘

2. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ŬĞǇ�ĚĞƚĂŝůƐ�ŝŶ�Ă�ƚĞǆƚ�
ƌĞĂĚ�ĂůŽƵĚ�Žƌ�ŝŶĨŽƌŵĂƟŽŶ�ƉƌĞƐĞŶƚĞĚ�ŽƌĂůůǇ�Žƌ�ƚŚƌŽƵŐŚ�
ŽƚŚĞƌ�ŵĞĚŝĂ͘

2. ZĞĐŽƵŶƚ�Žƌ�ĚĞƐĐƌŝďĞ�ŬĞǇ�ŝĚĞĂƐ�Žƌ�ĚĞƚĂŝůƐ�ĨƌŽŵ�Ă�ƚĞǆƚ�ƌĞĂĚ�
ĂůŽƵĚ�Žƌ�ŝŶĨŽƌŵĂƟŽŶ�ƉƌĞƐĞŶƚĞĚ�ŽƌĂůůǇ�Žƌ�ƚŚƌŽƵŐŚ�ŽƚŚĞƌ�
ŵĞĚŝĂ͘

3. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƐĞĞŬ�ŚĞůƉ͕�ŐĞƚ�ŝŶ-
ĨŽƌŵĂƟŽŶ͕�Žƌ�ĐůĂƌŝĨǇ�ƐŽŵĞƚŚŝŶŐ�ƚŚĂƚ�ŝƐ�ŶŽƚ�ƵŶĚĞƌƐƚŽŽĚ͘

3. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ǁŚĂƚ�Ă�ƐƉĞĂŬĞƌ�ƐĂǇƐ�ŝŶ�
ŽƌĚĞƌ�ƚŽ�ŐĂƚŚĞƌ�ĂĚĚŝƟŽŶĂů�ŝŶĨŽƌŵĂƟŽŶ�Žƌ�ĐůĂƌŝĨǇ�ƐŽŵĞ-
ƚŚŝŶŐ�ƚŚĂƚ�ŝƐ�ŶŽƚ�ƵŶĚĞƌƐƚŽŽĚ͘

3. �ƐŬ�ĂŶĚ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂďŽƵƚ�ǁŚĂƚ�Ă�ƐƉĞĂŬĞƌ�ƐĂǇƐ�ŝŶ�
ŽƌĚĞƌ�ƚŽ�ĐůĂƌŝĨǇ�ĐŽŵƉƌĞŚĞŶƐŝŽŶ͕�ŐĂƚŚĞƌ�ĂĚĚŝƟŽŶĂů�ŝŶĨŽƌ-
ŵĂƟŽŶ͕�Žƌ�ĚĞĞƉĞŶ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�Ă�ƚŽƉŝĐ�Žƌ�ŝƐƐƵĞ͘

4. �ĞƐĐƌŝďĞ�ĨĂŵŝůŝĂƌ�ƉĞŽƉůĞ͕�ƉůĂĐĞƐ͕�ƚŚŝŶŐƐ͕�ĂŶĚ�ĞǀĞŶƚƐ�ĂŶĚ͕�
ǁŝƚŚ�ƉƌŽŵƉƟŶŐ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ƉƌŽǀŝĚĞ�ĂĚĚŝƟŽŶĂů�ĚĞƚĂŝů͘

4. �ĞƐĐƌŝďĞ�ƉĞŽƉůĞ͕�ƉůĂĐĞƐ͕�ƚŚŝŶŐƐ͕�ĂŶĚ�ĞǀĞŶƚƐ�ǁŝƚŚ�ƌĞůĞǀĂŶƚ�
ĚĞƚĂŝůƐ͕�ĞǆƉƌĞƐƐŝŶŐ�ŝĚĞĂƐ�ĂŶĚ�ĨĞĞůŝŶŐƐ�ĐůĞĂƌůǇ͘

4. dĞůů�Ă�ƐƚŽƌǇ�Žƌ�ƌĞĐŽƵŶƚ�ĂŶ�ĞǆƉĞƌŝĞŶĐĞ�ǁŝƚŚ�ĂƉƉƌŽƉƌŝĂƚĞ�
ĨĂĐƚƐ�ĂŶĚ�ƌĞůĞǀĂŶƚ͕�ĚĞƐĐƌŝƉƟǀĞ�ĚĞƚĂŝůƐ͕�ƐƉĞĂŬŝŶŐ�ĂƵĚŝďůǇ�
ŝŶ�ĐŽŚĞƌĞŶƚ�ƐĞŶƚĞŶĐĞƐ͘

5. �ĚĚ�ĚƌĂǁŝŶŐƐ�Žƌ�ŽƚŚĞƌ�ǀŝƐƵĂů�ĚŝƐƉůĂǇƐ�ƚŽ�ĚĞƐĐƌŝƉƟŽŶƐ�ĂƐ�
ĚĞƐŝƌĞĚ�ƚŽ�ƉƌŽǀŝĚĞ�ĂĚĚŝƟŽŶĂů�ĚĞƚĂŝů͘

5. �ĚĚ�ĚƌĂǁŝŶŐƐ�Žƌ�ŽƚŚĞƌ�ǀŝƐƵĂů�ĚŝƐƉůĂǇƐ�ƚŽ�ĚĞƐĐƌŝƉ-
ƟŽŶƐ�ǁŚĞŶ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ĐůĂƌŝĨǇ�ŝĚĞĂƐ͕�ƚŚŽƵŐŚƚƐ͕�ĂŶĚ�
ĨĞĞůŝŶŐƐ͘

5. �ƌĞĂƚĞ�ĂƵĚŝŽ�ƌĞĐŽƌĚŝŶŐƐ�ŽĨ�ƐƚŽƌŝĞƐ�Žƌ�ƉŽĞŵƐ͖�ĂĚĚ�ĚƌĂǁ-
ŝŶŐƐ�Žƌ�ŽƚŚĞƌ�ǀŝƐƵĂů�ĚŝƐƉůĂǇƐ�ƚŽ�ƐƚŽƌŝĞƐ�Žƌ�ƌĞĐŽƵŶƚƐ�ŽĨ�
ĞǆƉĞƌŝĞŶĐĞƐ�ǁŚĞŶ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ĐůĂƌŝĨǇ�ŝĚĞĂƐ͕�ƚŚŽƵŐŚƚƐ͕�
ĂŶĚ�ĨĞĞůŝŶŐƐ͘�

6. ̂ ƉĞĂŬ�ĂƵĚŝďůǇ�ĂŶĚ�ĞǆƉƌĞƐƐ�ƚŚŽƵŐŚƚƐ͕�ĨĞĞůŝŶŐƐ͕�ĂŶĚ�ŝĚĞĂƐ�
ĐůĞĂƌůǇ͘�

6. WƌŽĚƵĐĞ�ĐŽŵƉůĞƚĞ�ƐĞŶƚĞŶĐĞƐ�ǁŚĞŶ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ƚĂƐŬ�
ĂŶĚ�ƐŝƚƵĂƟŽŶ͘�;^ĞĞ�ŐƌĂĚĞ�ϭ�>ĂŶŐƵĂŐĞ�ƐƚĂŶĚĂƌĚƐ�ϭ�ĂŶĚ�ϯ�
ŽŶ�ƉĂŐĞ�Ϯϴ�ĨŽƌ�ƐƉĞĐŝĮĐ�ĞǆƉĞĐƚĂƟŽŶƐ͘Ϳ

6. WƌŽĚƵĐĞ�ĐŽŵƉůĞƚĞ�ƐĞŶƚĞŶĐĞƐ�ǁŚĞŶ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ƚĂƐŬ�
ĂŶĚ�ƐŝƚƵĂƟŽŶ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ƉƌŽǀŝĚĞ�ƌĞƋƵĞƐƚĞĚ�ĚĞƚĂŝů�Žƌ�
ĐůĂƌŝĮĐĂƟŽŶ͘�;^ĞĞ�ŐƌĂĚĞ�Ϯ�>ĂŶŐƵĂŐĞ�ƐƚĂŶĚĂƌĚƐ�ϭ�ĂŶĚ�ϯ�
ŽŶ�ƉĂŐĞ�Ϯϴ�ĨŽƌ�ƐƉĞĐŝĮĐ�ĞǆƉĞĐƚĂƟŽŶƐ͘Ϳ
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 Kindergartners: Grade 1 Students: Grade 2 Students:

CONVENTIONS OF STANDARD ENGLISH

Language Standards K–5 [L]
dŚĞ�ĨŽůůŽǁŝŶŐ�ƐƚĂŶĚĂƌĚƐ�ĨŽƌ�ŐƌĂĚĞƐ�<ʹϱ�ŽīĞƌ�Ă�ĨŽĐƵƐ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶ�ĞĂĐŚ�ǇĞĂƌ�ƚŽ�ŚĞůƉ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƐƚƵĚĞŶƚƐ�ŐĂŝŶ�ĂĚĞƋƵĂƚĞ�ŵĂƐƚĞƌǇ�ŽĨ�Ă�ƌĂŶŐĞ�ŽĨ�ƐŬŝůůƐ�ĂŶĚ�ĂƉƉůŝĐĂƟŽŶƐ͘�^ƚƵĚĞŶƚƐ�ĂĚǀĂŶĐŝŶŐ�ƚŚƌŽƵŐŚ�
ƚŚĞ�ŐƌĂĚĞƐ�ĂƌĞ�ĞǆƉĞĐƚĞĚ�ƚŽ�ŵĞĞƚ�ĞĂĐŚ�ǇĞĂƌ Ɛ͛�ŐƌĂĚĞͲƐƉĞĐŝĮĐ�ƐƚĂŶĚĂƌĚƐ�ĂŶĚ�ƌĞƚĂŝŶ�Žƌ�ĨƵƌƚŚĞƌ�ĚĞǀĞůŽƉ�ƐŬŝůůƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐƐ�ŵĂƐƚĞƌĞĚ�ŝŶ�ƉƌĞĐĞĚŝŶŐ�ŐƌĂĚĞƐ͘��ĞŐŝŶŶŝŶŐ�ŝŶ�ŐƌĂĚĞ�ϯ͕�ƐŬŝůůƐ�ĂŶĚ�
ƵŶĚĞƌƐƚĂŶĚŝŶŐƐ�ƚŚĂƚ�ĂƌĞ�ƉĂƌƟĐƵůĂƌůǇ�ůŝŬĞůǇ�ƚŽ�ƌĞƋƵŝƌĞ�ĐŽŶƟŶƵĞĚ�ĂƩĞŶƟŽŶ�ŝŶ�ŚŝŐŚĞƌ�ŐƌĂĚĞƐ�ĂƐ�ƚŚĞǇ�ĂƌĞ�ĂƉƉůŝĞĚ�ƚŽ�ŝŶĐƌĞĂƐŝŶŐůǇ�ƐŽƉŚŝƐƟĐĂƚĞĚ�ǁƌŝƟŶŐ�ĂŶĚ�ƐƉĞĂŬŝŶŐ�ĂƌĞ�ŵĂƌŬĞĚ�ǁŝƚŚ�ĂŶ�ĂƐƚĞƌŝƐŬ�;ΎͿ͘�^ĞĞ�
ƚŚĞ�ƚĂďůĞ�ŽŶ�ƉĂŐĞ�ϯϯ�ĨŽƌ�Ă�ĐŽŵƉůĞƚĞ�ůŝƐƚ�ĂŶĚ��ƉƉĞŶĚŝǆ���ĨŽƌ�ĂŶ�ĞǆĂŵƉůĞ�ŽĨ�ŚŽǁ�ƚŚĞƐĞ�ƐŬŝůůƐ�ĚĞǀĞůŽƉ�ŝŶ�ƐŽƉŚŝƐƟĐĂƟŽŶ͘

1. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ŐƌĂŵŵĂƌ�ĂŶĚ�ƵƐĂŐĞ�ǁŚĞŶ�ǁƌŝƟŶŐ�Žƌ�ƐƉĞĂŬŝŶŐ͘
a. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ͕�ŝĚĞŶƟĨǇ�ĂŶĚ�ǁƌŝƚĞ�ŵĂŶǇ�

ƵƉƉĞƌͲ�ĂŶĚ�ůŽǁĞƌĐĂƐĞ�ůĞƩĞƌƐ͕�ŝŶĐůƵĚŝŶŐ�ƚŚŽƐĞ�ŝŶ�ƚŚĞ�
ƐƚƵĚĞŶƚ Ɛ͛�ŶĂŵĞ͘

b. hƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ŶŽƵŶƐ�ĂŶĚ�ǀĞƌďƐ͘
c. &Žƌŵ�ƌĞŐƵůĂƌ�ƉůƵƌĂů�ŶŽƵŶƐ�ŽƌĂůůǇ�ďǇ�ĂĚĚŝŶŐ�ͬƐͬ�Žƌ�ͬĞƐͬ�

;Ğ͘Ő͕͘�ĚŽŐ͕�ĚŽŐƐ͖�ǁŝƐŚ͕�ǁŝƐŚĞƐ).
d. hŶĚĞƌƐƚĂŶĚ�ĂŶĚ�ƵƐĞ�ƋƵĞƐƟŽŶ�ǁŽƌĚƐ�;ŝŶƚĞƌƌŽŐĂƟǀĞƐͿ�

;Ğ͘Ő͕͘�ǁŚŽ͕�ǁŚĂƚ͕�ǁŚĞƌĞ͕�ǁŚĞŶ͕�ǁŚǇ͕�ŚŽǁ).
e. hƐĞ�ƚŚĞ�ŵŽƐƚ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ƉƌĞƉŽƐŝƟŽŶƐ�;Ğ͘Ő͕͘�

ƚŽ͕�ĨƌŽŵ͕�ŝŶ͕�ŽƵƚ͕�ŽŶ͕�Žī͕�ĨŽƌ͕ �ŽĨ͕ �ďǇ͕�ǁŝƚŚ).
f. WƌŽĚƵĐĞ�ĂŶĚ�ĞǆƉĂŶĚ�ĐŽŵƉůĞƚĞ�ƐĞŶƚĞŶĐĞƐ�ŝŶ�ƐŚĂƌĞĚ�

ůĂŶŐƵĂŐĞ�ĂĐƟǀŝƟĞƐ͘

1. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ŐƌĂŵŵĂƌ�ĂŶĚ�ƵƐĂŐĞ�ǁŚĞŶ�ǁƌŝƟŶŐ�Žƌ�ƐƉĞĂŬŝŶŐ͘
a. /ŶĚĞƉĞŶĚĞŶƚůǇ�ŝĚĞŶƟĨǇ�ĂŶĚ�ůĞŐŝďůǇ�ǁƌŝƚĞ�Ăůů�ƵƉƉĞƌͲĂŶĚ�

ůŽǁĞƌĐĂƐĞ�ůĞƩĞƌƐ�;ůĞŐŝďŝůŝƚǇ�ŝƐ�ĚĞĮŶĞĚ�ĂƐ�ƚŚĞ�ůĞƩĞƌ�ďĞ-
ŝŶŐ�ƌĞĐŽŐŶŝǌĂďůĞ�ƚŽ�ƌĞĂĚĞƌƐ�ŝŶ�ŝƐŽůĂƟŽŶ�ĨƌŽŵ�ŽƚŚĞƌ�ůĞƚ-
ƚĞƌƐ�ŝŶ�Ă�ǁŽƌĚͿ͘

b. WƌŽĚƵĐĞ�ŐƌĂĚĞͲĂƉƉƌŽƉƌŝĂƚĞ�ƚĞǆƚ�ƵƐŝŶŐ�ůĞŐŝďůĞ�ǁƌŝƟŶŐ͘
c. hƐĞ�ĐŽŵŵŽŶ͕�ƉƌŽƉĞƌ͕ �ĂŶĚ�ƉŽƐƐĞƐƐŝǀĞ�ŶŽƵŶƐ͘
d. hƐĞ�ƐŝŶŐƵůĂƌ�ĂŶĚ�ƉůƵƌĂů�ŶŽƵŶƐ�ǁŝƚŚ�ŵĂƚĐŚŝŶŐ�ǀĞƌďƐ�ŝŶ�

ďĂƐŝĐ�ƐĞŶƚĞŶĐĞƐ�;Ğ͘Ő͕͘�,Ğ�ŚŽƉƐ͖�tĞ�ŚŽƉ).
e. hƐĞ�ƉĞƌƐŽŶĂů͕�ƉŽƐƐĞƐƐŝǀĞ͕�ĂŶĚ�ŝŶĚĞĮŶŝƚĞ�ƉƌŽŶŽƵŶƐ�

;Ğ͘Ő͕͘�/͕�ŵĞ͕�ŵǇ͖�ƚŚĞǇ͕�ƚŚĞŵ͕�ƚŚĞŝƌ͖�ĂŶǇŽŶĞ͕�ĞǀĞƌǇƚŚŝŶŐ).
f. hƐĞ�ǀĞƌďƐ�ƚŽ�ĐŽŶǀĞǇ�Ă�ƐĞŶƐĞ�ŽĨ�ƉĂƐƚ͕�ƉƌĞƐĞŶƚ͕�ĂŶĚ�

ĨƵƚƵƌĞ�;Ğ͘Ő͕͘�zĞƐƚĞƌĚĂǇ�/�ǁĂůŬĞĚ�ŚŽŵĞ͖�dŽĚĂǇ�/�ǁĂůŬ�
ŚŽŵĞ͖�dŽŵŽƌƌŽǁ�/�ǁŝůů�ǁĂůŬ�ŚŽŵĞ).

g. hƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ĂĚũĞĐƟǀĞƐ͘
h. hƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ĐŽŶũƵŶĐƟŽŶƐ�;Ğ͘Ő͕͘�ĂŶĚ͕�ďƵƚ͕�

Žƌ͕ �ƐŽ͕�ďĞĐĂƵƐĞ).
i. hƐĞ�ĚĞƚĞƌŵŝŶĞƌƐ�;Ğ͘Ő͕͘�ĂƌƟĐůĞƐ͕�ĚĞŵŽŶƐƚƌĂƟǀĞƐ).
j. hƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ƉƌĞƉŽƐŝƟŽŶƐ�;Ğ͘Ő͕͘�ĚƵƌŝŶŐ͕�

ďĞǇŽŶĚ͕�ƚŽǁĂƌĚ).
k. WƌŽĚƵĐĞ�ĂŶĚ�ĞǆƉĂŶĚ�ĐŽŵƉůĞƚĞ�ƐŝŵƉůĞ�ĂŶĚ�ĐŽŵƉŽƵŶĚ�

ĚĞĐůĂƌĂƟǀĞ͕�ŝŶƚĞƌƌŽŐĂƟǀĞ͕�ŝŵƉĞƌĂƟǀĞ͕�ĂŶĚ�ĞǆĐůĂŵĂ-
ƚŽƌǇ�ƐĞŶƚĞŶĐĞƐ�ŝŶ�ƌĞƐƉŽŶƐĞ�ƚŽ�ƉƌŽŵƉƚƐ͘�

1. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ŐƌĂŵŵĂƌ�ĂŶĚ�ƵƐĂŐĞ�ǁŚĞŶ�ǁƌŝƟŶŐ�Žƌ�ƐƉĞĂŬŝŶŐ͘
a. &ůƵĞŶƚůǇ͕ �ŝŶĚĞƉĞŶĚĞŶƚůǇ͕ �ĂŶĚ�ůĞŐŝďůǇ�ǁƌŝƚĞ�Ăůů�ƵƉƉĞƌͲ�

ĂŶĚ�ůŽǁĞƌĐĂƐĞ�ůĞƩĞƌƐ͘
b. WƌŽĚƵĐĞ�ŐƌĂĚĞͲĂƉƉƌŽƉƌŝĂƚĞ�ƚĞǆƚ�ƵƐŝŶŐ�ůĞŐŝďůĞ�

ǁƌŝƟŶŐ͘
c. hŶĚĞƌƐƚĂŶĚ�ƚŚĂƚ�ĐƵƌƐŝǀĞ�ŝƐ�ĚŝīĞƌĞŶƚ�ĨƌŽŵ�

ŵĂŶƵƐĐƌŝƉƚ͘
d. hƐĞ�ĐŽůůĞĐƟǀĞ�ŶŽƵŶƐ�;Ğ͘Ő͕͘�group).
e. &Žƌŵ�ĂŶĚ�ƵƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ŝƌƌĞŐƵůĂƌ�ƉůƵƌĂů�

ŶŽƵŶƐ�;Ğ͘Ő͕͘�ĨĞĞƚ͕�ĐŚŝůĚƌĞŶ͕�ƚĞĞƚŚ͕�ŵŝĐĞ͕�ĮƐŚ).
f. hƐĞ�ƌĞŇĞǆŝǀĞ�ƉƌŽŶŽƵŶƐ�;Ğ͘Ő͕͘�ŵǇƐĞůĨ͕ �ŽƵƌƐĞůǀĞƐͿ͘
g. &Žƌŵ�ĂŶĚ�ƵƐĞ�ƚŚĞ�ƉĂƐƚ�ƚĞŶƐĞ�ŽĨ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌ-

ƌŝŶŐ�ŝƌƌĞŐƵůĂƌ�ǀĞƌďƐ�;Ğ͘Ő͕͘�ƐĂƚ͕�ŚŝĚ͕�ƚŽůĚ).
h. hƐĞ�ĂĚũĞĐƟǀĞƐ�ĂŶĚ�ĂĚǀĞƌďƐ͕�ĂŶĚ�ĐŚŽŽƐĞ�ďĞƚǁĞĞŶ�

ƚŚĞŵ�ĚĞƉĞŶĚŝŶŐ�ŽŶ�ǁŚĂƚ�ŝƐ�ƚŽ�ďĞ�ŵŽĚŝĮĞĚ͘
i. WƌŽĚƵĐĞ͕�ĞǆƉĂŶĚ͕�ĂŶĚ�ƌĞĂƌƌĂŶŐĞ�ĐŽŵƉůĞƚĞ�ƐŝŵƉůĞ�

ĂŶĚ�ĐŽŵƉŽƵŶĚ�ƐĞŶƚĞŶĐĞƐ�;Ğ͘Ő͕͘�dŚĞ�ďŽǇ�ǁĂƚĐŚĞĚ�
ƚŚĞ�ŵŽǀŝĞ͖�dŚĞ�ůŝƩůĞ�ďŽǇ�ǁĂƚĐŚĞĚ�ƚŚĞ�ŵŽǀŝĞ͖�dŚĞ�
ĂĐƟŽŶ�ŵŽǀŝĞ�ǁĂƐ�ǁĂƚĐŚĞĚ�ďǇ�ƚŚĞ�ůŝƩůĞ�ďŽǇͿ͘

2. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ĐĂƉŝƚĂůŝǌĂƟŽŶ͕�ƉƵŶĐƚƵĂƟŽŶ͕�ĂŶĚ�ƐƉĞůůŝŶŐ�ǁŚĞŶ�
ǁƌŝƟŶŐ͘
a. �ĂƉŝƚĂůŝǌĞ�ƚŚĞ�ĮƌƐƚ�ǁŽƌĚ�ŝŶ�Ă�ƐĞŶƚĞŶĐĞ�ĂŶĚ�ƚŚĞ�ƉƌŽ-

ŶŽƵŶ�I.
b. ZĞĐŽŐŶŝǌĞ�ĂŶĚ�ŶĂŵĞ�ĞŶĚ�ƉƵŶĐƚƵĂƟŽŶ͘
c. tƌŝƚĞ�Ă�ůĞƩĞƌ�Žƌ�ůĞƩĞƌƐ�ĨŽƌ�ŵŽƐƚ�ĐŽŶƐŽŶĂŶƚ�ĂŶĚ�

ƐŚŽƌƚͲǀŽǁĞů�ƐŽƵŶĚƐ�;ƉŚŽŶĞŵĞƐͿ͘
d. ^ƉĞůů�ƐŝŵƉůĞ�ǁŽƌĚƐ�ƉŚŽŶĞƟĐĂůůǇ͕ �ĚƌĂǁŝŶŐ�ŽŶ�ŬŶŽǁů-

ĞĚŐĞ�ŽĨ�ƐŽƵŶĚͲůĞƩĞƌ�ƌĞůĂƟŽŶƐŚŝƉƐ͘

2. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ĐĂƉŝƚĂůŝǌĂƟŽŶ͕�ƉƵŶĐƚƵĂƟŽŶ͕�ĂŶĚ�ƐƉĞůůŝŶŐ�ǁŚĞŶ�
ǁƌŝƟŶŐ͘
a. �ĂƉŝƚĂůŝǌĞ�ĚĂƚĞƐ�ĂŶĚ�ŶĂŵĞƐ�ŽĨ�ƉĞŽƉůĞ͘
b. hƐĞ�ĞŶĚ�ƉƵŶĐƚƵĂƟŽŶ�ĨŽƌ�ƐĞŶƚĞŶĐĞƐ͘
c. hƐĞ�ĐŽŵŵĂƐ�ŝŶ�ĚĂƚĞƐ�ĂŶĚ�ƚŽ�ƐĞƉĂƌĂƚĞ�ƐŝŶŐůĞ�ǁŽƌĚƐ�ŝŶ�Ă�

ƐĞƌŝĞƐ͘
d. hƐĞ�ĐŽŶǀĞŶƟŽŶĂů�ƐƉĞůůŝŶŐ�ĨŽƌ�ǁŽƌĚƐ�ǁŝƚŚ�ĐŽŵŵŽŶ�

ƐƉĞůůŝŶŐ�ƉĂƩĞƌŶƐ�ĂŶĚ�ĨŽƌ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ŝƌƌĞŐƵůĂƌ�
ǁŽƌĚƐ͘

e. ^ƉĞůů�ƵŶƚĂƵŐŚƚ�ǁŽƌĚƐ�ƉŚŽŶĞƟĐĂůůǇ͕ �ĚƌĂǁŝŶŐ�ŽŶ�ƉŚŽŶĞ-
ŵŝĐ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƐƉĞůůŝŶŐ�ĐŽŶǀĞŶƟŽŶƐ͘

2. �ĞŵŽŶƐƚƌĂƚĞ�ĐŽŵŵĂŶĚ�ŽĨ�ƚŚĞ�ĐŽŶǀĞŶƟŽŶƐ�ŽĨ�ƐƚĂŶĚĂƌĚ�
�ŶŐůŝƐŚ�ĐĂƉŝƚĂůŝǌĂƟŽŶ͕�ƉƵŶĐƚƵĂƟŽŶ͕�ĂŶĚ�ƐƉĞůůŝŶŐ�ǁŚĞŶ�
ǁƌŝƟŶŐ͘
a. �ĂƉŝƚĂůŝǌĞ�ŚŽůŝĚĂǇƐ͕�ƉƌŽĚƵĐƚ�ŶĂŵĞƐ͕�ĂŶĚ�ŐĞŽŐƌĂƉŚŝĐ�

ŶĂŵĞƐ͘
b. hƐĞ�ĐŽŵŵĂƐ�ŝŶ�ŐƌĞĞƟŶŐƐ�ĂŶĚ�ĐůŽƐŝŶŐƐ�ŽĨ�ůĞƩĞƌƐ͘
c. hƐĞ�ĂŶ�ĂƉŽƐƚƌŽƉŚĞ�ƚŽ�ĨŽƌŵ�ĐŽŶƚƌĂĐƟŽŶƐ�ĂŶĚ�ĨƌĞ-

ƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ƉŽƐƐĞƐƐŝǀĞƐ͘
d. 'ĞŶĞƌĂůŝǌĞ�ůĞĂƌŶĞĚ�ƐƉĞůůŝŶŐ�ƉĂƩĞƌŶƐ�ǁŚĞŶ�ǁƌŝƟŶŐ�

ǁŽƌĚƐ�;Ğ͘Ő͕͘�ĐĂŐĞ�ї�ďĂĚŐĞ͖�ďŽǇ�ї�ďŽŝů).
e. �ŽŶƐƵůƚ�ƌĞĨĞƌĞŶĐĞ�ŵĂƚĞƌŝĂůƐ͕�ŝŶĐůƵĚŝŶŐ�ďĞŐŝŶ-

ŶŝŶŐ�ĚŝĐƟŽŶĂƌŝĞƐ͕�ĂƐ�ŶĞĞĚĞĚ�ƚŽ�ĐŚĞĐŬ�ĂŶĚ�ĐŽƌƌĞĐƚ�
ƐƉĞůůŝŶŐƐ͘
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3. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϮͿ 3. ;�ĞŐŝŶƐ�ŝŶ�ŐƌĂĚĞ�ϮͿ 3. hƐĞ�ŬŶŽǁůĞĚŐĞ�ŽĨ�ůĂŶŐƵĂŐĞ�ĂŶĚ�ŝƚƐ�ĐŽŶǀĞŶƟŽŶƐ�ǁŚĞŶ�
ǁƌŝƟŶŐ͕�ƐƉĞĂŬŝŶŐ͕�ƌĞĂĚŝŶŐ͕�Žƌ�ůŝƐƚĞŶŝŶŐ͘
a. �ŽŵƉĂƌĞ�ĨŽƌŵĂů�ĂŶĚ�ŝŶĨŽƌŵĂů�ƵƐĞƐ�ŽĨ��ŶŐůŝƐŚ͘

Language Standards K–5 [L]
 Kindergartners: Grade 1 Students: Grade 2 Students:

KNOWLEDGE OF LANGUAGE

4. �ĞƚĞƌŵŝŶĞ�Žƌ�ĐůĂƌŝĨǇ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ƵŶŬŶŽǁŶ�ĂŶĚ�ŵƵů-
ƟƉůĞͲŵĞĂŶŝŶŐ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ďĂƐĞĚ�ŽŶ�ŬŝŶĚĞƌŐĂƌƚĞŶ�
ƌĞĂĚŝŶŐ�ĂŶĚ�ĐŽŶƚĞŶƚ͘
a. /ĚĞŶƟĨǇ�ŶĞǁ�ŵĞĂŶŝŶŐƐ�ĨŽƌ�ĨĂŵŝůŝĂƌ�ǁŽƌĚƐ�ĂŶĚ�ĂƉ-

ƉůǇ�ƚŚĞŵ�ĂĐĐƵƌĂƚĞůǇ�;Ğ͘Ő͕͘�ŬŶŽǁŝŶŐ�ĚƵĐŬ�ŝƐ�Ă�ďŝƌĚ�ĂŶĚ�
ůĞĂƌŶŝŶŐ�ƚŚĞ�ǀĞƌď�ƚŽ�ĚƵĐŬ).

b. hƐĞ�ƚŚĞ�ŵŽƐƚ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ŝŶŇĞĐƟŽŶƐ�ĂŶĚ�ĂĨ-
ĮǆĞƐ�;Ğ͘Ő͕͘�ͲĞĚ͕�ͲƐ͕�ƌĞͲ͕�ƵŶͲ͕�ƉƌĞͲ͕�ͲĨƵů͕�ͲůĞƐƐͿ�ĂƐ�Ă�ĐůƵĞ�ƚŽ�
ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ĂŶ�ƵŶŬŶŽǁŶ�ǁŽƌĚ͘

4. �ĞƚĞƌŵŝŶĞ�Žƌ�ĐůĂƌŝĨǇ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ƵŶŬŶŽǁŶ�ĂŶĚ�
ŵƵůƟƉůĞͲŵĞĂŶŝŶŐ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ďĂƐĞĚ�ŽŶ�grade 1 
ƌĞĂĚŝŶŐ�ĂŶĚ�ĐŽŶƚĞŶƚ͕�ĐŚŽŽƐŝŶŐ�ŇĞǆŝďůǇ�ĨƌŽŵ�ĂŶ�ĂƌƌĂǇ�ŽĨ�
ƐƚƌĂƚĞŐŝĞƐ͘
a. hƐĞ�ƐĞŶƚĞŶĐĞͲůĞǀĞů�ĐŽŶƚĞǆƚ�ĂƐ�Ă�ĐůƵĞ�ƚŽ�ƚŚĞ�ŵĞĂŶŝŶŐ�

ŽĨ�Ă�ǁŽƌĚ�Žƌ�ƉŚƌĂƐĞ͘
b. hƐĞ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ĂĸǆĞƐ�ĂƐ�Ă�ĐůƵĞ�ƚŽ�ƚŚĞ�

ŵĞĂŶŝŶŐ�ŽĨ�Ă�ǁŽƌĚ͘
c. /ĚĞŶƟĨǇ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ƌŽŽƚ�ǁŽƌĚƐ�;Ğ͘Ő͕͘�look) 

ĂŶĚ�ƚŚĞŝƌ�ŝŶŇĞĐƟŽŶĂů�ĨŽƌŵƐ�;Ğ͘Ő͕͘�ůŽŽŬƐ͕�ůŽŽŬĞĚ͕�
looking).

4. �ĞƚĞƌŵŝŶĞ�Žƌ�ĐůĂƌŝĨǇ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ƵŶŬŶŽǁŶ�ĂŶĚ�
ŵƵůƟƉůĞͲŵĞĂŶŝŶŐ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ďĂƐĞĚ�ŽŶ�grade 2 
ƌĞĂĚŝŶŐ�ĂŶĚ�ĐŽŶƚĞŶƚ͕�ĐŚŽŽƐŝŶŐ�ŇĞǆŝďůǇ�ĨƌŽŵ�ĂŶ�ĂƌƌĂǇ�ŽĨ�
ƐƚƌĂƚĞŐŝĞƐ͘
a. hƐĞ�ƐĞŶƚĞŶĐĞͲůĞǀĞů�ĐŽŶƚĞǆƚ�ĂƐ�Ă�ĐůƵĞ�ƚŽ�ƚŚĞ�ŵĞĂŶŝŶŐ�

ŽĨ�Ă�ǁŽƌĚ�Žƌ�ƉŚƌĂƐĞ͘
b. �ĞƚĞƌŵŝŶĞ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ƚŚĞ�ŶĞǁ�ǁŽƌĚ�ĨŽƌŵĞĚ�

ǁŚĞŶ�Ă�ŬŶŽǁŶ�ƉƌĞĮǆ�ŝƐ�ĂĚĚĞĚ�ƚŽ�Ă�ŬŶŽǁŶ�ǁŽƌĚ�;Ğ͘Ő͕͘�
ŚĂƉƉǇͬƵŶŚĂƉƉǇ͕�ƚĞůůͬƌĞƚĞůů).

c. hƐĞ�Ă�ŬŶŽǁŶ�ƌŽŽƚ�ǁŽƌĚ�ĂƐ�Ă�ĐůƵĞ�ƚŽ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�
ĂŶ�ƵŶŬŶŽǁŶ�ǁŽƌĚ�ǁŝƚŚ�ƚŚĞ�ƐĂŵĞ�ƌŽŽƚ�;Ğ͘Ő͕͘�ĂĚĚŝƟŽŶ͕�
ĂĚĚŝƟŽŶĂů).

d. hƐĞ�ŬŶŽǁůĞĚŐĞ�ŽĨ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ŝŶĚŝǀŝĚƵĂů�ǁŽƌĚƐ�
ƚŽ�ƉƌĞĚŝĐƚ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�ĐŽŵƉŽƵŶĚ�ǁŽƌĚƐ�;Ğ͘Ő͕͘�
ďŝƌĚŚŽƵƐĞ͕�ůŝŐŚƚŚŽƵƐĞ͕�ŚŽƵƐĞŇǇ͖�ďŽŽŬƐŚĞůĨ͕ �ŶŽƚĞďŽŽŬ͕�
ďŽŽŬŵĂƌŬ).

e. hƐĞ�ŐůŽƐƐĂƌŝĞƐ�ĂŶĚ�ďĞŐŝŶŶŝŶŐ�ĚŝĐƟŽŶĂƌŝĞƐ͕�ďŽƚŚ�ƉƌŝŶƚ�
ĂŶĚ�ĚŝŐŝƚĂů͕�ƚŽ�ĚĞƚĞƌŵŝŶĞ�Žƌ�ĐůĂƌŝĨǇ�ƚŚĞ�ŵĞĂŶŝŶŐ�ŽĨ�
ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ͘

VOCABULARY ACQUISITION AND USE
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Language Standards K–5 [L]
 Kindergartners: Grade 1 Students: Grade 2 Students:

VOCABULARY ACQUISITION AND USE (CONTINUED)

5. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ĞǆƉůŽƌĞ�ǁŽƌĚ�
ƌĞůĂƟŽŶƐŚŝƉƐ�ĂŶĚ�ŶƵĂŶĐĞƐ�ŝŶ�ǁŽƌĚ�ŵĞĂŶŝŶŐƐ͘
a. ^Žƌƚ�ĐŽŵŵŽŶ�ŽďũĞĐƚƐ�ŝŶƚŽ�ĐĂƚĞŐŽƌŝĞƐ�;Ğ͘Ő͕͘�ƐŚĂƉĞƐ͕�

ĨŽŽĚƐͿ�ƚŽ�ŐĂŝŶ�Ă�ƐĞŶƐĞ�ŽĨ�ƚŚĞ�ĐŽŶĐĞƉƚƐ�ƚŚĞ�ĐĂƚĞŐŽƌŝĞƐ�
ƌĞƉƌĞƐĞŶƚ͘

b. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�
ǀĞƌďƐ�ĂŶĚ�ĂĚũĞĐƟǀĞƐ�ďǇ�ƌĞůĂƟŶŐ�ƚŚĞŵ�ƚŽ�ƚŚĞŝƌ�ŽƉƉŽ-
ƐŝƚĞƐ�;ĂŶƚŽŶǇŵƐͿ͘

c. /ĚĞŶƟĨǇ�ƌĞĂůͲůŝĨĞ�ĐŽŶŶĞĐƟŽŶƐ�ďĞƚǁĞĞŶ�ǁŽƌĚƐ�
ĂŶĚ�ƚŚĞŝƌ�ƵƐĞ�;Ğ͘Ő͕͘�ŶŽƚĞ�ƉůĂĐĞƐ�Ăƚ�ƐĐŚŽŽů�ƚŚĂƚ�ĂƌĞ�
ĐŽůŽƌĨƵů).

d. �ŝƐƟŶŐƵŝƐŚ�ƐŚĂĚĞƐ�ŽĨ�ŵĞĂŶŝŶŐ�ĂŵŽŶŐ�ǀĞƌďƐ�ĚĞƐĐƌŝď-
ŝŶŐ�ƚŚĞ�ƐĂŵĞ�ŐĞŶĞƌĂů�ĂĐƟŽŶ�;Ğ͘Ő͕͘�ǁĂůŬ͕�ŵĂƌĐŚ͕�ƐƚƌƵƚ͕�
ƉƌĂŶĐĞͿ�ďǇ�ĂĐƟŶŐ�ŽƵƚ�ƚŚĞ�ŵĞĂŶŝŶŐƐ͘

5. tŝƚŚ�ŐƵŝĚĂŶĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�ĂĚƵůƚƐ͕�ĚĞŵŽŶƐƚƌĂƚĞ�
ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ǁŽƌĚ�ƌĞůĂƟŽŶƐŚŝƉƐ�ĂŶĚ�ŶƵĂŶĐĞƐ�ŝŶ�
ǁŽƌĚ�ŵĞĂŶŝŶŐƐ͘
a. ^Žƌƚ�ǁŽƌĚƐ�ŝŶƚŽ�ĐĂƚĞŐŽƌŝĞƐ�;Ğ͘Ő͕͘�ĐŽůŽƌƐ͕�ĐůŽƚŚ-

ŝŶŐͿ�ƚŽ�ŐĂŝŶ�Ă�ƐĞŶƐĞ�ŽĨ�ƚŚĞ�ĐŽŶĐĞƉƚƐ�ƚŚĞ�ĐĂƚĞŐŽƌŝĞƐ�
ƌĞƉƌĞƐĞŶƚ͘

b. �ĞĮŶĞ�ǁŽƌĚƐ�ďǇ�ĐĂƚĞŐŽƌǇ�ĂŶĚ�ďǇ�ŽŶĞ�Žƌ�ŵŽƌĞ�ŬĞǇ�Ăƚ-
ƚƌŝďƵƚĞƐ�;Ğ͘Ő͕͘�Ă�ĚƵĐŬ�ŝƐ�Ă�ďŝƌĚ�ƚŚĂƚ�ƐǁŝŵƐ͖�Ă�ƟŐĞƌ�ŝƐ�Ă�
ůĂƌŐĞ�ĐĂƚ�ǁŝƚŚ�ƐƚƌŝƉĞƐͿ͘

c. /ĚĞŶƟĨǇ�ƌĞĂůͲůŝĨĞ�ĐŽŶŶĞĐƟŽŶƐ�ďĞƚǁĞĞŶ�ǁŽƌĚƐ�ĂŶĚ�
ƚŚĞŝƌ�ƵƐĞ�;Ğ͘Ő͕͘�ŶŽƚĞ�ƉůĂĐĞƐ�Ăƚ�ŚŽŵĞ�ƚŚĂƚ�ĂƌĞ�ĐŽǌǇ).

d. �ŝƐƟŶŐƵŝƐŚ�ƐŚĂĚĞƐ�ŽĨ�ŵĞĂŶŝŶŐ�ĂŵŽŶŐ�ǀĞƌďƐ�ĚŝīĞƌ-
ŝŶŐ�ŝŶ�ŵĂŶŶĞƌ�;Ğ͘Ő͕͘�ůŽŽŬ͕�ƉĞĞŬ͕�ŐůĂŶĐĞ͕�ƐƚĂƌĞ͕�ŐůĂƌĞ͕�
ƐĐŽǁůͿ�ĂŶĚ�ĂĚũĞĐƟǀĞƐ�ĚŝīĞƌŝŶŐ�ŝŶ�ŝŶƚĞŶƐŝƚǇ�;Ğ͘Ő͕͘�
ůĂƌŐĞ͕�ŐŝŐĂŶƟĐͿ�ďǇ�ĚĞĮŶŝŶŐ�Žƌ�ĐŚŽŽƐŝŶŐ�ƚŚĞŵ�Žƌ�ďǇ�
ĂĐƟŶŐ�ŽƵƚ�ƚŚĞ�ŵĞĂŶŝŶŐƐ͘

5. �ĞŵŽŶƐƚƌĂƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ǁŽƌĚ�ƌĞůĂƟŽŶƐŚŝƉƐ�ĂŶĚ�
ŶƵĂŶĐĞƐ�ŝŶ�ǁŽƌĚ�ŵĞĂŶŝŶŐƐ͘
a. /ĚĞŶƟĨǇ�ƌĞĂůͲůŝĨĞ�ĐŽŶŶĞĐƟŽŶƐ�ďĞƚǁĞĞŶ�ǁŽƌĚƐ�ĂŶĚ�

ƚŚĞŝƌ�ƵƐĞ�;Ğ͘Ő͕͘�ĚĞƐĐƌŝďĞ�ĨŽŽĚƐ�ƚŚĂƚ�ĂƌĞ�ƐƉŝĐǇ or 
ũƵŝĐǇ).

b. �ŝƐƟŶŐƵŝƐŚ�ƐŚĂĚĞƐ�ŽĨ�ŵĞĂŶŝŶŐ�ĂŵŽŶŐ�ĐůŽƐĞůǇ�ƌĞůĂƚ-
ĞĚ�ǀĞƌďƐ�;Ğ͘Ő͕͘�ƚŽƐƐ͕�ƚŚƌŽǁ͕�ŚƵƌůͿ�ĂŶĚ�ĐůŽƐĞůǇ�ƌĞůĂƚĞĚ�
ĂĚũĞĐƟǀĞƐ�;Ğ͘Ő͕͘�ƚŚŝŶ͕�ƐůĞŶĚĞƌ͕ �ƐŬŝŶŶǇ͕�ƐĐƌĂǁŶǇ).

6. hƐĞ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ĂĐƋƵŝƌĞĚ�ƚŚƌŽƵŐŚ�ĐŽŶǀĞƌƐĂƟŽŶƐ͕�
ƌĞĂĚŝŶŐ�ĂŶĚ�ďĞŝŶŐ�ƌĞĂĚ�ƚŽ͕�ĂŶĚ�ƌĞƐƉŽŶĚŝŶŐ�ƚŽ�ƚĞǆƚƐ͘

6. hƐĞ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ĂĐƋƵŝƌĞĚ�ƚŚƌŽƵŐŚ�ĐŽŶǀĞƌƐĂƟŽŶƐ͕�
ƌĞĂĚŝŶŐ�ĂŶĚ�ďĞŝŶŐ�ƌĞĂĚ�ƚŽ͕�ĂŶĚ�ƌĞƐƉŽŶĚŝŶŐ�ƚŽ�ƚĞǆƚƐ͕�ŝŶ-
ĐůƵĚŝŶŐ�ƵƐŝŶŐ�ĨƌĞƋƵĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�ĐŽŶũƵŶĐƟŽŶƐ�ƚŽ�ƐŝŐŶĂů�
ƐŝŵƉůĞ�ƌĞůĂƟŽŶƐŚŝƉƐ�;Ğ͘Ő͕͘�ďĞĐĂƵƐĞ).

6. hƐĞ�ǁŽƌĚƐ�ĂŶĚ�ƉŚƌĂƐĞƐ�ĂĐƋƵŝƌĞĚ�ƚŚƌŽƵŐŚ�ĐŽŶǀĞƌƐĂ-
ƟŽŶƐ͕�ƌĞĂĚŝŶŐ�ĂŶĚ�ďĞŝŶŐ�ƌĞĂĚ�ƚŽ͕�ĂŶĚ�ƌĞƐƉŽŶĚŝŶŐ�ƚŽ�
ƚĞǆƚƐ͕�ŝŶĐůƵĚŝŶŐ�ƵƐŝŶŐ�ĂĚũĞĐƟǀĞƐ�ĂŶĚ�ĂĚǀĞƌďƐ�ƚŽ�ĚĞ-
ƐĐƌŝďĞ�;Ğ͘Ő͕͘�tŚĞŶ�ŽƚŚĞƌ�ŬŝĚƐ�ĂƌĞ�ŚĂƉƉǇ�ƚŚĂƚ�ŵĂŬĞƐ�
ŵĞ�ŚĂƉƉǇ).
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K-5 SPEAKING AND LISTENING VERTICAL ALIGNMENT	

 
Comprehension and Collaboration 

Standard 1 
Anchor Standard 1:  Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively. 
Kindergarten: Participate in collaborative conversations with diverse partners about kindergarten topics 
and texts with peers and adults in small and larger groups.  Follow agreed-upon rules for discussions 
(e.g., listening to others and taking turns speaking about the topics and texts under discussion). Continue 
a conversation through multiple exchanges. 
1st Grade: Participate in collaborative conversations with diverse partners about grade 1 topics and texts 
with peers and adults in small and larger groups. Follow agreed-upon rules for discussions (e.g., listening 
to others with care, speaking one at a time about the topics and texts under discussion). Build on others’ 
talk in conversations by responding to the comments of others through multiple exchanges. Ask 
questions to clear up any confusion about the topics and texts under discussion. 
2nd Grade: Participate in collaborative conversations with diverse partners about grade 2 topics and texts 
with peers and adults in small and larger groups. Follow agreed-upon rules for discussions (e.g., gaining 
the floor in respectful ways, listening to others with care, speaking one at a time about the topics and 
texts under discussion). Build on others’ talk in conversations by linking their comments to the remarks 
of others. Ask for clarification and further explanation as needed about the topics and texts under 
discussion. 
3rd Grade: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own 
clearly. Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation and other information known about the topic to explore ideas under discussion. Follow 
agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, 
speaking one at a time about the topics and texts under discussion). Ask questions to check 
understanding of information presented, stay on topic, and link their comments to the remarks of others. 
Explain their own ideas and understanding in light of the discussion. 
4th Grade: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own 
clearly. Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation and other information known about the topic to explore ideas under discussion. Follow 
agreed-upon rules for discussions and carry out assigned roles.  Pose and respond to specific questions 
to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others.  Review the key ideas expressed and explain their own ideas and understanding in 
light of the discussion. 
5th Grade: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own 
clearly. Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation and other information known about the topic to explore ideas under discussion. Follow 
agreed-upon rules for discussions and carry out assigned roles. Pose and respond to specific questions by 
making comments that contribute to the discussion and elaborate on the remarks of others. Review the 
key ideas expressed and draw conclusions in light of information and knowledge gained from the 
discussions. 
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K-5 SPEAKING AND LISTENING VERTICAL ALIGNMENT	

Standard 2 
Anchor Standard 2: Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally. 
Kindergarten: Confirm understanding of a text read aloud or information presented orally or through 
other media by asking and answering questions about key details and requesting clarification if 
something is not understood. 
1st Grade: Ask and answer questions about key details in a text read aloud or information presented 
orally or through other media. 
2nd Grade: Recount or describe key ideas or details from a text read aloud or information presented 
orally or through other media. 
3rd Grade: Determine the main ideas and supporting details of a text read aloud or information presented 
in diverse media and formats, including visually, quantitatively, and orally. 
4th Grade: Paraphrase portions of a text read aloud or information presented in diverse media and 
formats, including visually, quantitatively, and orally. 
5th Grade: Summarize a written text read aloud or information presented in diverse media and formats, 
including visually, quantitatively, and orally. 
 

Standard 3 
Anchor Standard 3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
Kindergarten: Ask and answer questions in order to seek help, get information, or clarify something that 
is not understood. 
1st Grade: Ask and answer questions about what a speaker says in order to gather additional information 
or clarify something that is not understood. 
2nd Grade: Ask and answer questions about what a speaker says in order to clarify comprehension, 
gather additional information, or deepen understanding of a topic or issue. 
3rd Grade: Ask and answer questions about information from a speaker, offering appropriate elaboration 
and detail. 
4th Grade: Identify the reasons and evidence a speaker provides to support particular points. 
5th Grade: Summarize the points a speaker makes and explain how each claim is supported by reasons 
and evidence. 
 

Presentation of Knowledge and Ideas 
Standard 4 

Anchor Standard 4: Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience. 

Kindergarten: Describe familiar people, places, things, and events and, with prompting and support, provide 
additional detail. 
1st Grade: Describe people, places, things, and events with relevant details, expressing ideas and feelings 
clearly.  
2nd Grade: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, 
speaking audibly in coherent sentences. 
3rd Grade: Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, 
descriptive details, speaking clearly at an understandable pace. 
4th Grade: Report on a topic or text, tell a story, or recount an experience in an organized manner, using 
appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an 
understandable pace. 
5th Grade: Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate 
facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable 
pace. 
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K-5 SPEAKING AND LISTENING VERTICAL ALIGNMENT	

 
Standard 5 

Anchor Standard 5: Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations. 

Kindergarten: Add drawings or other visual displays to descriptions as desired to provide additional detail. 
1st Grade: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, 
and feelings. 
2nd Grade: Create audio recordings of stories or poems; add drawings or other visual displays to stories or 
recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 
3rd Grade: Create engaging audio recordings of stories or poems that demonstrate fluid reading at an 
understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details. 
4th Grade: Add audio recordings and visual displays to presentations when appropriate to enhance the 
development of main ideas or themes 

5th Grade: Include multimedia components (e.g., graphics, sound) and visual displays in presentations when 
appropriate to enhance the development of main ideas or themes. 

 
Standard 6 

Anchor Standard 6: Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate. 

Kindergarten: Speak audibly and express thoughts, feelings, and ideas clearly. 
1st Grade: Produce complete sentences when appropriate to task and situation. (See grade 1 Language 
standards 1 and 3.) 
2nd Grade: Produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. (See grade 2 Language standards 1 and 3.) 
3rd Grade: Speak in complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification (See grade 3 Language standards 1 and 3.) 
4th Grade: Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations 
where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to 
task and situation. (See grade 4 Language standard 1.) 
5th Grade: Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and 
situation. (See grade 5 Language standards 1 and 3.) 
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K-5 READING LITERATURE STANDARDS VERTICAL ALIGNMENT	

Key Ideas and Details 
Standard 1 

Anchor Standard 1: Read closely to determine what the text says explicitly and to make logical 
inferences from it; cite specific textual evidence when writing or speaking to support conclusions 
drawn from text. 
Kindergarten: With prompting and support, ask and answer questions about key details in text. 
1st Grade: Ask and answer about key details in text. 
2nd Grade: Ask and answer such questions as who, what, where, when, why, and how to demonstrate 
understanding of key details in a text 
3rd Grade: Ask and answer questions to demonstrate understanding of a text, referring explicitly to the 
text as the basis for the answers. 
4th Grade: Refer to details and examples in a text when explaining what the text says explicitly and when 
drawing inferences from the text. 
5th Grade: Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 
 

Standard 2 
Anchor Standard 2: Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas. 
Kindergarten: With prompting and support, retell familiar stories, including key details. 
1st Grade: Retell stories, including key details, and demonstrate understanding of their central message or 
lesson. 
2nd Grade: Recount stories, including fables and folktales from diverse cultures, and determine their 
central message, lesson, or moral. 
3rd Grade: Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message, lesson, or moral and explain how it is conveyed through key details in the text. 
4th Grade: Determine a theme of a story, drama, or poem from details in the text; summarize the text. 
5th Grade: Determine a theme of a story, drama, or poem from details in the text, including how 
characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; 
summarize the text. 
 

Standard 3 
Anchor Standard 3: Analyze how and why individuals, events, or ideas develop and interact over the 
course of a text. 
Kindergarten: With prompting and support, identify characters, settings, and major events in a story. 
1st Grade: Describe characters, settings, and major events in a story, using key details. 
2nd Grade: Describe how characters in a story respond to major events and challenges. 
3rd Grade: Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the sequence of events. 

4th Grade: Describe in depth a character, setting, or event in a story or drama, drawing on specific details 
in the text (e.g., a character’s thoughts, words, or actions). 
5th Grade: Compare and contrast two or more characters, settings, or events in a story or drama, drawing 
on specific details in the text (e.g., how characters interact). 
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K-5 READING LITERATURE STANDARDS VERTICAL ALIGNMENT	

 
Craft and Structure 

Standard 4 
Anchor Standard 4: Interpret words and phrases as they are used in text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 
Kindergarten: Ask and answer questions about unknown words in text.  
1st Grade: Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.  
2nd Grade: Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply 
rhythm and meaning in a story, poem, or song. 
3rd Grade: Determine the meaning of words and phrases as they are used in a text, distinguishing literal from 
nonliteral language. 
4th Grade: Determine the meaning of words and phrases as they are used in text, including those that allude 
to significant characters found in mythology (e.g., Herculean). 
5th Grade: Determine the meaning of words and phrases as they are used in text, including figurative language 
such as metaphors and similes.  

 
Standard 5 

Anchor Standard 5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of text (e.g., a section, chapter, scene or stanza) relate to each other and the whole. 
Kindergarten: Recognize common types of texts (e.g., storybooks, poems). 
1st Grade: Explain major differences between books that tell stories and books that give information, drawing 
on a wide reading of a range of text types.  
2nd Grade: Describe the overall structure of a story, including describing how the beginning introduces the 
story and the ending concludes the action. 
3rd Grade: Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms 
such as chapter, scene and stanza; describe how each successive part builds on earlier sections.  
4th Grade: Explain major differences between poems, drama, prose, and refer to the structural elements of 
poems (e.g., verse, rhythm, meter) and drama (e.g. casts of characters, settings, descriptions, dialogue, stage 
directions) when writing or speaking about a text.  
5th Grade: Explain how a series of chapters, scenes or stanzas fits together to provide the overall structure of a 
particular story, drama, or poem. 

 
Standard 6 

Anchor Standard 6: Assess how point of view or purpose shapes the content and style of a text. 
Kindergarten: With prompting and support, name the author and illustrator of a story and define the role of 
each in tell the story. 
1st Grade: Identify who is telling the story at various points in a text.   
2nd Grade: Acknowledge differences in the points of view of characters, including by speaking in a different 
voice for each character when reading dialogue aloud. 
3rd Grade: Distinguish their own point of view from that of the narrator or those of the characters. 
4th Grade: Compare and contrast the point of view from which different stories are narrated, including the 
difference between first- and third-person narrations. 
5th Grade: Describe how a narrator’s or speaker’s point of view influences how event are described. 
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K-5 READING LITERATURE STANDARDS VERTICAL ALIGNMENT	

Integration of Knowledge and Ideas 
Standard 7 

Anchor Standard 7: Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words. 
Kindergarten: With prompting and support, describe the relationship between illustrations and the story in 
which they appear (e.g., what moment in a story an illustration depicts).  
1st Grade: Use illustrations and details in a story to describe its characters, setting, or events.   
2nd Grade: Use information gained from the illustrations and words in a print or digital text to demonstrate 
understanding of its characters, setting or plot. 
3rd Grade: Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in 
a story (e.g., create mood, emphasize aspects of a character or setting) 
4th Grade: Make connections between the text of a story or drama and a visual or oral presentation of the text, 
identifying where each version reflects specific descriptions and directions in the text.  
5th Grade: Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text 
(e.g. graphic novel, multimedia presentation of fiction, folktale, myth, poem). 

 
Standard 8 

Anchor Standard 8: Delineate and evaluate the argument and specific claims in a text, including the validity 
of reasoning as well as the relevance and sufficiency of the evidence. 
Kindergarten: Not applicable. 
1st Grade: Not applicable.  
2nd Grade: Not applicable. 
3rd Grade: Not applicable. 
4th Grade: Not applicable. 
5th Grade: Not applicable. 

 
Standard 9 

Anchor Standard 9: Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take.  
Kindergarten: With prompting and support, compare and contrast the adventures and experiences of 
characters in familiar stories.  
1st Grade: Compare and contrast the adventures and experiences of characters in stories.  
2nd Grade: Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by different 
authors or from different cultures.  
3rd Grade: Compare and contrast the themes, settings, and plots of stories written by the same author about 
the same or similar characters (e.g., in books from a series) 
4th Grade: Compare and contrast the treatment of similar themes and topics (e.g. opposition of good and evil) 
and patterns of events (e.g., the quest) in stories, myths, and traditional literature from different cultures. 
5th Grade: Compare and contrast stories in the same genre (e.g. mysteries and adventure stories) on their 
approaches to similar themes and topics. 
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K-5 READING LITERATURE STANDARDS VERTICAL ALIGNMENT	

Range of Reading and Level of Text Complexity 
Standard 10 

Anchor Standard 10: Read and comprehend complex literary and informational texts independently and 
proficiently.  
Kindergarten: Actively engage in group reading activities with purpose and understanding. 
1st Grade: With prompting and support, read prose and poetry of appropriate complexity for grade 1.  
2nd Grade: By the end of the year, read and comprehend literature, including stories and poetry, in grades 2-3 
text complexity band proficiently, with scaffolding as needed at the high end of the range. 
3rd Grade: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at 
the high end of the grades 2-3 complexity band proficiently and independently. 
4th Grade: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in 
the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.  
5th Grade: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at 
the high end of the grades 4-5 text complexity band independently and proficiently. 

 

©Canyons School District 2016 ELA 
22



K-5 READING INFORMATIONAL STANDARDS VERTICAL ALIGNMENT  

 
Key Ideas and Details 

Standard 1 
Anchor Standard 1: Read closely to determine what the text says explicitly and to make logical inferences 
from it; cite specific textual evidence when writing or speaking to support conclusions drawn from text. 
Kindergarten: With prompting and support, ask and answer questions about key details in a text. 
1st Grade: Ask and answer questions about key details in a text.  
2nd Grade: Ask and answer such questions as who, what, where, when, why, and how to demonstrate 
understanding of key details in a text. 
3rd Grade: Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as 
the basis for the answers. 
4th Grade: Refer to details and examples in a text when explaining what the text says explicitly and when 
drawing inferences from the text. 
5th Grade: Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

 
Standard 2 

Anchor Standard 2: Determine central ideas or themes of a text and analyze their development; summarize 
the key supporting details and ideas. 
Kindergarten: With prompting and support, identify the main topic and retell key details of a text. 
1st Grade: Identify the main topic and retell key details of a text. 
2nd Grade: Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within 
the text. 
3rd Grade: Determine the main idea of a text; recount the key details and explain how they support the main 
idea. 
4th Grade: Determine the main idea of a text and explain how it is supported by key details; summarize the 
text. 
5th Grade: Determine two or more main ideas of a text and explain how they are supported by key details; 
summarize the text. 

 
Standard 3 

Anchor Standard 3: Analyze how and why individuals, events, or ideas develop and interact over the course 
of a text. 
Kindergarten: With prompting and support, describe the connection between two individuals, events, ideas, 
or pieces of information in a text 
1st Grade: Describe the connection between two individuals, events, ideas, or pieces of information in a text. 
2nd Grade: Describe the connection between a series of historical events, scientific ideas or concepts, or steps 
in technical procedures in a text. 
3rd Grade: Describe the relationship between a series of historical events, scientific ideas or concepts, or steps 
in technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 
4th Grade: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including 
what happened and why, based on specific information in the text. 
5th Grade: Explain the relationships or interactions between two or more individuals, events, ideas, or 
concepts in a historical, scientific, or technical text based on specific information in the text. 
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K-5 READING INFORMATIONAL STANDARDS VERTICAL ALIGNMENT  

 
Craft and Structure 

Standard 4 
Anchor Standard 4: Interpret words and phrases as they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 
Kindergarten: With prompting and support, ask and answer questions about unknown words in a text. 
1st Grade: Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.
  
2nd Grade: Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
3rd Grade: Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area. 
4th Grade: Determine the meaning of general academic and domain-specific words or phrases in a text 
relevant to a grade 4 topic or subject area. 
5th Grade: Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 5 topic or subject area. 

 
Standard 5 

Anchor Standard 5: Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
Kindergarten: Identify the front cover, back cover, and title page of a book. 
1st Grade: Know and use various text features (e.g., headings, tables of contents, glossaries, electronic menus, 
icons) to locate key facts or information in a text.  
2nd Grade: Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, 
electronic menus, icons) to locate key facts or information in a text efficiently. 
3rd Grade: Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently. 
4th Grade: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of 
events, ideas, concepts, or information in a text or part of a text. 
5th Grade: Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or information in two or more texts. 

 
Standard 6 

Anchor Standard 6: Assess how point of view or purpose shapes the content and style of a text. 
Kindergarten: Name the author and illustrator of a text and define the role of each in presenting the ideas or 
information in a text. 
1st Grade: Distinguish between information provided by pictures or other illustrations and information 
provided by the words in a text.  
2nd Grade: Identify the main purpose of a text, including what the author wants to answer, explain, or 
describe. 
3rd Grade: Distinguish their own point of view from that of the author of a text. 
4th Grade: Compare and contrast a firsthand and secondhand account of the same event or topic; describe the 
differences in focus and the information provided. 
5th Grade: Analyze multiple accounts of the same event or topic, noting important similarities and differences 
in the point of view they represent. 
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K-5 READING INFORMATIONAL STANDARDS VERTICAL ALIGNMENT  

Integration of Knowledge and Ideas 
Standard 7 

Anchor Standard 7: Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.1 
Kindergarten: With prompting and support, describe the relationship between illustrations and the text in 
which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 
1st Grade: Use the illustrations and details in a text to describe its key ideas.  
2nd Grade: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and 
clarify a text. 
3rd Grade: Use information gained from illustrations (e.g., maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
4th Grade: Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, 
time lines, animations, or interactive elements on Web pages) and explain how the information contributes to 
an understanding of the text in which it appears. 
5th Grade: Draw on information from multiple print or digital sources, demonstrating the ability to locate an 
answer to a question quickly or to solve a problem efficiently. 

 
Standard 8 

Anchor Standard 8: Delineate and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence. 
Kindergarten: With prompting and support, identify the reasons an author gives to support points in a text. 
1st Grade: Identify the reasons an author gives to support points in a text.  
2nd Grade: Describe how reasons support specific points the author makes in a text. 
3rd Grade: Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence). 
4th Grade: Explain how an author uses reasons and evidence to support particular points in a text. 
5th Grade: Explain how an author uses reasons and evidence to support particular points in a text, identifying 
which reasons and evidence support which point(s). 

 
Standard 9 

Anchor Standard 9: Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 
Kindergarten: With prompting and support, identify basic similarities in and differences between two texts on 
the same topic (e.g., in illustrations, descriptions, or procedures). 
1st Grade: Identify basic similarities in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures).  
2nd Grade: Compare and contrast the most important points presented by two texts on the same topic. 
3rd Grade: Compare and contrast the most important points and key details presented in two texts on the same 
topic. 
4th Grade: Integrate information from two texts on the same topic in order to write or speak about the subject 
knowledgeably. 
5th Grade: Integrate information from several texts on the same topic in order to write or speak about the 
subject knowledgeably. 
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K-5 READING INFORMATIONAL STANDARDS VERTICAL ALIGNMENT  

 
Range of Reading and Level of Complexity 

Standard 10 
Anchor Standard 10: Read and comprehend complex literary and informational texts independently and 
proficiently. 
Kindergarten: Actively engage in group reading activities with purpose and understanding. 
1st Grade: With prompting and support, read informational texts appropriately complex for grad  
2nd Grade: By the end of year, read and comprehend informational texts, including history/social studies, 
science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 
3rd Grade: By the end of the year, read and comprehend informational texts, including history/social studies, 
science, and technical texts, at the high end of the grades 2–3 text complexity band independently and 
proficiently. 
4th Grade: By the end of year, read and comprehend informational texts, including history/social studies, 
science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 
5th Grade: By the end of the year, read and comprehend informational texts, including history/social studies, 
science, and technical texts, at the high end of the grades 4–5 text complexity band independently and 
proficiently. 
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K-5 WRITING STANDARDS VERTICAL ALIGNMENT 

Text Types and Purposes 
Standard 1 

Anchor Standard 1: Write arguments to support claims in an analysis of substantive topics or texts using valid 
reasoning and relevant and sufficient evidence. 
Kindergarten: Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a 
reader the topic or the name of the book they are writing about and state an opinion or preference about the topic or 
book (e.g., My favorite book is...). 
1st Grade: Write opinion pieces in which they introduce the topic or name the book they are writing about, state an 
opinion, supply a reason for the opinion, and provide some sense of closure. 
2nd Grade: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, 
supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, 
and provide a concluding statement or section. 
3rd Grade: Write opinion pieces on topics or texts, supporting a point of view with reasons.  Introduce the topic or 
text they are writing about, state an opinion, and create an organizational structure that lists reasons. Provide reasons 
that support the opinion. Use linking words and phrases (e.g., because, therefore, since, for example) to connect 
opinion and reasons.  Provide a concluding statement or section. 
4th Grade: Write opinion pieces on topics or texts, supporting a point of view with reasons and information. Introduce 
a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to 
support the writer’s purpose. Provide reasons that are supported by facts and details.  Link opinion and reasons using 
words and phrases (e.g., for instance, in order to, in addition).  Provide a concluding statement or section related to 
the opinion presented. 
5th Grade: Write opinion pieces on topics or texts, supporting a point of view with reasons and information. Introduce 
a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to 
support the writer’s purpose. Provide logically ordered reasons that are supported by facts and details. Link opinion 
and reasons using words, phrases, and clauses (e.g., consequently, specifically). Provide a concluding statement or 
section related to the opinion presented. 

 
 

Standard 2 
Anchor Standard 2: Write informative/explanatory texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, organization, and analysis of content. 
Kindergarten: Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 
which they name what they are writing about and supply some information about the topic. 
1st Grade: Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and 
provide some sense of closure. 
2nd Grade: Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop 
points, and provide a concluding statement or section. 
3rd Grade: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.  
Develop the topic with facts, definitions, and details. Use linking words and phrases (e.g., also, another, and, more, 
but) to connect ideas within categories of information.  Provide a concluding statement or section. 
4th Grade:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., 
headings), illustrations, and multimedia when useful to aiding comprehension. Develop the topic with facts, 
definitions, concrete details, quotations, or other information and examples related to the topic. Link ideas within 
categories of information using words and phrases (e.g., another, for example, also, because). Use precise language 
and domain-specific vocabulary to inform about or explain the topic. Provide a concluding statement or section 
related to the information or explanation presented. 
5th Grade: Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Introduce a topic clearly, provide a general observation and focus, and group related information logically; include 
formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension. Develop the topic 
with facts, definitions, concrete details, quotations, or other information and examples related to the topic. Link ideas ©Canyons School District 2016 ELA 
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within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially). Use 
precise language and domain-specific vocabulary to inform about or explain the topic. Provide a concluding 
statement or section related to the information or explanation presented. 

 
Standard 3 

Anchor Standard 3: Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details and well-structured event sequences. 
Kindergarten: Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked 
events, tell about the events in the order in which they occurred, and provide a reaction to what happened. 
1st Grade: Write narratives in which they recount two or more appropriately sequenced events, include some details 
regarding what happened, use temporal words to signal event order, and provide some sense of closure. 
2nd Grade: Write narratives in which they recount a well-elaborated event or short sequence of events, include details 
to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 
3rd Grade: Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. Establish a situation and introduce a narrator and/or characters; organize an event 
sequence that unfolds naturally. Use dialogue and descriptions of actions, thoughts, and feelings to develop 
experiences and events or show the response of characters to situations. Use temporal words and phrases to signal 
event order. Provide a sense of closure. 
4th Grade: Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. Orient the reader by establishing a situation and introducing a narrator and/or 
characters; organize an event sequence that unfolds naturally. Use dialogue and description to develop experiences 
and events or show the responses of characters to situations. Use a variety of transitional words and phrases to 
manage the sequence of events. Use concrete words and phrases and sensory details to convey experiences and 
events precisely. Provide a conclusion that follows from the narrated experiences or events. 
5th Grade: Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. Orient the reader by establishing a situation and introducing a narrator and/or 
characters; organize an event sequence that unfolds naturally. Use narrative techniques, such as dialogue, 
description, and pacing, to develop experiences and events or show the responses of characters to situations. Use a 
variety of transitional words, phrases, and clauses to manage the sequence of events. Use concrete words and 
phrases and sensory details to convey experiences and events precisely. Provide a conclusion that follows from the 
narrated experiences or events. 

 
 

Production and Distribution of Writing 
Standard 4 

Anchor Standard 4: Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. 
Kindergarten: N/A 
1st Grade: N/A  
2nd Grade: N/A 
3rd Grade: With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
4th Grade: Produce clear and coherent writing in which the development and organization are appropriate to task, 
purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
5th Grade: Produce clear and coherent writing in which the development and organization are appropriate to task, 
purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
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Standard 5 
Anchor Standard 5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach. 
Kindergarten: With guidance and support from adults, respond to questions and suggestions from peers and add 
details to strengthen writing as needed. 

1st Grade: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, 
and add details to strengthen writing as needed. 

2nd Grade: With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by 
revising and editing. 
3rd Grade: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. (Editing for conventions should demonstrate command of Language standards 1-3 up to and 
including grade 3.) 
4th Grade: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. (Editing for conventions should demonstrate command of Language standards 1-3 up to and 
including grade 4.) 
5th Grade: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. (Editing for conventions should demonstrate command of 
Language standards 1-3 up to and including grade 5.) 

Standard 6 
Anchor Standard 6: Use technology, including the Internet, to produce and publish writing and to interact and 
collaborate with others. 
Kindergarten: With guidance and support from adults, explore a variety of digital tools to produce and publish 
writing, including in collaboration with peers. 
1st Grade: With guidance and support from adults, use a variety of digital tools to produce and publish writing, 
including in collaboration with peers.  
2nd Grade: With guidance and support from adults, use a variety of digital tools to produce and publish writing, 
including in collaboration with peers. 
3rd Grade: With guidance and support from adults, use technology to produce and publish writing (using keyboarding 
skills) as well as to interact and collaborate with others. 
4th Grade: With some guidance and support from adults, use technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding 
skills to type a minimum of one page in a single sitting. 
5th Grade: With some guidance and support from adults, use technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding 
skills to type a minimum of two pages in a single sitting. 

 
Research to Build and Present Knowledge 

Standard 7 
Anchor Standard 7: Conduct short as well as more sustained research projects based on focused questions, 
demonstrating understanding of the subject under investigation. 
Kindergarten: Participate in shared research and writing projects (e.g., explore a number of books by a favorite author 
and express opinions about them). 
1st Grade: Participate in shared research and writing projects (e.g., explore a number of “how-to” books on a given 
topic and use them to write a sequence of instructions). 
2nd Grade: Participate in shared research and writing projects (e.g., read a number of books on a single topic to 
produce a report; record science observations). 
3rd Grade: Conduct short research projects that build knowledge about a topic. 
4th Grade: Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
5th Grade: Conduct short research projects that use several sources to build knowledge through investigation of 
different aspects of a topic. ©Canyons School District 2016 ELA 
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Standard 8 
Anchor Standard 8: Gather relevant information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding plagiarism. 
Kindergarten: With guidance and support from adults, recall information from experiences or gather information from 
provided sources to answer a question. 
1st Grade: With guidance and support from adults, recall information from experiences or gather information from 
provided sources to answer a question. 
2nd Grade: Recall information from experiences or gather information from provided sources to answer a question. 
3rd Grade: Recall information from experiences or gather information from print and digital sources; take brief notes 
on sources and sort evidence into provided categories. 
4th Grade: Recall relevant information from experiences or gather relevant information from print and digital sources; 
take notes and categorize information, and provide a list of sources. 
5th Grade: Recall relevant information from experiences or gather relevant information from print and digital sources; 
summarize or paraphrase information in notes and finished work, and provide a list of sources. 

 
Standard 9 

Anchor Standard 9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 
Kindergarten: N/A 
1st Grade: N/A  
2nd Grade: N/A  
3rd Grade:  N/A 
4th Grade: Draw evidence from literary or informational texts to support analysis, reflection, and research. Apply 
grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, 
drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”) Apply grade 4 Reading 
standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points 
in a text”). 
5th Grade: Draw evidence from literary or informational texts to support analysis, reflection, and research.  Apply 
grade 5 Reading standards to literature (e.g., “Compare and contrast two or more characters, settings, or events in a 
story or a drama, drawing on specific details in the text [e.g., how characters interact]”).  Apply grade 5 Reading 
standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points 
in a text, identifying which reasons and evidence support which point[s]”). 

 
Range of Writing 

Standard 10 
Anchor Standard 10: Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 
Kindergarten: N/A 
1st Grade: N/A  
2nd Grade: N/A 
3rd Grade: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences 
4th Grade: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
5th Grade: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
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Conventions of Standard English 

Standard 1 
Anchor Standard 1: Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking 

Kindergarten:  
a. With guidance and support, identify and write many upper-and lowercase letters, including those in the 

student’s name.   
b. Use frequently occurring nouns and verbs. 
c. Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
d. Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how). 
e. Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
f. Produce and expand complete sentences in shared language activities. 

1st Grade:  
a. Independently identify and legibly write all upper- and lowercase letters (legibility is defined as the letter 

being recognizable to readers in isolation from other letters in a word).  
b. Produce grade-appropriate text using legible writing.   
c. Use common, proper, and possessive nouns. 
d. Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop). 
e. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, everything). 
f. Use verbs to convey a sense of past, present, and future (e.g., Yesterday I walked home; Today I walk 

home; Tomorrow I will walk home). 
g. Use frequently occurring adjectives. 
h. Use frequently occurring conjunctions (e.g., and, but, or, so, because). 
i. Use determiners (e.g., articles, demonstratives). 
j. Use frequently occurring prepositions (e.g., during, beyond, toward). 
k. Produce and expand complete simple and compound declarative, interrogative, imperative, and 

exclamatory sentences in response to prompts. 

2nd Grade:  
a. Fluently, independently, and legibly write all upper- and lowercase letters. 
b. Produce grade-appropriate text using legible writing.   
c. Understand that cursive is different from manuscript.  
d. Use collective nouns (e.g., group). 
e. Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 
f. Use reflexive pronouns (e.g., myself, ourselves).  
g. Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 
h. Use adjectives and adverbs, and choose between them depending on what is to be modified. 
i. Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy  

watched the movie; The little boy watched the movie; The action movie was watched by the little boy). 
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3rd Grade:  
a. Independently and legibly write all upper-and lower-case cursive letters. 
b. Produce grade-appropriate text using legible cursive writing.   
c. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in 

particular sentences 
d. Form and use regular and irregular plural nouns. 
e. Use abstract nouns  (e.g., childhood). 
f. Form and use regular and irregular verbs. 
g. Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses. 
h. Ensure subject-verb and pronoun-antecedent agreement. 
i. Form and use comparative and superlative adjectives and adverbs, and choose between them depending 

on what is to be modified. 
j. Use coordinating and subordinating conjunctions. 
k. Produce simple, compound and complex sentences. 

4th Grade:  
a. Fluently, independently, and legibly write all upper and lower case cursive letters.   
b. Produce grade-appropriate text using legible cursive.  
c. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why). 
d. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses. 
e. Use modal auxiliaries (e.g., can, may, must) to convey various conditions. 
f. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a 

red small bag). 
g. Form and use prepositional phrases. 
h. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons. 
i. Correctly use frequently confused words (e.g., to, too, two; there, their). 

5th Grade:  
a. Maintain legible and fluent cursive writing.  
b. Explain the function of conjunctions, prepositions, and interjections in general and their function in 

particular sentences. 
c. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses. 
d. Use verb tense to convey various times, sequences, states, and conditions. 
e. Recognize and correct inappropriate shifts in verb tense. 
f. Use correlative conjunctions (e.g., either/or, neither/nor). 
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Conventions of Standard English 
Standard 2 

Anchor Standard 2: Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

Kindergarten:  
a. Capitalize the first word in a sentence and the pronoun I. 
b. Recognize and name end punctuation. 
c. Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
d. Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 

1st Grade:  
a. Capitalize dates and names of people. 
b. Use end punctuation for sentences. 
c. Use commas in dates and to separate single words in a series. 
d. Use conventional spellings for words with common spelling patterns and for frequently occurring 

irregular words. 
e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

2nd Grade: 
a. Capitalize holidays, product names, and geographic names. 
b. Use commas in greetings and closings of letters. 
c. Use an apostrophe to form contractions and frequently occurring possessives 
d. Generalize learned spelling patterns when writing words (e.g., cage - badge; boy - boil). 
e. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings 

3rd Grade 
a. Capitalize appropriate words in titles. 
b. Use commas in addresses. 
c. Use commas and quotation marks in dialogue. 
d. Form and use possessives. 
e. Use conventional spelling for high- frequency and other studied words and for adding suffixes to base 

words (e.g., sitting, smiled, cries, happiness). 
f. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable patterns, 

ending rules, meaningful word parts) in writing words. 
g. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings. 

4th Grade:  
a. Use correct capitalization. 
b. Use commas and quotation marks to mark direct speech and quotations from a text. 
c. Use a comma before a coordinating conjunction in a compound sentence. 
d. Spell grade- appropriate words correctly, consulting references as needed. 

5th Grade: 
a. Use punctuation to separate items in a series. 
b. Use a comma to separate an introductory element from the rest of the sentence. 
c. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest 

of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?). 
d. Use underlining, quotation marks, or italics to indicate titles of works. 
e. Spell grade- appropriate words correctly, consulting references as needed. 
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Knowledge of Language 

Standard 3 
Anchor Standard 3: Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

 
Kindergarten: (Begins in grade 2) 

1st Grade: (Begins in grade 2) 
2nd Grade:  
a. Compare formal and informal uses of English. 
3rd Grade: 
a.   Choose words and phrases for effect. 
b.   Recognize and observe differences between the conventions of spoken and written standard English. 

4th Grade:  

a.   Choose words and phrases to convey ideas precisely. 
b.   Choose punctuation for effect. 
c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where 

informal discourse is appropriate (e.g., small-group discussion). 

5th Grade:  
a. Expand, combine, and reduce sentences for meaning, reader/listener interest, and style. 
b. Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems. 

 
Vocabulary Acquisition and Use 

Standard 4 
Anchor Standard 4: Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized 
reference materials, as appropriate. 

Kindergarten: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on kindergarten reading and content. 
a. Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and 

learning the verb to duck). 
b. Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue to 

the meaning of an unknown word. 
1st Grade: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 1 reading and content, choosing flexibly from an array of strategies. 
a. Use sentence-level context as a clue to the meaning. 
b. Use frequently occurring affixes as a clue to the meaning of a word. 
c. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, 

looking).  
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2nd Grade: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 2 reading and content, choosing flexibly from an array of strategies. 
a. Use sentence-level context as a clue to the meaning of a word or phrase. 
b. Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., 

happy/unhappy, tell/retell). 
c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition, 

additional). 
d. Use knowledge of the meaning of individual words to predict the meaning of compound words (e.g., 

birdhouse, lighthouse, housefly; bookshelf, notebook, bookmark). 
e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of 

words and phrases. 
3rd Grade: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 3 reading and content, choosing flexibly from an array of strategies. 
a. Use sentence-level context as a clue to the meaning of a word or phrase. 
b. Determine the meaning of the new word formed when a known affix is added to a known word (e.g., 

agreeable/disagreeable, comfortable/ uncomfortable, care/ careless, heat/preheat). 
c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., company, 

companion). 
d. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise 

meaning of key words and phrases. 
4th Grade:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 4 reading and content, choosing flexibly from an array of strategies. 
a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or 

phrase. 
b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., 

telegraph, photograph, autograph). 
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 

pronunciation and determine or clarify the precise meaning of key words and phrases. 

5th Grade: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 5 reading and content, choosing flexibly from an array of strategies. 
a. Use context (e.g., cause/ effect relationships and comparisons in text) as a clue to the meaning of a word 

or phrase. 
b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., 

photograph, photosynthesis). 
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 

pronunciation and determine or clarify the precise meaning of key words and phrases. 
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Vocabulary Acquisition and Use 
Standard 5 

Anchor Standard 5: Demonstrate understanding of figurative language, word relationships, and nuances 
in word meanings. 

 
Kindergarten: 
a. Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories 

represent. 
b. Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their 

opposites (antonyms). 
c. Identify real-life connections between words and their use (e.g., note places at school that are colorful). 
d. Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, 

prance) by acting out the meanings. 

1st Grade: 
a. Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent. 
b. Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is a 

large cat with stripes). 
c. Identify real-life connections between words and their use (e.g., note places at home that are cozy). 
d. Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare, 

scowl) and adjectives differing in intensity (e.g., large, gigantic) by defining or choosing them or by acting 
out the meanings. 

2nd Grade:  
a. Identify real-life connections between words and their use (e.g.,describe foods that are spicy or juicy). 
b. Distinguish shades of meaning among closely related verbs (e.g.,toss, throw, hurl) and closely related 

adjectives (e.g., thin, slender, skinny, scrawny). 

3rd Grade:  
a. Distinguish the literal and nonliteral meanings of words and phrases in context (e.g., take steps). 
b. Identify real-life connections between words and their use (e.g., describe people who 

are friendly or helpful). 
c. Distinguish shades of meaning among related words that describe states of mind or degrees of certainty 

(e.g., knew, believed, suspected, heard, wondered) 

4th Grade:  
a. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context 
b. Recognize and explain the meaning of common idioms, adages, and proverbs. 
c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with 

similar but not identical meanings (synonyms) 

5th Grade: 
a. Interpret figurative language, including similes and metaphors, in context. 
b. Recognize and explain the meaning of common idioms, adages, and proverbs. 
c. Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better 

understand each of the words. 
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Vocabulary Acquisition and Use  
Standard 6 

Anchor Standard 6:  Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when encountering an unknown 
term important to comprehension or expression. 
 

Kindergarten: Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts. 
1st Grade: Use words and phrases acquired through conversations, reading and being read to, and responding 
to texts, including using frequently occurring conjunctions to signal simple relationships (e.g., because). 
2nd Grade:  Use words and phrases acquired through conversations, reading and being read to, and 
responding to texts, including using adjectives and adverbs to describe (e.g.,When other kids are happy that 
makes me happy). 
3rd Grade: Acquire and use accurately grade-appropriate conversational, general academic, and domain-
specific words and phrases, including those that signal spatial and temporal relationships (e.g., After dinner 
that night we went looking for them). 
4th Grade: Acquire and use accurately grade-appropriate general academic and domain-specific words and 
phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, 
stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when 
discussing animal preservation). 
5th Grade: Acquire and use accurately grade-appropriate general academic and domain-specific words and 
phrases, including those that signal contrast, addition, and other logical relationships (e.g., however, 
although, nevertheless, similarly, moreover, in addition). 
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  Print Concepts 
Standard 1  

Kindergarten: Demonstrate understanding of the organization and basic features of print. Follow words from 
left to right, top to bottom, and page-by-page. Recognize that spoken words are represented in written 
language by specific sequences of letters. Understand that words are separated by spaces in print. Recognize 
and name all upper and lowercase letters of the alphabet. 
1st Grade: Demonstrate understanding of the organization and basic features of print. Recognize the 
distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation). 
2nd Grade: (Not applicable) 
3rd Grade: (Not applicable) 
4th Grade: (Not applicable) 
5th Grade: (Not applicable) 

 
Phonological Awareness 

Standard 2 
Kindergarten: Demonstrate understanding of spoken words, syllables, and sounds (phonemes). Recognize and 
produce rhyming words. Count, pronounce, blend, and segment syllables in spoken words. Blend and 
segment onsets and rimes of single-syllable spoken words. Isolate and pronounce the initial medial vowel, 
and final sounds (phonemes) in three phoneme CVC words. (This does not include CVCs ending in /l/, /r/ or 
/x/.) Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words. 
1st Grade: Demonstrate understanding of spoken words, syllables, and sounds (phonemes). Distinguish long 
from short vowel sounds in spoken single-syllable words. Orally produce single-syllable words by blending 
sounds (phonemes), including consonant blends. Isolate and pronounce initial, medial vowel, and final 
sounds (phonemes) in spoken single-syllable words. Segment spoken single - syllable words into their 
complete sequence of individual sounds (phonemes). 
2nd Grade: (Not applicable) 
3rd Grade: (Not applicable) 
4th Grade: (Not applicable) 
5th Grade: (Not applicable) 

 
 

Phonics and Words Recognition 
Standard 3 

Kindergarten: Know and apply grade-level phonics and word analysis skills in decoding words. Demonstrate 
basic knowledge of on-to-one letter sound correspondences by producing the primary or many of the most 
frequent sound of each consonant.  Associate the long and short sounds with common spellings (graphemes) 
for the five major vowels. Read common high-frequency words by sight (e.g. the, of, to, you, she, my, are, do, 
does). Distinguish between similarly spelled words by identifying the sounds of the letters that differ.  

1st Grade: Know and apply grade-level phonics and word analysis skills in decoding words. Know the 
spelling-sound correspondences for common consonant digraphs. Decode regularly spelled one-syllable 
words. Know final –e and common vowel team conventions for representing long vowel sounds. Use 
knowledge that every syllable must have a vowel sound to determine the number of syllables in a printed 
word. Decode two-syllable words following basic patterns by breaking the words into syllables. Read words 
with inflectional endings. Recognize and read grade-appropriate irregularly spelled words.  
2nd Grade: Know and apply grade-level phonics and word analysis skills in decoding words. Distinguish long 
and short vowels when reading regularly spelled one-syllable words. Know spelling-sound correspondences 
for additional common vowel teams. Decode regularly spelled two-syllable words with long vowels. Decode 
words with common prefixes and suffixes. Identify words with inconsistent but common spelling-sound 
correspondences. Recognize and read grade-appropriate irregularly spelled words. 
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K-5  FOUNDATIONAL SKILLS STANDARDS VERTICAL ALIGNMENT	

3rd Grade: Know and apply grade-level phonics and word analysis skills in decoding words. Distinguish long 
and short vowels when reading regularly spelled one-syllable words. Know spelling-sound correspondences 
for additional common vowel teams. Decode regularly spelled two-syllable words with long vowels. Decode 
words with common prefixes and suffixes. Identify words with inconsistent but common spelling-sound 
correspondences. Recognize and read grade-appropriate irregularly spelled words. 

4th Grade: Know and apply grade-level phonics and word analysis skills in decoding words. Use combined 
knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and 
affixes) to read accurately unfamiliar multisyllabic words in context and out of context.  

5th Grade: Know and apply grade-level phonics and word analysis skills in decoding words. Use combined 
knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and 
affixes) to read accurately unfamiliar multisyllabic words in context and out of context. 

 
 

Fluency 
Standard 4 

Kindergarten: Read emergent reader texts with purpose and understanding. 
1st Grade: Read with sufficient accuracy and fluency to support comprehension. Read on-level text with 
purpose and understanding. Read on-level text orally with accuracy, appropriate rate, and expression on 
successive readings. Use context to confirm or self-correct word recognition and understanding, rereading as 
necessary.   
2nd Grade: Read with sufficient accuracy and fluency to support comprehension. Read on-level text with 
purpose and understanding. Read on-level text orally with accuracy, appropriate rate, and expression on 
successive readings. Use context to confirm or self-correct word recognition and understanding, rereading as 
necessary.  
3rd Grade: Read with sufficient accuracy and fluency to support comprehension. Read on-level text with 
purpose and understanding. Read on-level prose and poetry orally with accuracy, appropriate rate, and 
expression on successive readings. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 
4th Grade: Read with sufficient accuracy and fluency to support comprehension. Read on-level text with 
purpose and understanding. Read on-level prose and poetry orally with accuracy, appropriate rate, and 
expression on successive readings. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 
5th Grade: Read with sufficient accuracy and fluency to support comprehension. Read on-level text with 
purpose and understanding. Read on-level prose and poetry orally with accuracy, appropriate rate, and 
expression on successive readings. Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 
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CSD First Grade Literacy Block FALL 
Literacy 

Component 
Range of 

Time 
Class Configuration Focus of Instruction 

Get Ready to 
Read 

35-65 
minutes 

Whole Group 
Cooperative Groups & 

Partners 

• Concept Development 
• Oral Vocabulary 
• Phonemic Awareness 
• Phonics 
• Spelling/Word Study/Handwriting 

Read and 
Comprehend 

15-40 
minutes 

Whole Group 
Cooperative Groups & 

Partners 

• High Frequency Words/Story Words/Vocabulary 
• Comprehension 

Language 
Arts 

30-45 
minutes 

Whole Group 
Cooperative Groups & 

Partners 

• Conventions 
• Writing  

Skill-Based 
Instruction 

Additional skill-
based 

instruction in 
small group 
setting with 

teacher. Other 
students engage 

in Practice 
Stations that 

review, 
reinforce, 

extend, English 
Language 

Development or 
Instruction 
based on 

Individualized 
Education Plans 

will b e 
provided for 

identified 
students  

 

 
45-60 

minutes 
 

10-15 
minutes 

per 
group 

 

Teach and Model Practice Stations 
Small Groups Focus of Instruction Instructional Materials 

Group 1 
Benchmark on PSF  
Benchmark on 
Nonsense Word 
Fluency CLS 

 

Blending, Reading, Discussing and Writing 
• Maintaining accuracy and fluency within connected 

text—repeated readings 
• Comprehension and vocabulary development 
• Practice with reading and writing opportunities tied to 

Core subjects 

• Reading Street: Decodable Texts 
• Reading Street: Fresh Reads 
• Reading Street: Advanced Level Lessons and Readers 
• Reading Street: RtI Kit Fluency, Vocabulary and Comprehension  
• Reading Street: Research and Inquiry Lessons 
• PALS 
• FCRR Student Activities for Fluency, Comprehension and 

Vocabulary 
Group 2 

Benchmark on PSF  
Below Benchmark on 
Nonsense Word 
Fluency CLS 

Blending and Decoding Words 

• Sound Letter Correspondence 

• Word study focused on Alphabetic Principle 
 

• Reading Street: RtI Kit Fluency  
• Reading Street: Below Level Lessons and Readers 
• Blend and Read Decodable Readers 
• High-Frequency Word Practice 
• PALS 

Group 3 
Below Benchmark on 
PSF  
Benchmark on 
Nonsense Word 
Fluency CLS 

Decoding 
• Establish sound/letter correspondence 
• Word Study focused on alphabetic principle 
• Rereading decodable text  
• Developmental spelling/writing 
• Use the Core Phonics Screener Alignment Guide to 

identify skill deficits and areas of targeted instruction 

• Reading Street: Strategic Level Lessons and Readers 
• Reading Street: RtI Kit Phonics and Decoding 
• FCRR Student Activities—Phonics 
• PALS 
• Elkonin boxes with letter tiles 
• Sight Word and/or Fry Phrases Speed Drills 

Group 4 
Below Benchmark on 
PSF  
Below Benchmark on 
Nonsense Word 
Fluency CLS 

 Phonemic Awareness & Decoding 
• Establish sound/letter correspondence 
• Word study focused on alphabetic principle 

• Rereading decodable text  
• Developmental spelling/writing 

• Core Phonics Screener & Alignment Guide to identify 
skill deficits and areas of targeted instruction  

• Reading Street: Decodable Text 
• CSD Decodable Database 
• Reading Street: RtI Kit Phonemic Awareness; Phonics and 

Decoding Lessons 
• FCRR Student Activities—Phonemic Awareness and Phonics 
• PALS 
• Elkonin boxes with discs to push up sounds and letter tiles 

Content 
Integration 

20-30 
minutes 

Whole Group/ 
Small Group 

• Use the ELA standards to set the foundation or build background for science and social studies content 
       standards—see content integration map 
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CSD First Grade Literacy Block WINTER / SPRING 
Literacy 

Component 
Range of 

Time 
Class Configuration Focus of Instruction 

Get Ready to 
Read 

35-65 
minutes 

Whole Group 
Cooperative Groups 

& Partners 

• Concept Development 
• Oral Vocabulary 
• Phonemic Awareness 
• Phonics 
• Spelling/Word Study/Handwriting 

Read and 
Comprehend 

15-40 
minutes 

Whole Group 
Cooperative Groups 

& Partners 

• High Frequency Words/Story Words/Vocabulary 
• Comprehension 

Language Arts 
30-45 

minutes 

Whole Group 
Cooperative Groups 

& Partners 

• Conventions 
• Writing  

Skill-Based 
Instruction 

Additional skill-
based instruction 

in small group 
setting with 

teacher. Other 
students engage 

in Practice 
Stations that 

review, 
reinforce, 

extend, English 
Language 

Development or 
Instruction based 

on 
Individualized 

Education Plans 
will b e provided 

for identified 
students  

 

 
45-60 

minutes 
 

10-15 
minutes 

per 
group 

 

Teach and Model Practice Stations 
Small Groups Focus of Instruction Instructional Materials 

Group 1 
Benchmark on DORF 
Benchmark on 
Nonsense Word 
Fluency WWR 

Reading, Discussing and Writing 
• Maintaining accuracy and fluency within connected 

text—repeated readings 
• Comprehension and vocabulary development 
• Extended reading and writing opportunities tied to 

Core subjects 

• Reading Street: Decodable Texts 
• Reading Street: Fresh Reads 
• Reading Street: Advanced Level Lessons and Readers 
• Reading Street: RtI Kit Fluency, Vocabulary and Comprehension  
• Reading Street: Research and Inquiry Lessons 
• PALS 
• FCRR Student Activities for Fluency, Comprehension and 

Vocabulary 
Group 2 

Below Benchmark Rate 
DORF 
Benchmark on 
Nonsense Word 
Fluency WWR 

Blending and Decoding Words 
• Sound Letter Correspondence 
• Word study focused on Alphabetic Principle 
 

• Reading Street: RtI Kit Fluency  
• Reading Street: Below Level Lessons and Readers 
• Blend and Read Decodable Readers 
• High-Frequency Word Practice 
• PALS 

Group 3 
Benchmark Rate DORF 
Below Benchmark on 
Nonsense Word 
Fluency WWR 
 

Decoding 
• Establish sound/letter correspondence 
• Word Study focused on alphabetic principle 
• Rereading decodable text  
• Developmental spelling/writing 
• Use the Core Phonics Screener Alignment Guide to 

identify skill deficits and areas of targeted instruction 

• Reading Street: Strategic Level Lessons and Readers 
• Reading Street: RtI Kit Phonics and Decoding 
• FCRR Student Activities—Phonics 
• PALS 
• Elkonin boxes with letter tiles 
• Sight Word and/or Fry Phrases Speed Drills 

Group 4 
Below Benchmark rate 
DORF  
Below Benchmark on 
Nonsense Word 
Fluency WWR 

 Phonemic Awareness & Decoding 
• Establish sound/letter correspondence 
• Word study focused on alphabetic principle 

• Rereading decodable text  
• Developmental spelling/writing 

• Core Phonics Screener & Alignment Guide to identify 
skill deficits and areas of targeted instruction  

• Reading Street: Decodable Text 
• CSD Decodable Database 
• Reading Street: RtI Kit Phonemic Awareness; Phonics and 

Decoding Lessons 
• FCRR Student Activities—Phonemic Awareness and Phonics 
• PALS 
• Elkonin boxes with discs to push up sounds and letter tiles 

Content 
Integration 

20-30 
minutes 

Whole Group/ 
Small Group 

• Use the ELA standards to set the foundation or build background for science and social studies content 
       standards—see content integration map 
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Grade 1 Unit R Five-Day Plan for Reading Street 
	
 

Literacy Block 
Component 

No School No School August 24: Unit R 
Week 1  

August 25: Unit R 
Week 1 

August 26: Unit R 
Week 2 

65
-9

0 
M

in
ut

es
 

C
on

te
nt

 K
no

w
le

dg
e 

G
et

 R
ea

dy
 to

 R
ea

d 

 
 

 

 

   
   

 1
5 

m
in

 

Content Knowledge  
(Day 1)  
• Concept Talk 
• Question of the 

Week  
• Build Oral 

Language 
• Concept Map 

 

15
 m

in
. 

Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

 

15
 m

in
. 

Content Knowledge  
(Day 1)  
• Concept Talk 
• Question of the 

Week  
• Build Oral 

Language 
• Concept Map 
•  

 

 

 

 

10
 m

in
. Phonemic Awareness  

(Day 1 & 2) 

 10
 m

in
. Phonemic 

Awareness  
(Day 3 & 4) 

10
 m

in
. Phonemic Awareness  

(Day 1&2) 

 

 

 

 

 

20
 m

in
. 

Phonics (Day 1 & 2) 
& Handwriting (Day 1 
& 2, Letter M & S) 

30
 m

in
. 

Phonics (Day 3 & 4) 
Handwriting (Day 3 
& 4, Letter T & A 
(use words from 
RWN pg. 18) 
Decodable Practice 
Reader (Day 4 or 5) 

20
 m

in
. 

Phonics (Day 1 & 2) 
& Handwriting (Day 
1 & 2, Letter  
C & P) 

Te
xt

 B
as

ed
 

C
om

pr
eh

en
si

on
 

R
ea

d 
an

d 
C

om
pr

eh
en

d 
 

 
 

 

 

 
 

 

10
 m

in
.  

   
 1

0 
m

in
. 

High-Frequency 
Words  (Day 3) I, see, 
a, green 
 
 
Listening 
Comprehension   
(Day 1) 

25
 m

in
.  

   
 1

0 
m

in
. 

High-Frequency 
Words  (Day 4) 
I, see, a, green 
 
 
Text Based 
Comprehension & 
Main Selection 
(Day 4) 20

 m
in

.  
   

10
 m

in
. 

 
 
High-Frequency 
Words  (Day 3) 
we, like, the, one 
 
 
Listening 
Comprehension (Day 
1) 
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Grade 1 Unit R Five-Day Plan for Reading Street 

Literacy Block 
Component 

Aug 29: Unit R 
Week 2 

Aug 30: Unit R 
Week 2 

Aug 31: Unit R 
Week 3 

Sept. 1: Unit R 
Week 3 

Sept. 2: Unit R 
Week 4: 

75
-9

0 
M

in
ut

es
 

C
on

te
nt

 K
no

w
le

dg
e 

G
et

 R
ea

dy
 to

 R
ea

d  

   
15

 m
in

. 
Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

   
   

 1
5 

m
in

 

Content Knowledge  
(Day 5) 
• Review Concept 
•  Question of the 

Week 
• Build Oral 

Language 
Concept Map  

   
   

   
   

  1
5 

m
in

 

Content Knowledge  
(Day 1)  
• Concept Talk 
• Question of the 

Week  
• Build Oral 

Language 
Concept map  

15
 m

in
. 

Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

15
 m

in
 

Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

   
10

 m
in

 Phonemic 
Awareness  
(Day 3 & 4) 

10
 m

in
. Phonemic Awareness  

(Day 5) 

 

10
 m

in
. Phonemic Awareness  

(Day 1 & 2) 

10
 m

in
. Phonemic Awareness  

(Day 3 & 4) 

 

10
 m

in
. Phonemic Awareness  

(Day 1 & 2) 

 

   
   

   
   

   
   

 3
0 

m
in

. 

Phonics (Day 3 & 4) 
Handwriting (Day 3 
& 4, Letter N (use 
words from RWN pg. 
38) 
Decodable Practice 
Reader (Day 4 or 5)) 
 

25
 m

in
. 

Fluent Word 
Reading—Spiral 
Review (Day 5) 
 
 
Decodable Practice 
Reader (Day 5) 
 

20
 m

in
. 

Phonics (Day 1 & 2) 
Handwriting (Day 1 & 
2, Letter fB & G) 

30
 m

in
. 

Phonics (Day 3 & 4) 
& Handwriting (Day 
3 & 4, Letter F &I) 
(use words from RWN 
pg. 78) 
 
 
Decodable Practice 
Reader (Day 4 or 5) 

20
 m

in
 

Phonics (Day 1 & 2) 
Handwriting (Day 3 
& 4, Letter D & L  
 
 
 
 
Decodable Practice 
Reader (Day 4 or 5) 

Te
xt

 B
as

ed
 

C
om

pr
eh

en
si

on
 

R
ea

d 
an

d 
C

om
pr

eh
en

d 

   
  2

4 
m

in
.  

   
   

   
10

 m
in

. 

High-Frequency 
Words  (Day 4) 
we, like, the, one 
 
Text Based 
Comprehension & 
Main Selection (Day 
4) 

   
  2

0 
m

in
.  

   
   

   
 1

0 
m

in
. 

High-Frequency 
Words  (Day 5) 
we, like, the, one 
 
 
Weekly Test  
(teacher discretion) 

   
   

 1
0 

m
in

.  
   

   
   

  1
0 

m
in

. High-Frequency 
Words  (Day 3) 
look, do, you, was, 
yellow 

 
 
Listening 
Comprehension   
(Day 1) 

 
    

  2
5 

m
in

.  
   

   
   

  1
0 

m
in

. 

High-Frequency 
Words  (Day 4) 
look, do, you, was, 
yellow 

 
 
Text Based 
Comprehension & 
Main Selection (Day 
4) 10

 m
in

.  
   

   
   

10
 m

in
. 

High-Frequency 
Words  (Day 3) 
are, have, that, they, 
two 

 
 
Listening 
Comprehension   
(Day 1) 
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Grade 1 Unit R Five-Day Plan for Reading Street 

 

Literacy Block 
Component 

Sept. 5:   
No School 

Sept. 6:  Unit R 
Week 4 

Sept. 7: Unit R 
Week 5 

Sept.8: Unit R 
Week 5 

Sept. 9: Unit R 
Week 6 

65
-9

0 
M

in
ut

es
 

C
on

te
nt

 K
no

w
le

dg
e 

G
et

 R
ea

dy
 to

 R
ea

d 

Labor Day  
No School 

   
15

 m
in

. 

Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

    
   

 1
5 

m
in

 

Content Knowledge  
(Day 1)  
• Concept Talk 
• Question of the 

Week  
• Build Oral 

Language 

• Concept Map  

15
 m

in
. 

Content Knowledge 
(Day 2) 
• Expand the 

Concept 
• Quesiton of the 

Week 
• Build Oral 

Language 
• Big Book 

 

15
 m

in
. 

Content Knowledge  
(Day 1)  
• Concept Talk 
• Question of the 

Week  
• Build Oral 

Language 

• Concept Map 

10
 m

in
 Phonemic Awareness  

(Day 3 & 4) 

10
 m

in
. Phonemic Awareness  

(Day 1 & 2) 

 

10
 m

in
. Phonemic Awareness  

(Day 3 & 4) 

10
 m

in
. Phonemic Awareness  

(Day 1 & 2) 

 
30

 m
in

. 

Phonics (Day 3 & 4) & 
Handwriting (Day 3 & 
4, Letter F &I) (use 
words from RWN pg. 
78) 
 
 
Decodable Practice 
Reader (Day 5) 
 

20
 m

in
. 

Phonics (Day 1 & 2) 
& Handwriting (Day 1 
& 2, Letters R, W & I) 

30
 m

in
. 

Phonics (Day 3 & 4) 
Handwriting (Day 3 
& 4, Letters K & E) 
(use words from RWN 
pg. 118) 
Decodable Practice 
Reader (Day 4 or 5) 20

 m
in

. 

Phonics (Day 1 & 2) 
& Handwriting (Day 
1 & 2, Letters V, Y & 
Z) 

Te
xt

 B
as

ed
 

C
om

pr
eh

en
io

n 
R

ea
d 

an
d 

C
om

pr
eh

en
d 

25
 m

in
.  

   
   

 1
0 

m
in

. High-Frequency 
Words  (Day 4) 
are, have, that, they, 
two 

 
Text Based 
Comprehension & 
Main Selection (Day 
4) 10

 m
in

.  
   

 1
0 

m
in

. 

High-Frequency 
Words  (Day 3) 
Is, he, three, with, to 
 
 
Listening 
Comprehension   
(Day 1) 

25
 m

in
.  

   
 1

0 
m

in
. 

High-Frequency 
Words  (Day 4) 
Is, he, three, with, to 
 
Text Based 
Comprehension & 
Main Selection (Day 
4) 

20
 m

in
.  

   
10

 m
in

. 

High-Frequency 
Words  (Day 3) 
Go, for , here, me, 
where 

 
Listening 
comprehension Day 1 
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Grade 1: Five-Day Plan for Reading Street 
	

Literacy 
Block 

Component 
Day 1 Day 2 Day 3 Day 4 Day 5 

35
-6

5 
m

in
ut

es
 

 
 

 

G
et

 R
ea

dy
 t

o 
R

ea
d 

C
on

te
nt

 K
no

w
le

dg
e 

   
  1

5 
m

in
. 

Content Knowledge 
• Street Rhymes! 
• Concept Talk 
• Question of the Week 
• Build Oral Language 
• Concept Map  

   
  1

0 
m

in
 

Content Knowledge 
• Expand the Concept  
• Question of the Week 
• Build Oral Language 
• Big Book 
 
 

   
   

 5
 m

in
. 

Content Knowledge 
• Expand the Concept  
• Question of the 

Week 
• Build Oral Language 
• Big Book 

   
   

 5
 m

in
. 

Content Knowledge 
• Expand the Concept  
• Question of the 

Week 
• Build Oral Language 
• Read Aloud 

 

  5
-1

0 
m

in
. 

Content Knowledge 
• Review Concept 
• Read Aloud 
• Build Oral Language 
• Build Oral 

Vocabulary 
• Review Amazing 

Words & Concept 
Map 

  1
0 

m
in

. 
 

Build Oral Vocabulary 
• Sing with Me Big Book 
• Amazing Words 
• Vocabulary Routine 

  1
0 

m
in

 

Build Oral Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept Map 

 

   
5 

m
in

. 

Build Oral 
Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept 

Map    
5 

m
in

. 

Build Oral 
Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept 

Map 

10
 m

in
.  

 

Phonemic 
Awareness Review 
 
Phonics Review 
 

5 
m

in
. 

Phonemic Awareness 

  5
 m

in
.  

Phonemic Awareness 

  5
 m

in
. 

Phonemic Awareness 

  5
 m

in
. Phonemic 

Awareness 

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

15
 m

in
. 

Spelling/Word 
Study  
• Spelling Post-Test 

of 10-12 words 
 

10
 m

in
. 

 

Phonics 
• Teach/Model 
• Guide Practice 
• Apply 
 

10
 m

in
. 

Phonics 
• Teach/Model 
• Guide Practice 
• Apply 
 20

 m
in

. 

Phonics  
• Phonics- Build 

Words 
 
Fluent Word Reading 
Blend and Read 

 
		

10
 m

in
. 

Phonics Review 
 

10
 

m
in

. Decodable Reader 
• Reread for Fluency 

10
 

m
in

 
 

Decodable Reader 
• Reread for Fluency 

10
 m

in
. Decodable Reader 

• Reread for Fluency 

15
-2

0 
m

in
. 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns with 

Routine Card #7 from 
RtI Kit 

Handwriting—
Model, Practice, 
and Monitor within 
Word Study 

5-
10

 m
in

 
 

Phonics Review  
• Review Sound-Spellings 
• Decode words in 

isolation 
• Decode words in context 

 

5-
10

 m
in

 

Fluent Word Reading  
• Spiral Review 
• Read words in 

Isolation 
• Read Words in 

Context 

10
 m

in
. 

 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns with 

Routine Card #7 from RtI 
Kit 

Handwriting—Model, 
Practice, and Monitor 
within Word Study 

10
 m

in
. 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns 

with Routine Card 
#7 from RtI Kit 

Handwriting—Model, 
Practice, and Monitor 
within Word Study 

10
 m

in
. 

Spelling/Word Study  
Teacher-Created 
Word Sort 
Handwriting—Model, 
Practice, and Monitor 
within Word Study 
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Grade 1: Five-Day Plan for Reading Street 
	

 

 

 

 

 

 

 

 

Literacy 
Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 

20
-4

0 
m

in
ut

es
 

R
ea

d 
an

d 
C

om
pr

eh
en

d 
Te

xt
-B

as
ed

 C
om

pr
eh

en
si

on
 

10
 m

in
. 

High Frequency Words 
• Routine  
• I Can Read 

20
-m

in
. 

High Frequency Words 
I Can Read 
 
Selection Vocabulary 
 

5 
m

in
. 

High Frequency  & 
Selection Words 
• Read Words in 

Isolation 
• Read Words in 

Context 
 
 
 
 

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
  2

0 
m

in
. 

Science in Reading or 
Social Studies in 
reading or 21st Century 
Skills  
 
Read (paired selection) 
• Access Text 
• Reading and Writing 

Across Texts (Writing 
to Sources) 

Fluency  
 

20
 m

in
. 

Text-Based 
Comprehension 
Review 
 
Vocabulary  
Review 
 

5-
10

 m
in

. 

Text-Based 
Comprehension 
• Teacher Read Aloud 
• Model A Close Read 
• Teach Target Skill 
• Guide Practice 
• Apply 

15
-2

0 
m

in
. 

Text-Based 
Comprehension 
• Introduce Main 

Selection 
Main Selection 
• Access the Main 

Selection 
• Close Read the Main 

Selection 
• Check Understanding 

 1
5-

20
 m

in
. 

Text-Based 
Comprehension  
• Read Main Selection  
• Read for 

Understanding 
Think Critically 
• Choose 1-3 questions 

to discuss and write 
Retell 

   
   

   
   

 2
0 

m
in

. 

Assessment Menu: 
• Weekly Test 
• Writing to Sources 
• Four Square 
• Teacher created 

tests 
• Unit tests 

5-
10

 m
in

  

Fluency 
 
Reread for Fluency 
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Grade 1: Five-Day Plan for Reading Street 
Literacy Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 
15

-4
5 

m
in

ut
es

 
 

 

La
ng

ua
ge

 A
rt

s 
 

15
 m

in
. Conventions/Grammar 

• Conventions lesson 
 

15
 m

in
. 

 

Conventions/ Grammar 
• Conventions lesson 
• Grammar Jammer  

 

Conventions/Grammar embedded into Authentic Writing Instruction 
 

 Writing 
• Focus on writing 

to learn embedded 
in instruction 

• Begin product 
writing on Day 3 
 

 
 

Writing 
• Focus on writing to 

learn embedded in 
instruction 

• Begin product 
writing on Day 3 
 25

-4
5 

m
in

. 

Writing  
• Writing to 

Sources Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded 
Conventions Lesson 

 

30
-4

0 
m

in
. 

Writing  
• Writing to Sources 

Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded Conventions 
Lesson 

 

   
30

-4
5 

m
in

. 

Writing  
• Writing to Sources 

Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded 
Conventions Lesson 

 

 

Literacy Block 
Component Day 1 Day 2 Day 3 Day 4 Day 5 

 
 

Skill-Based 
Practice 
Stations 

Small Group 

 
45-60 

minutes 
 

Suggestions 
 for what the 

other students 
are doing 

 

 

 
Practice Stations 
 

• Social Studies and/or Science Connections 
• Practice Station Flipcharts  
• Writing Assignments 
• Project-Based Learning Projects 
• Research and Inquiry Activities 
• Keyboarding Practice 
• Targeted Reading with Aligned Purposes and Tasks 
• Imagine Learning (for ELL level 1or 2 (60-75 minutes per week) 
• Reflex Math 
• Technology Supports—Apps, Websites, etc. 
• Lexia or Reading Plus or MyON (60 minutes per week) 

Practice Station Ideas that Correlate to the Day’s Instruction 

• Handwriting Practice 
• Daily Fix It 
• Reread for Fluency—

Decodable Reader 

• RWN Vocabulary  
• High Frequency Words 

“I Can Read!” SE 

• Reread for Fluency—
Main Selection 

• Teacher-Created Word 
Sorts  

• Handwriting Practice 
Sheet 

• Reread for Fluency 
Decodable Reader 

• Fluency Check with a 
Buddy using Fresh 
Reads/Assessment 
Handbook Fluency 
Passages 
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Grade 1: Five-Day Plan for Reading Street 
Literacy Block 

Component Description Resources 
 
 

Content 
Integration 

See Content 
Integration Map 

 
Small Group 
Whole Group 

 
20-30 

minutes 

Content integration time in the ELA Block deals with integration of science and social studies content to 
understand key concepts, principles, generalizations, and theories through the integration of the English 
Language Arts Standards.   

The Utah Core states: “By reading texts in history/social studies, science, and other disciplines, students build 
a foundation of knowledge in these fields that will also give them the background to be better readers in all 
content areas. Students can only gain this foundation when the curriculum is intentionally and coherently 
structured to develop rich content knowledge within and across grades. Students also acquire the habits of 
reading independently and closely, which are essential to their future success.” 

Optimally, this portion of the day involves students reading, writing, listening and speaking about the topics 
they are learning about in science and social studies instruction time. Teachers can use this time to provide 
background knowledge and learning activities to prepare their students for their Science/Social Studies 
instruction.  Ideas and resources for integration can be found in your Content Integration Map.  

Reinforce/Expand/Extend the 
Concept 
• Content Leveled Readers (SE) 
• eReaders (digital) 

 
Research and Inquiry 
• Identify and Focus Topic 

 
Science/Social Studies  
• Set the stage for Lab or Learning 

Task 
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Grade 1: INTENSIFIED Five-Day Plan for Reading Street 
 

 

Literacy 
Block 

Component 
Day 1 Day 2 Day 3 Day 4 Day 5 

35
-8

0 
m

in
ut

es
 

 
 

 

G
et

 R
ea

dy
 t

o 
R

ea
d 

C
on

te
nt

 K
no

w
le

dg
e 

   
  2

0 
 m

in
. 

Content Knowledge 
• Street Rhymes! 
• Question of the Week 
• Build Oral Language 
• Concept Map  
• ELL Poster 
• Think, Discuss, Write, 

Read, Share    
  2

0 
 m

in
 

Content Knowledge 
• Expand the Concept  
• Question of the Week 
• Build Oral Language 
• Big Book 
• Think, Discuss, Write, 

Read, Share 
 
    

   
 2

0 
m

in
. 

Content Knowledge 
• Expand the Concept  
• Question of the Week 
• Build Oral Language 
• Big Book 
• Think, Discuss, 

Write, Read, Share 

20
 m

in
. 

Content Knowledge 
• Expand the Concept  
• Question of the 

Week 
• Build Oral Language 
• Read Aloud 
• Think, Discuss, 

Write, Read, Share 

  5
-1

0 
m

in
. 

Content Knowledge 
• Review Concept 
• Read Aloud 
• Read Aloud Routine 
• Build Oral Language 
• Build Oral Vocabulary 
• Review Amazing 

Words & Concept Map 
• Four Square 

  1
0 

m
in

. 
 

Build Oral Vocabulary 
• Sing with Me Big Book 
• Amazing Words 
• Vocabulary Routine 

  5
 m

in
 

Build Oral Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept Map 
• ELL Poster Routine 

 

   
5 

m
in

. 

Build Oral Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept Map 
• Read Aloud Routine 
• ELL Poster Routine 

   
5 

m
in

. 

Build Oral 
Vocabulary 
• Amazing Words 
• Vocab Routine 
• Add to Concept 

Map 
• ELL Poster Routine 

10
 m

in
.  

 

Phonemic Awareness 
Review 
 
Phonics Review 
 

5 
m

in
. 

Phonemic Awareness 

  5
 

m
in

.  Phonemic Awareness 

  5
 m

in
. 

Phonemic Awareness 

  5
 m

in
. 

Phonemic Awareness 

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

15
 m

in
. 

Spelling/Word Study  
• Spelling Post-Test of 

10-12 words 
 

15
 m

in
. 

 

Phonics 
• Teach/Model 
• Guide Practice 
• Apply 

15
 m

in
. Phonics 

• Teach/Model 
• Guide Practice 
• Apply 

20
 m

in
. 

Phonics  
• Phonics- Build Words 
 
Fluent Word Reading 
Blend and Read  

10
 m

in
. 

Phonics Review 

15
 m

in
. 

Decodable Reader 
• Reread for Fluency 
• Decodable Reader 

Intensified Routine 

15
m

in
 

 

Decodable Reader 
• Reread for Fluency 
• Fluency Routine 
• Decodable Reader 

Intensified Routine 

15
 m

in
. 

Decodable Reader 
• Reread for Fluency 
• Fluency Routine 
• Decodable reader 

Intensified Routine 

15
-2

0 
m

in
. 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns with 

Routine Card #7 from 
RtI Kit  

• Handwriting 15
-2

0 
m

in
ut

es
 

Phonics Review  
• Review Sound-Spellings 
• Decode words in 

isolation 
• Decode words in 

context 

 

5-
10

 m
in

 

Fluent Word Reading  
• Spiral Review 
• Read words in 

Isolation 
• Read Words in 

Context 

 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns with 

Routine Card #7 from 
RtI Kit  

• Handwriting 

15
  m

in
. 

Spelling/Word Study  
• Pretest 5-7 words 
• Spelling Patterns with 

Routine Card #7 from 
RtI Kit 

• Handwriting 

10
 m

in
. 

Spelling/Word Study  
Teacher-Created 
Word Sort 
Handwriting 
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Grade 1: INTENSIFIED Five-Day Plan for Reading Street 
	

 

 

 

Literacy 
Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 

30
-4

0 
m

in
ut

es
 

R
ea

d 
an

d 
C

om
pr

eh
en

d 
Te

xt
-B

as
ed

 C
om

pr
eh

en
si

on
 

20
 m

in
. 

High Frequency Words 
• Routine  
• I Can Read 

15
-2

0 
m

in
. 

High Frequency Words 
I Can Read 
• Systematic 

Vocabulary 
Instruction 
Routine (2-3 more 
words) 

• Vocabulary 
Template 

Vocabulary 
• SE Let’s Learn it 
Build Background 
• Background 

Building Audio CD 
• Strategy Response 

Log 

5 
m

in
. 

High Frequency & 
Selection Words 
• Read Words in 

Isolation 
• Read Words in 

Context 
 
 
 
 

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
  2

0-
30

  m
in

. 

Science in Reading or 
Social Studies in 
reading or 21st Century 
Skills  
 
Read (paired selection) 
• Access Text 
• Reading and Writing 

Across Texts (Writing 
to Sources) 

Fluency  
 

20
 m

in
. 

Text-Based 
Comprehension 
Review 
 
Vocabulary  
Review 
 

  

10
 m

in
ut

es
 2

0 
 m

in
. 

Text-Based 
Comprehension 
• Teacher Read Aloud 
• Read Aloud Routine 
• Model A Close Read 
• Teach Target Skill 
• Guide Practice 
• Apply 

25
 m

in
. 

Text-Based 
Comprehension 
• Introduce Main 

Selection 
Main Selection 
• Access the Main 

Selection 
• Close Read the Main 

Selection 
• Check Understanding 

Retelling Routine 

 2
5 

m
in

. 

Text-Based 
Comprehension  
• Read Main Selection  
• Read for 

Understanding 
Think Critically 
• Choose 1-3 questions 

to discuss and write 
• Think, Discuss, Write, 

Share 
Retell 
• Retelling Routine 

   
   

   
   

 2
0 

m
in

. 

Assessment Menu: 
• Weekly Test 
• Writing to Sources 
• Four Square 
• Teacher created 

tests 
• Unit tests 

Vocabulary 
• Systematic 

Vocabulary 
Instruction Routine 
(2-3 Words) 

5-
10

 m
in

 

 

Fluency 
 
Reread for Fluency 
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Grade 1: INTENSIFIED Five-Day Plan for Reading Street 
Literacy Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 
15

-4
5 

m
in

ut
es

 
 

 

La
ng

ua
ge

 A
rt

s 
 

15
 m

in
. Conventions/Grammar 

• Conventions lesson 
 

15
 m

in
. 

 

Conventions/ Grammar 
• Conventions lesson 

 

 

Conventions/Grammar embedded into Authentic Writing Instruction 
 

 Writing 
• Focus on writing 

to learn embedded 
in instruction 

• Begin product 
writing on Day 3 
 

 
 

Writing 
• Focus on writing to 

learn embedded in 
instruction 

• Begin product 
writing on Day 3 
 25

-4
5 

m
in

. 

Writing  
• Writing to 

Sources Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded 
Conventions Lesson 

 

30
-4

0 
m

in
. 

Writing  
• Writing to Sources 

Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded Conventions 
Lesson 

 

   
30

-4
5 

m
in

. 

Writing  
• Writing to Sources 

Lesson  
• Include Four-

Square Writing 
Strategy 

Embedded 
Conventions Lesson 

 

 

Literacy Block 
Component Day 1 Day 2 Day 3 Day 4 Day 5 

 
 

Skill-Based 
Practice 
Stations 

Small Group 

 
45-60 

minutes 
 

Suggestions 
 for what the 

other students 
are doing 

 

 

 
Practice Stations 
 

• Social Studies and/or Science Connections 
• Practice Station Flipcharts  
• Writing Assignments 
• Project-Based Learning Projects 
• Research and Inquiry Activities 
• Keyboarding Practice 
• Targeted Reading with Aligned Purposes and Tasks 
• Imagine Learning (for ELL level 1or 2 (60-75 minutes per week) 
• Reflex Math 
• Technology Supports—Apps, Websites, etc. 
• Lexia or Reading Plus or MyON (60 minutes per week) 

Practice Station Ideas that Correlate to the Day’s Instruction 

• Handwriting Practice 
• Daily Fix It 
• Reread for Fluency—

Decodable Reader 

• RWN Vocabulary  
• High Frequency Words 

“I Can Read!” SE 

• Reread for Fluency—
Main Selection 

• Teacher-Created Word 
Sorts  

• Handwriting Practice 
Sheet 

• Reread for Fluency 
Decodable Reader 

• Fluency Check with a 
Buddy using Fresh 
Reads/Assessment 
Handbook Fluency 
Passages 

 
©Canyons School District 2016 ELA 

51



Grade 1: INTENSIFIED Five-Day Plan for Reading Street 
Literacy Block 

Component Description Resources 
 
 

Content 
Integration 

See Content 
Integration Map 

 
Small Group 
Whole Group 

 
20-30 

minutes 

Content integration time in the ELA Block deals with integration of science and social studies content to 
understand key concepts, principles, generalizations, and theories through the integration of the English 
Language Arts Standards.   

The Utah Core states: “By reading texts in history/social studies, science, and other disciplines, students build 
a foundation of knowledge in these fields that will also give them the background to be better readers in all 
content areas. Students can only gain this foundation when the curriculum is intentionally and coherently 
structured to develop rich content knowledge within and across grades. Students also acquire the habits of 
reading independently and closely, which are essential to their future success.” 

Optimally, this portion of the day involves students reading, writing, listening and speaking about the topics 
they are learning about in science and social studies instruction time. Teachers can use this time to provide 
background knowledge and learning activities to prepare their students for their Science/Social Studies 
instruction.  Ideas and resources for integration can be found in your Content Integration Map.  

Reinforce/Expand/Extend the 
Concept 
• Content Leveled Readers (SE) 
• eReaders (digital) 

 
Research and Inquiry 
• Identify and Focus Topic 

 
Science/Social Studies  
• Set the stage for Lab or Learning 

Task 
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Grade 1: Five-Day Plan Review Weeks 2016-17 
 

	

	

	

Literacy Block 
Component Day 1 Day 2 Day 3 Day 4 Day 5 

35
-4

0 
m

in
ut

es
 

 
 

 
C

on
te

nt
 K

no
w

le
dg

e 
G

et
 R

ea
dy

 to
 R

ea
d 

5-
10

 m
in

. Content Knowledge 
Quick Write for 
Fluency on what they 
learned about the Big 
Question in Week 1 

5-
10

 m
in

. Content Knowledge 
Quick Write for 
Fluency on what they 
learned about the Big 
Question in Week 2 

5-
10

 m
in

. Content Knowledge 
Quick Write for 
Fluency on what they 
learned about the Big 
Question in Week 3 

5-
10

 m
in

. Content Knowledge 
Quick Write for 
Fluency on what they 
learned about the Big 
Question in Week 4 

5-
10

 m
in

. Content Knowledge 
Quick Write for 
Fluency on what they 
learned about the Big 
Question in Week 5/6 

10
 m

in
. 

Build Oral Vocabulary 
Review Amazing 
Words from Week 1 
Using Sing With Me 
Big Book 

10
 m

in
. 

Build Oral Vocabulary 
Review Amazing 
Words from Week 2 
Using Sing With Me 
Big Book 

10
 m

in
. 

Build Oral Vocabulary 
Review Amazing 
Words from Week 3 
Using Sing With Me 
Big Book 

10
 m

in
. 

Build Oral 
Vocabulary 
Review Amazing 
Words from Week 4 
Using Sing With Me 
Big Book 

10
 m

in
. 

Build Oral Vocabulary 
Review Amazing 
Words from Week 5/6 
Using Sing With Me 
Big Book 

10
 m

in
. Phonics 

Review Phonics Skills 
from Week 1 10

 m
in

. Phonics  
Review Phonics Skills 
from Week 2 10

 m
in

. Phonics  
Review Phonics Skills 
from Week 3 10

 m
in

. Phonics  
Review Phonics Skills 
from Week 4 10

 m
in

. Phonics  
Review Phonics Skills 
from Week 5/6 

10
 m

in
. Spelling/Word Study 

Review Week 1 
Spelling Words 10

 m
in

. Spelling/Word Study 
Review Week 2 
Spelling Words 10

 m
in

. Spelling/Word Study 
Review Week 3 
Spelling Words 10

 m
in

. Spelling/Word Study 
Review Week 4 
Spelling Words 10

 m
in

. Spelling/Word Study 
Review Week 5/6 
Spelling Words 

Literacy 
Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 

30
-4

5 
m

in
ut

es
 

Te
xt

 B
as

ed
 C

om
pr

eh
en

si
on

 
R

ea
d 

an
d 

C
om

pr
eh

en
d 10

 m
in

. High Frequency 
Words 
Review Week 1 HF 
Words  

10
 m

in
. High Frequency Words 
Review Week 2 HF Words 

10
 m

in
. High Frequency Words 

Review Week 3 HF Words 

10
 m

in
. High Frequency 

Words 
Review Week 4 HF 
Words  

10
 m

in
. High Frequency Words 

Review Week 5/6 HF 
Words 

20
-2

5 
m

in
ut

es
 Text Based 

Comprehension  
Review Targeted 
Comprehension Skills 
& Strategies using a 
text/excerpt of your 
choosing 

20
-2

5 
m

in
ut

es
 Text Based 

Comprehension  
Review Targeted 
Comprehension Skills & 
Strategies using a 
text/excerpt of your 
choosing 

20
 m

in
ut

es
 

Assessment Menu 
 
 

20
 m

in
ut

es
 

Assessment Menu 

20
 m

in
ut

es
 

Assessment Menu 

5-
10

 m
in

. Fluency Practice 
Use decodable, past 
main selection or 
fresh reads passage 5-

10
 m

in
. Fluency Practice 

Use decodable, past main 
selection or fresh reads 
passage 
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Grade 1: Five-Day Plan Review Weeks 2016-17 
Literacy Block 

Component Day 1 Day 2 Day 3 Day 4 Day 5 
30

-4
5 

m
in

ut
es

 
 

 

La
ng

ua
ge

 A
rt

s 
 

10
 m

in
. Conventions/Grammar 

• Review  
 

10
 m

in
. 

 

Conventions/ Grammar 
• Review  

   
 1

0 
m

in
.  Conventions/Grammar embedded into Authentic Writing Instruction 

 
 

 
10

-1
5 

m
in

. 

Writing 
• Writing to Sources 

Lesson  
• Embedded 

Conventions 
Lesson 

• Include Four-
Square Writing 
Strategy 

10
-1

5 
m

in
. 

 

Writing 
• Writing to Sources 

Lesson  
• Embedded 

Conventions 
Lesson 

• Include Four-
Square Writing 
Strategy 

20
 m

in
. 

Writing  
• Writing to Sources 

Lesson  
• Embedded 

Conventions 
Lesson 

• Include Four-
Square Writing 
Strategy 

20
 m

in
. 

Writing  
• Writing to Sources 

Lesson  
• Embedded 

Conventions 
Lesson 

• Include Four-
Square Writing 
Strategy 

   
15

-2
0 

m
in

. 

Writing  
• Writing Prompt 

from CFA Unit Test 

 

Literacy Block 
Component Day 1 Day 2 Day 3 Day 4 Day 5 

 
 

Skill-Based 
Practice 
Stations 

Small Group 

 
45-60 

minutes 
 

Suggestions 
 for what the 

other students 
are doing 

 

 

 
Practice Stations 
 

• Social Studies and/or Science Connections 
• Practice Station Flipcharts  
• Writing Assignments 
• Project-Based Learning Projects 
• Research and Inquiry Activities 
• Keyboarding Practice 
• Targeted Reading with Aligned Purposes and Tasks 
• Reflex Math 
• Technology Supports—Apps, Websites, etc. 
• Lexia or Reading Plus or MyON (60 minutes per week) 

 
 

Practice Station Ideas that Correlate to the Day’s Instruction 

• Handwriting Practice 
• Reread for Fluency—

Decodable Reader 

• RWN Page 
• High Frequency Words 

“I Can Read!” SE 

• Reread for Fluency—
Prior Main Selection 

• Teacher-Created Word 
Sorts  

• Handwriting Practice 
Sheet 

• Reread for Fluency 
Decodable Reader 

• Fluency Check with a 
Buddy using Fresh 
Reads/Assessment 
Handbook Fluency 
Passages 
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Grade 1: Five-Day Plan Review Weeks 2016-17 
 

Literacy Block 
Component Description Resources 

 
 

Content 
Integration 

Small Group 
Whole Group 

 
20-30 

minutes 
 
 

 

Content integration time in the ELA Block deals with integration of science and social studies content to 
understand key concepts, principles, generalizations, and theories through the integration of the English 
Language Arts Standards.   

The Utah Core states: “By reading texts in history/social studies, science, and other disciplines, students build 
a foundation of knowledge in these fields that will also give them the background to be better readers in all 
content areas. Students can only gain this foundation when the curriculum is intentionally and coherently 
structured to develop rich content knowledge within and across grades. Students also acquire the habits of 
reading independently and closely, which are essential to their future success.” 

Optimally, this portion of the day involves students reading, writing, listening and speaking about the topics 
they are learning about in science and social studies instruction time. Teachers can use this time to provide 
background knowledge and learning activities to prepare their students for their Science/Social Studies 
instruction.  Ideas and resources for integration can be found in your Content Integration Map.  

Reinforce/Expand/Extend the 
Concept 
• Content Leveled Readers (SE) 
• eReaders (digital) 

 
Research and Inquiry 
• Identify and Focus Topic 

 
Science/Social Studies  
• Set the stage for Lab or Learning 

Task 
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Intensified Routines 
Purpose: 
 
The following routines increase instructional intensity in key academic skills: background 
knowledge, vocabulary, fluency, and comprehension. In addition to the key areas identified in the 
Intensified Plan, scaffolding considerations should be made throughout the general 5-Day Plan to 
provide students with more robust core instruction that support all learners. These routines can 
also be used as scaffolds to increase intensity for students with low language or language 
acquisition. The routines on the following pages should be used to supplement both the Intensified 
Plan and the general 5-Day Plan. 
 

Areas of Academic Skills 
Concept Talk Intensified Routine: Think, Discuss, Write, Read, & Share 
The following routine is an enhancement to the instruction provided in Reading Street related to 
concept talk, which includes the ELL poster, the concept talk video and the concept map.  
Example Reading Street pre-made sentence frames can be found at: 
http://www.californiareading.com/languagecentralk6/sentence_frames.html Although these 
sentence frames are for the Reading Street 2009 edition, many of them will still apply. 

 
Think, Discuss, Write, Read, Share 

   Instructional Plan Resources 

Think 

Present the big idea and question of the week and 
introduce the new concept. Then, ask students to 
brainstorm and/or complete a quick sketch or write of 
their ideas related to the question posed.  

ELL Poster 
Concept Board 
Concept Talk 
Video 

Discuss 
Have students partner share their ideas using an 
intentional structure.   

Partner Routines 

Write 
Next, have students complete a teacher provided 
sentence frame related to the question with a written 
response, include a word bank as needed.  

Teacher prepared 
sentence frame 
(and word bank) 

Read Ask students to read sentence to their partner. Partner Routine 

Share 
Cold call or nominate a few students to share their ideas 
and encourages use of the academic language scripts.  

Targeted Academic 
Language Script 

 
Academic Vocabulary 
Academic vocabulary is composed of words and phrases found in all academic texts, such as 
analysis, attribute, contrast, discussion, however, and in particular, and is the cornerstone of 
academic discussions leading to higher levels of language. Academic vocabulary should be used 
with speaking, listening, reading and writing of text.  Academic vocabulary should be the regular 
language of the classroom; used by both teachers and students.  More information regarding 
academic vocabulary may be found in the introductory pages of the curriculum map.  
 
Vocabulary 
Following the 5-day intensified plan explicitly teach 3-4 of the weekly lesson tested vocabulary 
words using the lesson vocabulary template included in this map. The template explicitly provides 
students with opportunities to hear, speak, see, sketch, and use the words in context.  This gives 
struggling students the multiple exposures they may require to master the new vocabulary.   
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Tested Vocabulary Review 
The intensified plan includes a short vocabulary review on Day 5. For this review, use the 
questions or sentences from the weeks tested vocabulary instruction as a short, cumulative review 
of the words to provide additional exposure.  Students can refer to the concept board for the 
vocabulary words. 
 
ELL Poster 
Use the ELL poster to build lesson-tested vocabulary and provide opportunities to access academic 
language with language learners.   

 
Build Background  
 Instructional Plan Teacher Talk Example 

Step 1 
Introduce the story and the main topic.   “Today, we are going to read a story 

about a man who collects rocks.” 

Step 2 
Use audiovisual supports e.g., short 
video obtained from the web, realia, 
podcast, or song.(5 minutes or less) 

“Let’s first watch a video about rock 
collecting to learn more about the 
process.” 

Step 3 

Have students answer the questions 
outlined in the Teacher’s Edition (under 
Build Background) using response 
frames related to the question prompts. 

Teacher provides a related response 
frame such as: An example of a special 
talent is _______________. 
Teacher asks: What is an example of a 
special talent?”  

Step 4 

Have students listen to the Background 
Building Audio CD selection and 
provide them with a purpose for 
listening. 

“As you listen, be sure to listen for how 
the rock collector selects and organizes 
his rocks.” Follow up with a short 
discussion related to the purpose. 

 
Prereading Strategies 
Use the instruction in your teacher’s manual to introduce the genre, set the purpose, make 
predictions, and align to the week’s comprehension strategy or skill.  Additionally, include the 
strategy response log as a before and during reading tool to help students monitor their 
comprehension.  Before reading, provide students with a summary overview of the text.  This will 
support them in comprehending the selection at higher levels.  

 Instructional Plan Scaffolding Opportunities 
Day 1 
Done 
with 
Concept 
Talk 

Poster Talk Through—use the lesson 
vocabulary and use the talk through script to 
demonstrate and show the pictorial 
representations of the lesson vocabulary.   

Check prior knowledge by asking questions 
directed to language and differentiated levels.   
Develop concepts and oral vocabulary by 
rereading Poster Talk Through 

Day 2 Teach Lesson Vocabulary— intentionally 
teach lesson vocabulary. Have students 
orally practice saying and using the lesson 
words.   

• Sentence Frames 
• Precision Partnering  
• Sketching of concept with oral language 
• Word Banks  
• Picture Banks 

Day 3 
ELL 

poster 
day 4 

Produce Oral Language— intentional and 
deliberate oral practice of lesson vocabulary. 
Reinforce correct usage of the lesson 
vocabulary words.  
 

• Sentence Frames 
• Precision Partnering  
• Sketching of concept with oral language 
• Word Banks  
• Picture Banks 
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Decodable Reader Intensified Routine 
In preparation for reading the decodable reader, the teacher previews the text by summarizing the 
main events or information in the text prior to students reading the text.   
 
After reading the decodable the 1st time aloud as a 
class, provide students with additional opportunities to 
reread the text to increase student automaticity.  This 
can be done during practice stations, ELD time or small 
group work with partners matched precisely using the 
Tell, Ask, Start Again Routine. 
 
Upon finishing 2nd/3rd read, have partners retell the story to each other.  Below are possible 
questions for expository and narrative texts.  
 

Expository Narrative 
• What was the story mostly about? 
• What is one thing I learned? 
• What else did I learn? 

• Who are the characters? 
• Where did the story happen? 
• What happened first? 
• What happened next? 
• What happened last? 
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Read Aloud routine 

Teacher Roles Students’ Role 
Examples 

(3rd grade Gallagher’s Picnic) 

Teach Amazing Words 
• Provide examples, 

images, gestures and 
sentence frames 

Say, see, write, hear amazing words 
 
• Act out, write or say amazing 

words in sentences using 
sentence frames 

Amazing word: cringed 
 
Act out the word 
 
When I see a ______________ 
it makes me want to cringe. 

Read Story Aloud 
• Model appropriate 

expression  
• Demonstrate a lively, 

fluent reader 

Be an active listener 
• Eyes on the teacher 
• KYHFOOTY 
• Do actions for punctuation 

“Come join our picnic!”  
 
Students put one arm up and a 
fist for a dot to represent an 
exclamation point 

Pause to think aloud 
• Use a think aloud voice, 

gesture or clue 

Identify think aloud 
• Gesture when you hear the 

teacher think aloud 

Point to your head to 
demonstrate thinking 
 

Comprehensible input 
• Use actions and gestures 

to portray meaning 
• Display an image 

representing the big idea 
of the story 

Non verbal student feedback to teacher 
 

• Gesture or raise your hand when 
very confused 
 

“He cringed to see Gallagher 
eat such awful food.”   
 
Act out what cringing looks 
like 
 
 

Point out amazing words 
• Use amazing word voice, 

gesture or clue 

Listen for amazing words 
• Gesture or speak when you hear 

an amazing word 

Stand up when you hear an 
amazing words 
 
Say “amazing” and then the 
word when you hear an 
amazing word 

Comprehension Check  
• Ask clarifying questions 
• Ask for predictions 
• Make connections 
• Use sentence frames 

Partner Share 
• Look, lean, lower, listen 
• Say or write complete sentences 

using sentence frames 

“What could Rafferty’s plan be 
to help Gallagher kick his bad 
habit” 
 
Sometimes I eat ___________ 
and it makes me feel 
_________________ 
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Fluency Reading Routine 

 

Build Fluency   
Reading with appropriate rate, accuracy, pronunciation, and expression/prosody 

 
Cloze Reading 
Preparation:  
Before class teacher 
prepares a selection   

 

• Chunk text into manageable segments (i.e., use digital projection, text 
book) 

• Number the text segments—Students can number using sticky notes/flags 
• Select 3-5 words per segment (approximately 1 per sentence) to omit as 

you read aloud. Select words you have pre-taught or words that are 
meaningful to the content.  

1st Read:  Oral Cloze— 
• Shared Reading  
• Teacher Models (I do)  

 

Use the prepared text excerpt to model fluent reading that sounds like natural 
speech, at an appropriate pace, pronouncing words accurately, pausing at the 
end of phrases, interpreting punctuation, and using expression.  If text is 
relatively brief, read the entire text.  If it is fairly long and complex, break it 
into manageable chunks and only read one major chunk at a time. Students 
track.  

2nd Read:  Echo Reading 
with Phrasing (we do) 

Read one chunk at a time.  Practice appropriate phrasing using choral reading.  
Break a sentence into logical phrases and read one phrase at a time, before 
connecting the phrases.  Have students echo read each phrase then connect it, 
following your lead.   

3rd Read:  Partner Read 
(ya’ll do) 

Strategically partner students for fluency practice.  Students should be 
prepared to discuss the main idea after finishing reading the text.  Provide a 
response frame with appropriate standards-based reading comprehension 
language (e.g., The information in this passage is about ___.  This biography 
focuses on ____ . ) 

4th Read:  Independent 
Silent Reading  (you do) 

Before students begin to independently silent read, assign a comprehension 
task for the same passage (e.g., “Identify two important details the author 
emphasizes about ____.”)   verbal or written  

Adapted	from	Kate	Kinsella,	Ed.	D.	2011,	Instructional	Routine;	building	Fluency	Before	Text	Comprehension.			
	
	
	
	
The purpose of the Fluency 
Expression Rubric is to 
provide feedback to students 
on the pillars of fluency:  
expression (prosody), 
phrasing, smoothness, and 
pace.		 	
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Response Frames 
A Response frame is: 

• different from a sentence stem or frame 
• structured topic related scaffold  
• carefully and explicitly targets language forms 
• provides the opportunity to learn language form in context 

 

Response Frame: 
A partner demonstrates active listening 
when she/he verb+s_ and verb+s 

Word Bank: 

Model Response: 
A partner demonstrates active listening 
when she restates my idea and asks 
clarifying questions. 

Casual Verbs  
says 
likes 
lets  
helps 

Precise Verbs 
replies 
responds 
appreciates 
complements 
permits  

Adapted from Kate Kinsella, Ed. D. 2011,  Instructional Routine;  building Fluency Before Text Comprehension.   
 
 
 

Multisyllabic Word Routine 
 
 

1. When we come to a word we do not know we read word parts.   We have to use what we 
know about sound spellings to help us read the word 

 
2. First, let’s underline the vowels 

f a n t a s t i c 
 

3. How many syllables does this word have? (vowel for every syllable) 
 

4. Let’s read the syllables  
 
 
 

5. What are the vowel sounds?   
• The vowel is short because it is a closed syllable (fantastic) 
• The vowel is long because . . . 

§ it is a vowel pair  (steamboat) 
§ it is a VCE  (milestone) 
§ it is an open syllable  (silo) 

• The vowel is r-controlled because it is followed by an r (barnyard) 
• The e is silent because it is final syllable after a consonant.  (stumble) 

 
6. Let’s blend and read the whole word 

fantastic 
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CLOSE READING ROUTINE 

Teacher selects short robust passage from the main selection and plans ahead by reading, 
annotating and preparing text-dependent questions See Close Reading in Elementary Schools (Fisher & Frey, 2012) 

  

• Purposefully plan a close read: 
• Pick a text excerpt that is short, has some element of complexity (language, structure or task) and is worthy of 

multiple readings 
• Plan the purpose for close reading the text selection (e.g., vocabulary, understanding main ideas, record similarities 

and differences between . . .) 
• Grades K-2, teacher reads aloud initially, annotates wholly or guides student annotation. Students may or may not 

eventually read independently, depending on text difficulty (e.g., Wizard of Oz in Kindergarten.) 
• Grades 3-12, students read independently beginning with first reading, and annotate with increased independence. 

Readers who cannot initially read independently may be read to, or may encounter the text previously during 
scaffolded small group reading instruction.      

Student Roles Teacher Roles 

 

 
 
 
 
 
  
 
 

 
 
 

 
 
 

 
 
 

  
 

 
 
 
 
 
 
 
 
 
 
 

 

Step 1: First READ  
Students read annotate 
 
 
 
Step 2:  Strategic Partnered 
Academic Discussion  
 
 
Step 3:  Quick Write or Share 
Out-- What are the Key Ideas and 
Details about the text?  
What did you learn? 
 
 
Step 4:  Second READ 
Students track and following 
along with the teacher think 
aloud, annotating as appropriate 
 
  
 
 
 
 
 
 
Step 5:  Third READ  
Reread text to find answers to 
questions and cite and annotate 
text evidence. 
 
 
 
Step 6:  Strategic Partnered 
Academic Discussion  
 
 
Step 7: Write about it!  Students 
write responses to a teacher 
provided prompt. 

Step 1:  Teacher provides a purpose and a structure, for note-taking 
and/or annotating text.  
• Teacher observes where students struggle.  
 
 
Step 2:  Teacher provides question stem(s) or sentence frame(s) to guide 
partner interaction.   
 
 
Step 3:  Teacher provides question(s) that address key ideas and details 
of the text, confusing words, general understanding.  Students share out 
or quick write their responses.  

• Narrative—characters, setting, plot sequence or summary 
• Expository—Main idea and details or summary 

 
Step 4: Teacher led shared reading with think aloud incorporating 
reading strategies for student engagement.  Stop reading periodically to 
explain your thinking as you resolve difficult words using structural or 
context clues.  

• Model 
• Choral 

• Cloze 
• Echo 

Teacher focuses craft and structure text dependent questions with the 
think aloud model.  

• Word or phrase meanings e.g., academic, literal, nonliteral 
• Point of view 

 
Step 5:  Teacher uses purposeful, planned text dependent questions to: 

• Prompt rereading 
• Encourage the use of textual evidence in supporting answers 

Teacher focuses on integration of knowledge and ideas for students to 
describe and explain logical connections, reasons with evidence, mood 
or themes, opinions, intertextual connections, inferences and point of 
view.   
 
Step 6: Teacher provides question stem(s) or sentence frame(s) to guide 
partner interaction. 
 
 
Step 7:  Teacher provides format for final response and facilitates 
students with scaffolds as necessary for success.  (e.g., a summary in a 
foursquare, short constructed response, and/or paragraph frame.)  
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K-5 Retelling/Summarizing: Nonfiction  
 
 Instructional Plan Teacher Talk Example 

Explain 

Explain why we summarize/retell. “To summarize a text means telling what it was about.  
A summary only includes the main ideas and key 
details, NOT all details. You want to re-create the text 
using your own words. This will help you understand 
the text better.”  

Build 
Background 

Review nonfiction text to deepen 
understanding of important concepts.  

“Let’s quickly review our concept map to activate our 
prior knowledge.  
“When I summarize, I ask myself, what is this text 
mainly about?  This text is mainly about __________.” 

Model 
 

Present retell cards in sequence. 
Summarize/retell key events (where 
appropriate emphasize comprehension 
targeted skill).  

 “Listen carefully as I summarize, I will tell what 
happened but will not include every detail we read.” 

Think 
Offer additional processing time before oral 
practice. 

“As I show each retelling card, think about the key 
details represented.” 

Guided 
Partner 
Interaction 
 

Present retell cards in sequence. Scaffold with 
response starters, graphic organizers, word 
banks, etc. 

 
 

“As I present each card this time, explain to your 
partner the key detail(s) from the text that each card 
represents.”   
 
Teachers can use response frames to target specific 
skills (sequence, key detail) and structure academic 
discourse.  
A:  First the author mentioned _______. 
B:  Then, ________. 
A:  Next, ________. 
B:  Finally, ________. 
 
“The key detail(s) this card represents from the text 
is/are _______.” 

Corrective 
Feedback 

If students have difficulty telling the important parts, model how to find them by pointing to the pictures 
and talking about what you see. 
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K-2	Retelling/Summarizing: NARRATIVE 
	
 Instructional Plan Teacher Talk Example 

Explain 

Explain why we retell/summarize. “To retell means we tell the story in our own words.  Before 
we can retell a story, we need to know the elements of the 
story and what happened first, next and last. ” 

Build 
Background 

Review text to deepen understanding of 
important theme concepts.  

“This text relates to our unit theme__________. Let’s quickly 
review our concept map to understand how it relates.” 

Plot 
 

Model how to identify plot. Explain that 
fiction has a beginning, middle and 
end.  

As I present the retell cards, let’s decide what happens in the 
beginning, middle, and end. 
 
“Goldilocks was walking in the forest when she saw an 
empty house.”  Was this in the beginning, middle or end? 
 
“What happens in the middle? What happens in the end?”  

Model 
 

Present retell cards in sequence. 
Summarize/retell key events (where 
appropriate emphasize comprehension 
targeted skill). Use sequence words 
help to describe the beginning, middle 
and end. 

“When I retell a story, I think about the plot.  The plot is what 
happens in the story. A plot has a beginning, middle and end. 
Certain words like first, next and last are used to tell when 
things happen. I will model retelling using my the retell 
cards.” 
“ First, Goldilocks was walking in the forest when she saw an 
empty house. 
Next.... Finally.....” 

Think 

Offer additional processing time before 
oral practice. 

“As I show each card, think about the important event it 
represents.” 

Guide 
Interaction 
 

Structure partner interactions.  Provide 
support with response frames. 
 

“Now I want you to retell the story to your partner using the 
pictures of the retell cards in your text book.” 
 
A:  First, _______. 
B:  Then, ________. 
A:  Next, ________. 
B:  Finally, ________. 

Corrective 
Feedback 

If students have difficulty identifying story elements, model how to find them by pointing to the pictures 
and talking about what you see. 
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3-5	Retelling/Summarizing: NARRATIVE	
	
 Instructional Plan Teacher Talk Example 

Explain 

Explain why we retell/summarize. “To retell means we tell the story in our own words.  Before 
we can retell a story, we need to know the elements of the 
story and what happened first, next and last. ” 

Build 
Background 

Review text to deepen understanding of 
important theme concepts.  

“This text relates to our unit theme__________. Let’s quickly 
review our concept map to understand how it relates.” 

Character and 
Setting 
 

Model how to identify and describe 
setting and character. 

“The setting is where and when the story takes place. The 
characters are the people and animals in the story. In this 
story, there is a little girl named Goldilocks and three bears. 
The three bears live in the forest.” 
“The three bears live in the forest.  What is the setting?  The 
three bears are characters.  Who is another character?” 
 

Plot 
 

Model how to identify plot. Explain that 
fiction has a beginning, middle and 
end.  

As I present the retell cards, let’s decide what happens in the 
beginning, middle, and end. 
 
“Goldilocks was walking in the forest when she saw an 
empty house.”  Was this in the beginning, middle or end? 
 
“What happens in the middle? What happens in the end?”  

Model 
 

Present retell cards in sequence. 
Summarize/retell key events (where 
appropriate emphasize comprehension 
targeted skill). Use sequence words 
help to describe the beginning, middle 
and end. 

“When I retell a story, I think about the plot.  The plot is what 
happens in the story. A plot has a beginning, middle and end. 
Certain words like first, next and last are used to tell when 
things happen. I will model retelling using my the retell 
cards.” 
“ First, Goldilocks was walking in the forest when she saw an 
empty house. 
Next.... Finally.....” 

Think 

Offer additional processing time before 
oral practice. 

“As I show each card, think about the important event it 
represents.” 

Guide 
Interaction 
 

Structure partner interactions.  Provide 
support with response frames. 
 

“Now I want you to retell the story to your partner using the 
pictures of the retell cards in your text book.” 
 
A:  First, _______. 
B:  Then, ________. 
A:  Next, ________. 
B:  Finally, ________. 

Corrective 
Feedback 

If students have difficulty identifying story elements, model how to find them by pointing to the pictures 
and talking about what you see. 
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Small Group Decodable Text Instructional Routine 
Basic Guidelines: 

1. The first reading of the decodable text should be guided by the teacher to ensure accurate reading of 
the text  

2. Students should finger-point and read aloud while reading decodable text  
3. All errors are corrected using immediate error correction routine 
4. Students are supported in developing fluent reading of the text 

Pr
e-

re
ad

in
g 

1. Using the word bank, on the front cover of the decodable, and sound spelling card, review the 
targeted phonics skill.  Select 5-7 words and write them while students blend/read the words. 

2. Write the high frequency words on index cards.  Hold up each card, tell them the word and have 
students repeat the word.  Then, mix up the cards and have students chorally read the words.   

3. Next, have students chorally read each line of the word bank.  Repeat if needed to build 
automaticity.  

Fi
rs

t 
R

ea
d 1. Read the title aloud. 

2. Chorally read the text.   

Se
co

nd
/T

hi
rd

 R
ea

d 

On-Level or Above Level: Have all students chorally reread the text with a partner.  Reader 1 begins 
reading alternating sentences/pages with Reader 2. On the third read, have Reader 2 start the reading.    
 
Below Level:   
For the second read, have the students echo read the text.  The teacher will read a sentence with good 
expression and intonation and students will echo what the teacher has read. Make sure students are 
tracking what they are reading with their finger.  
 
For the third read, have each student individually whisper read 3-5 lines of the text at a time.  When 
they finish reading the assigned lines, have them place their finger where they stopped.  When all 
students have finished reading, have them choral read the last lines read.  Continue in this manner until 
the text is finished.   

C
om

pr
eh

en
si

on
 

C
he

ck
 

Teacher models retelling the story in sequence.  
Then, have students practice retelling the story in sequence.   
Ask comprehension questions and have student find the answer or information that supports their 
answer in the text.   

Fl
ue

nc
y 

C
he

ck
 Have students work in partners to do a fluency check.  Reader 1 will start at the beginning of the text 

and read for 60 seconds.  While Reader 1 reads, Reader 2 keeps track of any errors Reader 1 makes and 
helps to keep track of how far Reader 1 got in 60 seconds.  Record their rate and errors on a fluency 
graph.  Switch roles.  

Immediate	Error	Correction	Routine		
1.		Intervene when an error is heard – Correct even the little words such as  ‘a’ and ‘the’ to develop accurate reading skills  
2.  Provide Error Correction Support: 
          To give the student the word, say:                “My turn, that word is….” 

What word? 
“Go back and read again.” 

 
          To support student correction, say:                “Try that word again.” 

If the student is accurate say:  
“Now put it in the sentence.” 

If the student is inaccurate a second time say: 
“That word is …. What word?  Now put it in the sentence.” 

3.  Reread the sentence--Upon correction of the word, reread the sentence to support comprehension and provide an opportunity to correctly 
read the word. 
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Vocabulary	Note-taking	Guide	
A vocabulary note-taking guide, such as the example below, is a scaffold to enhance explicit 
vocabulary instruction.  A note-taking scaffold provides an advanced organizer for the most 
essential terms, accountability for active engagement, and a reference for later use (Feldman & 
Kinsella, 2005). This guide helps students understand how words work by including the parts of 
speech, word meanings, examples, and pictures related to sample sentences. Key words (other 
than target vocabulary words) are left blank, so that students can focus on comprehending the 
examples and word meanings.  More examples can be found on the CSD website. 

Adapted	from	Kate	Kinsella,	Ed.	D.	2011,	Instructional	Routine:	High	Utility	Word	Routine	and	Note-taking	Guide	
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Working together makes us feel ________________.  
 
Friends can make us feel _______________ .  
 
It makes ______________ easier.  

 
We solve __________________.  
 
We achieve ______________.  
 

 
 
 

We combine to __________________ . 
 
Friends _______________________ each other.  

 
 

 
  
 
My favorite reason for working together is 
________________ .  

Why is it a good idea to work together?  
(Question of the Week)  

The Concept Talk Four Square serves as a scaffold for organizing ideas and building sentences around the Question of the Week and 
discussions during Content Knowledge instruction using Reading Street.  This scaffold helps students work through the stages of 

language.  Students begin with listening and speaking, while working towards reading and writing.  This could be a tool for 
culminating ideas throughout the week that lead up to a possible product writing at the end of the week or unit. 
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Second Grade Speaking and Listening Rubric 

Standard Acquiring Building Automaticity  Application (Standard Met) 

SL.2.1 Participate in collaborative 
conversations with diverse partners about 
grade 2 topics and texts with peers and 
adults in small and larger groups. Follow 
agreed-upon rules for discussions (e.g., 
gaining the floor in respectful ways, listening 
to others with care, speaking one at a time 
about the topics and texts under discussion). 
Build on others’ talk in conversations by 
linking their comments to the remarks of 
others. Ask for clarification and further 
explanation as needed about the topics and 
texts under discussion. 

• Student sometimes 
follows agreed-upon 
rules for discussions. 

• Student follows agreed-upon 
rules for discussions  

• Student builds on others' talk in 
conversations by linking their 
comments to the remarks of 
others. 

• Student follows agreed-upon rules for 
discussions  

• Student builds on others' talk in 
conversations by linking their 
comments to the remarks of others. 

• Student asks for clarification and 
further explanation as needed about 
the topics and texts under discussion. 

SL.2.2 Recount or describe key ideas or 
details from a text read aloud or information 
presented orally or through other media 
formats.   

• Student recounts or 
describes details from a 
text read aloud or 
information presented 
orally or through other 
media formats.   

• Student sometimes recounts or 
describes key ideas or details 
from a text read aloud or 
information presented orally or 
through other media formats.   

• Student consistently recounts or 
describes key ideas or details from a 
text read aloud or information 
presented orally or through other 
media formats.   

SL.2.3 Ask and answer questions about what 
a speaker says in order to clarify 
comprehension, gather additional 
information, or deepen understanding of a 
topic or issue. 

• Student asks questions 
about what a speaker 
says in order to clarify 
comprehension, gather 
additional information, 
or deepen understanding 
of a topic or issue. 

• Student asks and answers 
questions about what a speaker 
says in order to clarify 
comprehension, gather 
additional information. 

• Student asks and answer questions 
about what a speaker says in order to 
clarify comprehension, gather 
additional information, or deepen 
understanding of a topic or issue. 

SL.2.4 Tell a story or recount an experience 
with appropriate facts and relevant, 
descriptive details, speaking audibly in 
coherent sentences. 

• Student tells a story or 
recounts an experience 
with descriptive details 
with some coherent 
sentences. 

• Student tells a story or recounts 
an experience with descriptive 
details in coherent sentences. 

• Student tells a story or recounts an 
experience with appropriate facts 
and relevant, descriptive details, 
speaking audibly in coherent 
sentences. 
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SL.2.5 Create audio recordings of stories or 
poems; add drawings or other visual displays 
to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and 
feelings. 

• Student adds drawings or 
other visual displays to 
stories or recounts of 
experiences when 
appropriate to clarify 
ideas, thoughts, and 
feelings. 

• Student has experience with 
creating audio recordings of 
stories or poems; add drawings 
or other visual displays to stories 
or recounts of experiences when 
appropriate to clarify ideas, 
thoughts, and feelings with 
support. 

• Student creates audio recordings of 
stories or poems; add drawings or 
other visual displays to stories or 
recounts of experiences when 
appropriate to clarify ideas, 
thoughts, and feelings. 

SL.2.6 Produce complete sentences when 
appropriate to task and situation in order to 
provide requested detail or clarification. 

• Student produces 
complete sentences 
appropriate to the task 
and situation without 
providing clarification.   

• Student sometimes produces 
complete sentences when 
appropriate to task and situation 
in order to provide requested 
detail or clarification. 

• Student consistently produces 
complete sentences when appropriate 
to task and situation in order to 
provide requested detail or 
clarification.  
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Small Group Decodable Text Instructional Routine 
Basic Guidelines: 

1. The first reading of the decodable text should be guided by the teacher to ensure accurate reading of 
the text  

2. Students should finger-point and read aloud while reading decodable text  
3. All errors are corrected using immediate error correction routine 
4. Students are supported in developing fluent reading of the text 

Pr
e-

re
ad

in
g 

1. Using the word bank, on the front cover of the decodable, and sound spelling card, review the 
targeted phonics skill.  Select 5-7 words and write them while students blend/read the words. 

2. Write the high frequency words on index cards.  Hold up each card, tell them the word and have 
students repeat the word.  Then, mix up the cards and have students chorally read the words.   

3. Next, have students chorally read each line of the word bank.  Repeat if needed to build 
automaticity.  

Fi
rs

t 
R

ea
d 1. Read the title aloud. 

2. Chorally read the text.   

Se
co

nd
/T

hi
rd

 R
ea

d 

On-Level or Above Level: Have all students chorally reread the text with a partner.  Reader 1 begins 
reading alternating sentences/pages with Reader 2. On the third read, have Reader 2 start the reading.    
 
Below Level:   
For the second read, have the students echo read the text.  The teacher will read a sentence with good 
expression and intonation and students will echo what the teacher has read. Make sure students are 
tracking what they are reading with their finger.  
 
For the third read, have each student individually whisper read 3-5 lines of the text at a time.  When 
they finish reading the assigned lines, have them place their finger where they stopped.  When all 
students have finished reading, have them choral read the last lines read.  Continue in this manner until 
the text is finished.   

C
om

pr
eh

en
si

on
 

C
he

ck
 

Teacher models retelling the story in sequence.  
Then, have students practice retelling the story in sequence.   
Ask comprehension questions and have student find the answer or information that supports their 
answer in the text.   

Fl
ue

nc
y 

C
he

ck
 Have students work in partners to do a fluency check.  Reader 1 will start at the beginning of the text 

and read for 60 seconds.  While Reader 1 reads, Reader 2 keeps track of any errors Reader 1 makes and 
helps to keep track of how far Reader 1 got in 60 seconds.  Record their rate and errors on a fluency 
graph.  Switch roles.  

Immediate	Error	Correction	Routine		
1.		Intervene when an error is heard – Correct even the little words such as  ‘a’ and ‘the’ to develop accurate reading skills  
2.  Provide Error Correction Support: 
          To give the student the word, say:                “My turn, that word is….” 

What word? 
“Go back and read again.” 

 
          To support student correction, say:                “Try that word again.” 

If the student is accurate say:  
“Now put it in the sentence.” 

If the student is inaccurate a second time say: 
“That word is …. What word?  Now put it in the sentence.” 

3.  Reread the sentence--Upon correction of the word, reread the sentence to support comprehension and provide an opportunity to correctly 
read the word. 
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Sources: Utah Core Standards Appendix A; Text Complexity: Raising the Rigor in Reading 
by Douglas Fisher, Nancy Frey, and Diane Lapp 

Text Complexity 
 
A critical component of the Utah Core Standards for Reading is the requirement that all 
students must be able to comprehend texts of steadily increasing complexity as they 
progress through school.  Being able to read complex text independently and proficiently 
is essential for high achievement in college and the workplace and important in numerous 
life tasks. Moreover, current trends suggest that if students cannot read challenging texts 
with understanding—if they have not developed the skill, concentration, and stamina to 
read such texts—they will read less in general. To grow, our students must read a lot, 
more specifically they must read a lot of complex texts that offer them new language, new 
knowledge, and new modes of thought. 
 
In kindergarten and first grade, text complexity comes through the read-aloud experiences 
students engage in with their teacher.  The aim in kindergarten and first grade is for 
students to build fluency within decodable text as the preparation for reading complex 
texts beginning in 2nd grade. The table below indicates the Lexile complexity bands for 
each grade level for which students are to demonstrate a level of proficiency and 
independence as described in Reading Standard 10.   
 

Grade Band in the 
Standards 

Utah Core Standards 
Lexile Bands 

K-1 NA 
2-3 450-790 
4-5 770-980 

 

The Utah Core Standards define a three-part model for determining how easy or 
difficult a particular text is to read as well as grade-by-grade specifications for increasing 
text complexity in successive years of schooling (Reading standard 10). These are to be 
used together with grade-specific standards that require increasing sophistication in 
students’ reading comprehension abilities (Reading standards 1–9). In this way, the 
Standards approach the intertwined issues of what and how students read. 
 
The Three-Part Model Text Complexity 
Triangle  
 (1) Qualitative Features refer to those aspects of text 
complexity best measured or only measurable by an 
attentive human reader, such as levels of meaning or 
purpose; structure; language conventionality and clarity; 
and knowledge demands. 
(2) Quantitative Factors refer to those aspects of text 
complexity, such as word length or frequency, sentence 
length, and text cohesion that are typically measured by 
computer software for efficiency.  
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Sources: Utah Core Standards Appendix A; Text Complexity: Raising the Rigor in Reading 
by Douglas Fisher, Nancy Frey, and Diane Lapp 

(3) Reader and Task Considerations focuses on variables specific to the reader, such as: 
motivation, background knowledge, experience; and to the particular tasks involved 
including the purpose and the complexity of the task assigned and the questions posed. 
Teachers employing their professional judgment, experience, and knowledge of their 
students and the subject to best make such determinations.  
 
Revisiting How We Match Readers and Texts 
“For decades, teachers have been told that quality instruction requires a careful matching 
of materials to students.  The goal has been to select materials that are neither too difficult 
nor too easy for student.  Typically, students are assessed on their ability to orally read and 
comprehend text.  Then, instructional materials are selected to match the students’ current 
performance” (Fisher, Frey, & Lapp, 2012).  The main issue with this approach is it limits 
what students can read with instruction and creates a divide between what the Standards 
are calling for and what students’ access.  “There is evidence that students learn, and 
perhaps more, when they are taught from challenging texts“(Morgan, Wilcox, & Eldredge, 
2000; O’Connor, Swanson, & Geraghty, 2010). 
 
“Teachers know that when students are asked to read complex texts by themselves, they 
struggle and often do not succeed because they do no have the appropriate bank of 
related language, knowledge, skills, or metacognition to be able to comprehend the 
information (Fisher, Frey, & Lapp, 2012). This challenge can be conquered when teachers 
provide the needed instructional scaffolds, or supports, to ensure students have greater 
access to reading materials that would have been initially identified as being too 
challenging.  With the right instruction, a student can learn to read texts that are beyond 
his or her instructional level and hopefully learn how to support his or her own reading of 
difficult text when the teacher is no longer at the reader’s side.     
 
In order to prepare our students to meet the expectations of the Utah Core Standards, it is 
essential that students read a wide range of complex texts.  One way to accomplish this is 
through the reading selections provided in Reading Street, the leveled readers, and the 
online texts available in Realize.  For every Reading Street main selection, a text 
complexity summary description, like the one on the following page, has been provided 
on the ELA website.  These documents provide the qualitative features, quantitative factors 
and suggestions for reader and task considerations for each text.  Teachers can use them 
for ideas for the types of support that may be necessary for that text based on its text 
complexity qualities. Each Reading Street text varies in its text complexity factors and 
features meaning different supports may be needed depending on the time of year, student 
background, and prior knowledge.   
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First Grade 
English Language Arts  

Scope and Sequence At-A-Glance 
2016-17 

 

Dates AUG 24 – SEPT 16 SEPT 19 – NOV 11 NOV 14– JAN 27 JAN 30 – MAR 17 MAR 20 – MAY 12 MAY 15 – JUNE 7 

Instructional Days 17 days 35 days 42 days 32 days 35 days 16 days 

Unit Unit R Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 
 

Big 
Question 

 
What is all around 

me? 

 
How are people and 
animals important to 

one another? 

 
What is a community? 

 
What is changing in 

our world? 

 
What do we treasure? 

 
How are people and 
animals important to 

one another? 

Phonics 
Skills  

m, s, t, c, p, n, b, g, f, 
d, l, h,  r, w, j, k, v, y, 

z, qu 
short a, i, o, e, u 

ck, x /ks/,  
plural -s, s /z/ 

inflected ending -s 
inflected ending -ing 

initial and final 
consonant blends 
short a, i, o, e, u 

 

sh, th, wh, ch, tch, ph 
vowel sound in ball  

a_e, i_e, o_e, u_e, long 
e, ee 

c /s/, g /j/ 
contractions 

-ed 
syllables VC/CV 

 

Vowel sounds-y 
Syllable pattern CV  

Patterns -ng, -nk 
Compound words 

Ending -es, Plural -es 
R-controlled vowels: 
or, ore, ar, er, ir, ur  

Contractions ‘s, ‘ve, ‘re  
Inflected endings 

Comparative endings  
-er, -est, -dge  

ai, ay, ea, oa, ow, ie, 
igh, ue, ew, ui, oo in 

moon 
kn, wr  

Compound words 
-ly, -ful 

Adding Endings  
Singular & Plural 

Possessives  
Three-Letter 

Consonant Blends  

ow, ou, oo in foot, oi, 
oy, ie, aw, au 

er, or 
V/CV, VC/V  

Inflected endings  
Syllable patterns  

 

High 
Frequency 

Words  

a, green, I, see, like, 
the, one, two, three, 
we, do, look, was, 

yellow, you, are have, 
that, they, he, is, to, 

with, for, go, me, here, 
where 

come, in, on, my, way, 
she, take, up, what, 

blue, get, from, help, 
little, use, eat, five, 
four, her, this, too, 

saw, small, tree, your, 
home, into, many, 

them 

catch, good, no, put, 
said, want, be, could, 
horse, of, old, paper, 

live, out, people, who, 
work, down, inside, 
now, there, together, 
around, find, food, 
grow, under, water, 
also, family, new, 
other, some, their 

always, become, day, 
everything, nothing, 
stays, things, any, 

enough, ever, every, 
own, sure, were, away, 

car, friends, house, 
our, school, very, 
afraid, again, few, 
how, read (both 

pronunciations), soon, 
done, know, push, 
visit, wait, before, 

does, good-bye, oh, 
right, won’t 

about, enjoy, gives, 
surprise, worry, would, 

colors, draw, drew, 
great, over, show, sign, 

found, mouth, once, 
took, wild, above, 

eight, laugh, moon, 
touch, picture, 

remember, room, 
stood, thought, across, 
because, dance, only, 
opened, shoes, told 

along, behind, eyes, 
never, pulling, toward, 

door, loved, should, 
wood, among, 

another, instead, none, 
against, goes, heavy, 
kinds, today, built, 

early, learn, science, 
through, answered, 

carry, different, poor 
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2016-17	Year	At	A	Glance	1st	Grade	
Reading	Street	Schedule	

Unit	R	
Week	1	&2	 August	24-Aug	30	 5	days	
Week	3	&	4	 Aug	31-	Sept	6	 4	days	
Week	5	&	6	 September	7-9	 3	days	

Unit	1	

Week	1	 September	12-16	 5	days	
Week	2	 September	19-22	 4	days	
Week	3	 September	26-29	 4	days	
Week	4	 October	3-7	 5	days	
Week	5	 October	10-14	 5	days	
Week	6	 October	17-28	 8	days	

Review	Unit	1	 October	31-Nov	3	 4	days	

Unit	2	

Week	1	 November	7-11	 5	days	
Week	2	 November	14-18	 5	days	
Week	3	 Nov	21-Dec	2	 7	days	
Week	4	 December	5-9	 5	days	
Week	5	 December	12-16	 5	days	
Week	6	 December	19-Jan	6	 7	days	

Review	Unit	2	 January	9-13	 5	days	

Unit	3	

Week	1	 January	17-27	 													8	days	
Week	2	 January	30-Feb	3	 5	days	
Week	3	 February	6-9	 4	days	
Week	4	 February	13-16	 4	days	
Week	5	 February	21-24	 4	days	
Week	6	 February	27-Mar	3	 5	days	

Review	Unit	3	
#1 District	Wide	Standards	

Based	Benchmark	

March	6-10	 5	days	

Unit	4	

Week	1	 March	13-17	 5	days	
Week	2	 March	20-24	 5	days	
Week	3	 March	27-31	 5	days	
Week	4	 April	10-14	 5	days	
Week	5	 April	17-21	 5	days	
Week	6	 April	24-28	 5	days	

Review	Unit	4	
#2 District	Wide	Standards	

Based	Benchmark	

May	1-5	 5	days	

Unit	5	

Week	1	 May	8-12	 5	days	
Week	2	 May	15-19	 5	days	
Week	3	 May	22-26	 5	days	
Week	4	 May	30-June	7	 6	days	
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1st Grade Scope and Sequence 
Unit R: August 24-September 16  Flexible Pacing: 17 instructional days 

Unit R Theme: My World

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to Sources

Report Card Learning Targets 

I can… 
• Engage effectively in conversations by following discussion rules, building upon

other’s ideas, and asking for clarification
• Ask and answer questions about key details
• Recognize the structure (e.g., sequence, character, illustrations)
• Write narrative texts to retell events
• Use grammar skills when writing or speaking
• Recognize features of a sentence
• Distinguish, blend, isolate and segment sounds

What is all around 
me? 

• Character,
Setting, Plot

NARRATIVE 

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

Targeted ELA Standards: 
READING 

Targeted ELA Standards: 
WRITING 

Targeted ELA 
Standards: 

LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

S.1.1 Participate in
collaborative
conversations with
diverse partners about
grade 1 topics and
texts with peers and
adults in small and
larger groups.

a) Follow agreed-
upon rules for
discussions (e.g.,
listening to
others with care,
speaking one at
a time about the
topics and texts
under
discussion).

SL.1.3 Ask and answer 
questions about what 

RL.1.1 & RI.1.1 Ask and answer 
questions about key details in a 
text. 
RL.1.3 Describe characters, 
settings, and major events in a 
story, using key details. 
RL.1.7 Use illustrations and 
details in a story to describe its 
characters, setting, or events. 

W.1.3 Write narratives in
which they recount two or
more appropriately sequenced
events, include some details
regarding what happened, use
temporal words to signal event
order, and provide some sense
of closure.
W.1.8 With guidance and
support from adults, recall
information from experiences
or gather information from
provided sources to answer a
question.

L.1.1 Demonstrate
command of the
conventions of standard
English grammar and
usage when writing or
speaking.
a) Independently

identify and legibly
write all upper-and
lowercase letters
(legibility is defined
as the letter being
recognizable to
readers in isolation
from other letters.

b) Produce grade-
appropriate text
using legible
writing.

RF.1.1 Demonstrate 
understanding of the 
organization and basic 
features of print. 
a) Recognize the

distinguishing
features of a
sentence (e.g., first
word, capitalization,
ending punctuation).

RF.1.2 Demonstrate 
understanding of spoken 
words, syllables, and 
sounds (phonemes).      
c) Isolate and

pronounce initial,
medial vowel, and
final sounds
(phonemes) in
spoken single-

©Canyons School District 2016 ELA 
78



a speaker says in order 
to gather additional 
information or clarify 
something that is not 
understood. 

syllable words. 
 

         Questions of the Week Main Selections 
Target Phonics/ 
Word Analysis 

Aug. 
20-29 
(Week 
1 & 2) 

 
What is around us at home? 

Sam m, s, t, short a 

Who is in our family? Snap! c, p, n, short a 

Sept. 
2-5 

(Week 
3 & 4) 

What is outside our door? Tip and Tam b, g, f, short i 

What can we do with our 
neighborhood friends? 

The Big Top d, l, h, short o 

Sept. 
8-12 

(Week 
5 & 6) 

What is around us at school? School Day r, w, j, k, short e 

What can we see around our 
neighborhood? 

Farmer’s Market v, y, z, q, short u 

Targeted Technology Standard 
ISTE #6 Technology Operations and Concepts:  Students demonstrate a sound understanding of technology concepts, systems, and 
operations. 

a. Understand and use technology systems 
b. Select and use applications effectively and productively 
c. Troubleshoot systems and applications 
d. Transfer current knowledge to learning of new technologies 

 
Content Integration 

(additional resources found in Content Integration Map) 
Social Studies Connections Science Connections 

NA NA 
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1st Grade Scope and Sequence 
Unit 1: September 19-November 11      Flexible Pacing:  35 instructional days 

 

Unit 1 Theme: Animals, Tame and Wild 

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to Sources 

Report Card Learning Targets 

I can… 
• Ask and answer questions about key details    
• Identify the main topic and retell key details   
• Recognize the structure (e.g., sequence, character, illustrations) 
• Write narrative texts to retell events   
• Use grammar skills when writing or speaking   
• Distinguish, blend, isolate and segment sounds 
• Recognize and apply grade level phonics to 1-2 syllable words 

How are people and 
animals important to 

one another? 

• Character, 
Setting, Plot 

• Main Idea 
and Details 

NARRATIVE 

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

 
Targeted ELA Standards: READING 

 

Targeted ELA 
Standards: WRITING 

Targeted ELA Standards: 
LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

SL.1.2 Ask and answer 
questions about key 
details in a text read 
aloud or information 
presented orally or 
through other media. 
SL.1.5 Add drawings 
or other visual displays 
to descriptions when 
appropriate to clarify 
ideas, thoughts, and 
feelings. 

RL.1.1 & RI.1.1 Ask and answer questions 
about key details in a text. 
RL.1.2 Retell stories, including key 
details, and demonstrate understanding of 
their central message or lesson. 
RI.1.2 Identify the main topic and retell 
key details of a text. 
RL.1.3 Describe characters, settings, and 
major events in a story, using key details. 
RL.1.7 Use illustrations and details in a 
story to describe its characters, setting, or 
events. 
RI.1.7 Use the illustrations and details in 
a text to describe its key ideas. 

W.1.3 Write narratives 
in which they recount 
two or more 
appropriately sequenced 
events, include some 
details regarding what 
happened, use temporal 
words to signal event 
order, and provide some 
sense of closure. 
W.1.8 With guidance 
and support from adults, 
recall information from 
experiences or gather 
information from 
provided sources to 
answer a question. 

L.1.1 Demonstrate 
command of the 
conventions of standard 
English grammar and usage 
when writing or speaking. 
d) Use singular and 

plural nouns with 
matching verbs in 
basic sentences (e.g., 
He hops; We hop). 

k) Produce and expand 
complete simple and 
compound 
declarative, 
interrogative, 
imperative, and 
exclamatory sentences 
in response to 
prompts. 

L.1.2 Demonstrate 
command of conventions 

RF.1.2 Demonstrate 
understanding of 
spoken words, 
syllables, and sounds 
(phonemes). 
c) Orally produce 

single-syllable 
words by 
blending sounds 
(phonemes), 
including 
consonant blends. 

d) Segment spoken 
single-syllable 
words into their 
complete 
sequence of 
individual sounds 
(phonemes). 

RF.1.3 Know and 
apply grade-level 
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of standard English 
capitalization, 
punctuation, and spelling 
when writing.  
b) Use end punctuation 

for sentences. 

phonics and word 
analysis skills in 
decoding words. 
b) Decode regularly 

spelled one-
syllable words. 

f) Read words with 
inflectional 
endings. 

 Question of the Week Main Selection 
Target Phonics/ 
Word Analysis 

Week 
1 

What do pets need? Sam, Come Back! short a, ck 

Week 
2 

Who helps animals? Pig in a Wig short I, x /ks/ 

Week 
3 

How do animals help people? The Big Blue Ox short o, plural –s, s /z/ 

Week 
4 

How do wild animals take care of 
their babies? 

A Fox and a Kit inflected endings –s, -ing 

Week 
5 

Which wild animals live in our 
neighborhood? 

Get the Egg! 
short e 

initial consonant blends 
Week 

6 
What can we learn about wild 

animals by watching them? 
Animal Park 

short u 
final consonant blends 

Week 
7 

Interactive Review  Review 

Targeted Technology Standard 
ISTE #1 Creativity and Innovation: Students demonstrate creative thinking, construct knowledge, and develop innovative products and processes 
using technology. 

a. Apply existing knowledge to generate new ideas, products, or processes 
b. Create original works as a means of personal or group expression 
c. Use models and simulations to explore complex systems and issues 
d. Identify trends and forecast possibilities 

 
Content Integration 

(additional resources found in Content Integration Map) 
Social Studies Connections Science Connections 

NA NA 
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1st Grade Scope and Sequence 
Unit 2: November 14-January 27       Flexible Pacing:  42 instructional days 

 

Unit 2 Theme: Communities 

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to Sources 

Report Card Learning Targets 

I can… 
• Engage effectively in conversations by following discussion rules, building upon 

other’s ideas, and asking for clarification    
• Identify the main topic and retell key details   
• Recognize the structure (e.g., sequence, character, illustrations) 
• Write informational texts using facts   
• Use grammar skills when writing or speaking   
• Distinguish, blend, isolate and segment sounds  
• Recognize and apply grade level phonics to 1-2 syllable words 

What is a 
community? 

• Sequence 
• Author’s 

Purpose 
• Cause and 

Effect 

INFORMATIVE/ 
EXPLANATORY  

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

 
Targeted ELA Standards: READING 

 

Targeted ELA Standards: 
WRITING 

Targeted ELA 
Standards: 

LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

S.L.1.1 Participate in 
collaborative 
conversations with 
diverse partners about 
grade 1 topics and 
texts with peers and 
adults in small and 
larger groups. 

g) Build on others' 
talk in 
conversations by 
responding to 
the comments of 
others through 
multiple 
exchanges. 

h) Ask questions to 
clear up any 
confusion about 
the topics and 

RL.1.2 Retell stories, including key 
details, and demonstrate understanding of 
their central message or lesson. 
RL.1.3 Describe the connection between 
two individuals, events, ideas, or pieces 
of information in a text. 
RL.1.3 Describe characters, settings, and 
major events in a story, using key details. 
RI.1.3 Describe the connection between 
two individuals, events, ideas, or pieces 
of information in a text. 
RI.1.6 Identify who is telling the story at 
various points in a text. 
RL.1.7 Use illustrations and details in a 
story to describe its characters, setting, or 
events. 
RI.1.8 Identify the reasons an author gives 
to support points in a text. 

W.1.2 Write 
informative/explanatory texts 
in which they name a topic, 
supply some facts about the 
topic, and provide some 
sense of closure. 
W.1.7 Participate in shared 
research and writing projects 
(e.g., explore a number of 
"how-to" books on a given 
topic and use them to write a 
sequence of instructions). 

L.1.1 Demonstrate 
command of the 
conventions of 
standard English 
grammar and usage 
when writing or 
speaking. 

i) Use common, 
proper, and 
possessive 
nouns. 

L.1.2 Demonstrate 
command of the 
conventions of 
standard English 
capitalization, 
punctuation, and 
spelling when writing. 
a) Capitalize dates 

and names of 

RF.1.2 Demonstrate 
understanding of 
spoken words, 
syllables, and sounds 
(phonemes). 
a) Distinguish long 

from short vowel 
sounds in spoken 
single-syllable 
words. 

RF.1.3 Know and 
apply grade-level 
phonics and word 
analysis skills in 
decoding words. 
a) Know the 

spelling-sound 
correspondences 
for common 
consonant 
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texts under 
discussion. 

people. 
j) Use 

conventional 
spelling for 
words with 
common spelling 
patterns and for 
frequently 
occurring 

irregular words. 

digraphs. 
c) Know final -e and 

common vowel 
team conventions 
for representing 
long vowel 
sounds. 

 Question of the Week Main Selection 
Target Phonics/ 
Word Analysis 

Week 
1 

What does a family do together? A Big Fish for Max sh, th, vowel sound in ball 

Week 
2 

How is a school a community? The Farmer in the Hat a_e, soft c and g 

Week 
3 

Who works to make our 
community a nice place? 

Who Works Here? i_e, wh, ch, tch, ph 

Week 
4 

How do animal communities work 
together to survive? 

The Big Circle o_e, contractions 

Week 
5 

How are plant and animal 
communities important to each 

other? 
Life in the Forest u_e, e_e, -ed 

Week 
6 

How is an insect community like a 
community of people? 

Honey Bees long e, ee, syllables VC/CV 

Week 
7 

Interactive Review  Review 

Targeted Technology Standard 
ISTE #3 Research and Information Fluency: Students apply digital tools to gather, evaluate, and use information. 

a. Plan strategies to guide inquiry 
b. Locate, organize, analyze, evaluate, synthesize, and ethically use information from a variety of sources and media 
c. Evaluate and select information sources and digital tools based on the appropriateness to specific tasks 
d. Process data and report results 

Content Integration 
(additional resources found in Content Integration Map) 

Social Studies Connections Science Connections 
NA NA 
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1st Grade Scope and Sequence 
Unit 3: January 30-March 17      Flexible Pacing: 32 instructional days 

 

Unit 3 Theme: Changes 

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to 

Sources 

Report Card Learning Targets 

I can… 
• Ask and answer questions about key details    
• Recognize the structure (e.g., sequence, character, illustrations)    
• Compare and contrast texts    
• Write opinion pieces using a reason 
• Use grammar skills when writing or speaking   
• Use context clues, affixes, and root words to determine the meaning of vocabulary 

words and phrases   
• Distinguish, blend, isolate and segment sounds RF.1.2 
• Recognize and apply grade level phonics to 1-2 syllable words 
• Read grade level text fluently with accuracy, appropriate rate, and expression to 

support comprehension 

What is changing 
in our world? 

• Fact and 
Opinion 

• Compare 
and 
Contrast 

OPINION 

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

 
Targeted ELA Standards: 

READING 
 

Targeted ELA Standards: 
WRITING 

Targeted ELA Standards: 
LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

SL.1.2 Ask and answer 
questions about key 
details in a text read 
aloud or information 
presented orally or 
through other media. 
SL.1.6 Produce 
complete sentences 
when appropriate to 
task and situation. 

RL.1.1 & RL.1.1 Ask and answer 
questions about key details in a text. 
RL.1.5 Explain major differences 
between books that tell stories and 
books that give information, 
drawing on a wide reading of a 
range of text types. 
RI.1.5 Know and use various text 
features (e.g., headings, tables of 
contents, glossaries, electronic 
menus, icons) to locate key facts or 
information in a text. 
RI.1.8 Identify the reasons an author 
gives to support points in a text. 
RL.1.9 Compare and contrast the 
adventures and experiences of 
characters in stories. 
RI.1.9 Identify basic similarities in 

W.1.1 Write opinion 
pieces in which they 
introduce the topic or 
name the book they are 
writing about, state an 
opinion, supply a reason 
for the opinion, and 
provide some sense of 
closure. 
W.1.8 With guidance and 
support from adults, recall 
information from 
experiences or gather 
information from provided 
sources to answer a 
question. 

L.1.1 Demonstrate 
command of the 
conventions of standard 
English grammar and usage 
when writing or speaking. 
f) Use verbs to convey a 

sense of past, present, 
and future (e.g., 
Yesterday I walked 
home; Today I walk 
home; Tomorrow I 
will walk home). 

L.1.4 Determine or clarify 
the meaning of unknown 
and multiple-meaning 
words and phrases based 
on grade 1 reading and 
content, choosing flexibly 

RF.1.2 Demonstrate 
understanding of spoken 
words, syllables, and 
sounds (phonemes). 
d) Segment spoken 

single-syllable words 
into their complete 
sequence of 
individual sounds 
(phonemes). 

RF.1.3 Know and apply 
grade-level phonics and 
word analysis skills in 
decoding words. 
f) Read words with 

inflectional endings. 
RF.1.4 Read with 
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and differences between two texts 
on the same topic (e.g., in 
illustrations, descriptions, or 
procedures). 

from an array of strategies.  
c) Identify frequently   

occurring root words 
(e.g., look) and their 
inflectional forms 
(e.g., looks, looked, 
looking). 

sufficient accuracy and 
fluency to support 
comprehension. 
a) Read grade-level 

text with purpose 
and understanding. 

 Question of the Week Main Selection 
Target Phonics/ 
Word Analysis 

Week 
1 

How do places change? A Place to Play 
vowel sounds y 

Syllable Pattern CV 
Week 

2 
What do we learn as we grow and 

change? 
Ruby in Her Own Time 

Consonant Patterns –ng, -nk 
Compound Words 

Week 
3 

What can we learn about animals 
as they grow and change? 

The Class Pet 
Ending –es, Plural –es 

R-controlled vowels –or, -ore 
Week 

4 
What changes happen in a garden? Frog and Toad Together 

Added Ending 
R-controlled vowels –ar 

Week 
5 

What changes can be seen in 
nature? 

I’m a Caterpillar 
R-controlled vowels er, ir, ur 

Contractions  
Week 

6 
What do animals do when the 

seasons change? 
Where are My Animal Friends? 

Comparative Endings –er, -est 
Consonant Pattern-dge 

Week 
7 

Interactive Review  Review 

Targeted Technology Standard 
ISTE #4 Critical Thinking, Problem Solving, and Decision Making: Students use critical thinking skills to plan and conduct research, 
manage projects, solve problems, and make informed decisions using appropriate digital tools and resources. 

a. Identify and define authentic problems and significant questions for investigation 
b. Plan and manage activities to develop a solution or complete a project 
c. Collect and analyze data to identify solutions and/or make informed decisions 
d. Use multiple processes and diverse perspectives to explore alternative solutions 

 
Content Integration 

(additional resources found in Content Integration Map) 
Social Studies Connections Science Connections 

NA NA 
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1st Grade Scope and Sequence 
Unit 4: March 20-May 12        Flexible Pacing: 35 instructional days 

 

Unit 4 Theme: Treasures 

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to 

Sources 

Report Card Learning Targets 

I can… 
• Ask and answer questions about key details    
• Recognize the structure (e.g., sequence, character, illustrations) 
• Write informational texts using facts 
• Use grammar skills when writing or speaking  
• Use context clues, affixes, and root words to determine the meaning of vocabulary 

words and phrases 
• Recognize and apply grade level phonics to 1-2 syllable words  

What do we 
treasure? 

• Draw 
Conclusions 

• Cause and 
Effect 

INFORMATIVE/ 
EXPLANATORY 

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

 
Targeted ELA Standards: 

READING 

Targeted ELA Standards: 
WRITING 

Targeted ELA Standards: 
LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

SL.1.4 Describe 
people, places, things, 
and events with 
relevant details, 
expressing ideas and 
feelings clearly. 

RL.1.1 & RL.1.1 Ask and 
answer questions about key 
details in a text. 
RL.1.3 Describe the 
connection between two 
individuals, events, ideas, or 
pieces of information in a text. 
RI.1.3 Describe the 
connection between two 
individuals, events, ideas, or 
pieces of information in a text. 
RL.1.4 Identify words and 
phrases in stories and 
poems that suggest feelings 
or appeal to the sense. 
RL.1.7 Use illustrations and 
details in a story to describe its 
characters, setting, or events. 
 

W.1.2 Write informative/ 
explanatory texts in which they 
name a topic, supply some facts 
about the topic, and provide 
some sense of closure. 
W.1.5 With guidance and 
support from adults, focus on a 
topic, respond to questions and 
suggestions from peers, and add 
details to strengthen writing as 
needed. 
W.1.6 With guidance and 
support from adults, use a 
variety of digital tools to 
produce and publish writing, 
including in collaboration with 
peers. 
 

L.1.1 Demonstrate command of 
the conventions of standard 
English grammar and usage 
when writing or speaking. 
b) Use frequently occurring 

adjectives. 
c) Use frequently occurring 

conjunctions (e.g., and, 
but, or, so, because). 

i) Use determiners (e.g, 
articles, demonstratives). 

L.1.2 Demonstrate command of 
the conventions of standard 
English capitalization, 
punctuation, and spelling when 
writing. 
c) Use commas in dates and 

to separate single words in 
a series.  

L.1.4 Determine or clarify the 
meaning of unknown and 

RF.1.3 Know and 
apply grade-level 
phonics and word 
analysis skills in 
decoding words. 
c) Know final -e 

and common 
vowel team 
conventions for 
representing long 
vowel sounds. 

d) Use knowledge 
that every 
syllable must 
have a vowel 
sound to 
determine the 
number of 
syllables in a 
printed word. 

e) Decode two-
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multiple-meaning words and 
phrases based on grade 1 
reading and content, choosing 
flexibly from an array of 
strategies. 
a) Use sentence-level context 

as a clue to the meaning of 
a word or phrase. 

syllable words 
following basic 
patterns by 
breaking the 
words into 
syllables. 

 Question of the Week Main Selection 
Target Phonics/ 
Word Analysis 

Week 
1 

How can a surprise be a treasure? Mama’s Birthday Present 
ai, ay 

Singular and Plural Possessives 
Week 

2 
How can a story be a treasure? Cinderella 

ea 
Adding Endings 

Week 
3 

What treasures can we find in our 
country? 

A Trip to Washington D.C. 
oa, ow 

Three-Letter Consonant Blends 
Week 

4 
Why do we treasure special places? A Southern Ranch 

ie, igh 
kn, wr 

Week 
5 

What treasures can we share at home? Peter’s Chair 
Compound Words 

ue, ew, ui 
Week 

6 
What treasures can we share with 

neighbors? 
Henry and Mudge and Mrs. 

Hopper’s House 
-ly, -ful 

oo in moon 
Week 

7 
Interactive Review  Review 

Targeted Technology Standard 
ISTE #2 Communication and Collaboration: Students use digital media and environments to communicate and work collaboratively, 
including at a distance, to support individual learning and contribute to the learning of others. 

a. Interact, collaborate, and publish with peers, experts, or others employing a variety of digital environments and media 
b. Communicate information and ideas effectively to multiple audiences using a variety of media and formats 
c. Develop cultural understanding and global awareness by engaging with learners of other cultures 
d. Contribute to project teams to produce original works or solve problems 

 
Content Integration 

(additional resources found in Content Integration Map) 
Social Studies Connections Science Connections 

NA NA 
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1st Grade Scope and Sequence 
Unit 5: May 15-June 7        Flexible Pacing: 16 instructional days 

 

Unit 5 Theme: Great Ideas 

Big Question 
Targeted 

Comprehension 
Skill/Strategy 

Writing 
from Writing to 

Sources 

Report Card Learning Targets 

I can… 
• Ask and answer questions about key details    
• Identify the main topic and retell key details   
• Recognize the structure (e.g., sequence, character, illustrations) 
• Write opinion pieces using a reason 
• Use grammar skills when writing or speaking 
• Use context clues, affixes, and root words to determine the meaning of vocabulary 

words and phrases 
• Recognize and apply grade level phonics to 1-2 syllable words RF.1.3 
• Read grade level text fluently with accuracy, appropriate rate, and expression to support 

comprehension 

What is all around 
me? 

• Main Idea 
and Details 

• Theme 
OPINION 

Targeted ELA 
Standards: 

SPEAKING & 
LISTENING 

 
Targeted ELA Standards: 

READING 

Targeted ELA Standards: 
WRITING 

Targeted ELA Standards: 
LANGUAGE 

Targeted ELA 
Standards: 

FOUNDATIONAL 
SKILLS 

SL.1.3 Ask and 
answer questions 
about what a speaker 
says in order to gather 
additional 
information or clarify 
something that is not 
understood. 
SL.1.6 Produce 
complete sentences 
when appropriate to 
task and situation. 

RL.1.1 & RI.1.1 Ask and 
answer questions about key 
details in a text. 
RL.1.2 Retell stories, 
including key details, and 
demonstrate understanding 
of their central message or 
lesson. 
RI.1.2 Identify the main topic 
and retell key details of a 
text. 
RL.1.3 Describe characters, 
settings, and major events in 
a story, using key details. 
RI.1.3 Describe the 
connection between two 
individuals, events, ideas, or 
pieces of information in a 

W.1.1 Write opinion pieces 
in which they introduce the 
topic or name the book they 
are writing about, state an 
opinion, supply a reason for 
the opinion, and provide 
some sense of closure. 
W.1.5 With guidance and 
support from adults, focus on 
a topic, respond to questions 
and suggestions from peers, 
and add details to strengthen 
writing as needed. 
 

L.1.1 Demonstrate command of 
the conventions of standard 
English grammar and usage when 
writing or speaking. 
e) Use personal, possessive, and 
indefinite pronouns (e.g., I, me, 
my; they, them, their, anyone, 
everything). 
j) Use frequently occurring 
prepositions (e.g., during, 
beyond, toward). 
k) Produce and expand complete 
simple and compound 
declarative, interrogative, 
imperative, and exclamatory 
sentences in response to prompts. 

L.1.4 Determine or clarify the 
meaning of unknown and 

RF.1.3 Know and 
apply grade-level 
phonics and word 
analysis skills in 
decoding words. 
c) Know final -e and 

common vowel 
team conventions 
for representing 
long vowel 
sounds. 

g) Recognize and 
read grade-
appropriate 
irregularly spelled 
words. 

RF.1.4 Read with 
sufficient accuracy 
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text.  
RI.1.7 Use the illustrations 
and details in a text to 
describe its key ideas. 

multiple-meaning words and 
phrases based on grade 1 reading 
and content, choosing flexibly 
from an array of strategies. 
f) Use frequently occurring 

affixes as a clue to the 
meaning of a word. 
 

and fluency to support 
comprehension. 
b) Read grade-level 

text orally with 
accuracy, 
appropriate rate, 
and expression on 
successive 
readings. 

 Question of the Week Main Selection 
Target Phonics/ 
Word Analysis 

Week 
1 

When does a problem need a 
clever solution? 

Tippy-Toe Chick, Go! 
ow, ou 

ie, e 
Week 

2 
How can we look at things in a 

different way? 
Mole and the Baby Bird 

ow, ou 
V/CV, VC/V 

Week 
3 

How do we solve mysteries? Dot and Jabber 
oo in foot 

Adding Endings 
Week 

4 
How can a great idea make our 

lives easier? 
Simple Machines 

oi, oy 
er, or 

Week 
5 

How can a great idea change the 
way we live? 

Alexander Graham Bell: A Great 
Inventor 

aw, au 
Digraphs, Dipthings 

Week 
6 

What can happen when someone 
has a new idea? 

The Stone Garden 
un-, re- 

long o, long i 
Targeted Technology Standard 

ISTE #5 Digital Citizenship: Students understand human, cultural, and societal issues related to technology and practice legal and ethical 
behavior. 

a. Advocate and practice safe, legal, and responsible use of information and technology 
b. Exhibit a positive attitude toward using technology that supports collaboration, learning, and productivity 
c. Demonstrate personal responsibility for lifelong learning 
d. Exhibit leadership for digital citizenship 

 
Content Integration 

(additional resources found in Content Integration Map) 
Social Studies Connections Science Connections 

NA NA 
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Skill-Based Instruction Implementation Considerations 
 

6/9/16 

When planning for skill-based instruction, it is important to consider the unique needs of students who qualify for specialized services such 
as English Language Development (ELD) and special education. When grouping students, it may be necessary to provide additional 
groupings for English Language Learners who are classified as WIDA Levels 1-4 or students who have an IEP.  Additional groupings support 
the responsibilities educators have in ensuring that all students receive the support needed to be successful. The graphic below shows the 
possible groupings for all students.  Additional information about the focus of instruction can be viewed on following pages of this map and 
in the DIBELS Pathways of Progress Report.  
 
Once students are grouped, for ELD, Special Education, and Groups 2-4, it is critical to provide explicit, systematic instruction with ample 
practice opportunities and specific feedback to fill in skill gaps.  Finally, progress should be monitored more frequently for these groups to 
ensure that instruction is supporting students’ growth towards masatery of idenfied outcomes. 
	

	
	
	
	
	
	
	
	
	
 
 
 
 
 
 
 
 
 
 

Group 1 – Benchmark Rate & 

                 Accurate  
 

Group 2 – Below Benchmark Rate  
               &  Accurate  

 
Group 3 – Benchmark Rate &  

   Inaccurate  
 

Group 4 - Below Benchmark & 
Inaccurate  

Focus of Instruction: 
• Comprehension and 

Vocabulary 

 Focus of Instruction: 
• Fluency 

 Focus of Instruction: 
• Self Monitoring for Accuracy 

 Focus of Instruction: 
• PA and Phonics    

  Resources  Resources  Resources  Resources 
• RTI Kit  
• Group 1 Lesson Plan(s) 

 • RTI Kit 
• Group 2 Lesson Plan(s) 
 

 • RTI Kit  
• Group 3 Lesson Plan(s) 

 

 
 

• RTI Kit 
• Group 4 Lesson Plan(s) 
 

   

ELD (30+ minutes)  Special Education 
Language Central Curriculum and applicable group instruction  
                                              OR 
Reading Street ELL Handbook and applicable group instruction using Lesson 
Plans for ELD Small Group (Fluency & Frontload) 

   • Reading Mastery 
• Reading Mastery Core Lesson Connections 
• Corrective Reading 
• 6 Minute Solution 

Additional ELD Instruction (15+ minutes) 
• ELL Pages in the Reading Street Teacher Edition or ELL Handbook  
• RTI Kit 



INSTRUCTIONAL SORT 
First Grade 

 
Refer to the DIBELS Pathways to Progress Report to review Tests of Early Literacy for fall. The report will 
provide information on student performance in alphabetic principle (Nonsense Word Fluency), Word 
Blending / Recognition, and Phonemic Awareness, Using the criteria outlined in the table below, begin to 
group students accordingly. An additional, blank sort is provided at the back of this section to record 
groups. 
  

Group 1:  
FALL:  
Benchmark on PSF  
Benchmark on Nonsense Word Fluency CLS 
 
WINTER/SPRING: 
Benchmark on DORF 
Benchmark on Nonsense Word Fluency WWR 
 

Group 2: 
FALL:  
Benchmark on PSF  
Below Benchmark on Nonsense Word Fluency CLS 
 
WINTER / SPRING:  
Below Benchmark Rate DORF 
Benchmark on Nonsense Word Fluency WWR 
 
 

Group 3: 
FALL:  
Below Benchmark on PSF  
Benchmark on Nonsense Word Fluency CLS 
 
WINTER / SPRING:  
Benchmark Rate DORF 
Below Benchmark on Nonsense Word Fluency WWR 
 
 

Group 4: 
FALL  
Below Benchmark on PSF  
Below Benchmark on Nonsense Word Fluency CLS 
 
WINTER / SPRING:  
Below Benchmark rate DORF  
Below Benchmark on Nonsense Word Fluency WWR 
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First Grade 

WINTER / SPRING Focus of Instruction & Materials 
Group 1:  
Benchmark on DORF 
Benchmark on Nonsense Word Fluency WWR 
 

Focus of Instruction:  
Reading, Discussing and Writing 
• Maintaining accuracy and fluency within connected 

text—repeated readings 
• Comprehension and vocabulary development 
• Extended reading and writing opportunities tied to 

Core subjects 
 

Instructional Materials: 
• Reading Street: Decodable Texts 
• Reading Street: Fresh Reads 
• Reading Street: Advanced Level Lessons and Readers 
• Reading Street: RtI Kit Fluency, Vocabulary and 

Comprehension  
• Reading Street: Research and Inquiry Lessons 

• PALS 
• FCRR Student Activities for Fluency, Comprehension 

and Vocabulary 

Group 2:  
Below Benchmark Rate DORF 
Benchmark on Nonsense Word Fluency WWR 
 

Focus of Instruction: 
Blending and Decoding Words 
• Sound Letter Correspondence 
• Word study focused on Alphabetic Principle 
 
Instructional Materials: 
• Reading Street: RtI Kit Fluency  
• Reading Street: On Level Lessons and Readers 
• Blend and Read Decodable Readers 

• High-Frequency Word Practice 

• PALS 

Group 3:  
Benchmark Rate DORF 
Below Benchmark on Nonsense Word Fluency WWR 
 

Focus of Instruction:  Decoding 
• Establish sound/letter correspondence 
• Word Study focused on alphabetic principle 
• Rereading decodable text  
• Developmental spelling/writing 
• Use the Core Phonics Screener Alignment Guide 

to identify skill deficits and areas of targeted 
instruction 

 
 

Instructional Materials: 
• Reading Street: Strategic Level Lessons and Readers 
• Reading Street: RtI Kit Phonics and Decoding 
• FCRR Student Activities—Phonics 
• PALS 
• Elkonin boxes with letter tiles 
• Sight Word and/or Fry Phrases Speed Drills 

Group 4:  
Below Benchmark rate DORF  
Below Benchmark on Nonsense Word Fluency WWR 
 
Focus of Instruction:  Phonemic Awareness & 
Decoding 

• Establish sound/letter correspondence 
• Word study focused on alphabetic principle 

• Rereading decodable text  

• Developmental spelling/writing 

• Core Phonics Screener & Alignment Guide to 
identify skill deficits and areas of targeted 
instruction 

Instructional Materials: 
• Reading Street: Decodable Text 
• CSD Decodable Database 
• Reading Street: RtI Kit Phonemic Awareness; 

Phonics and Decoding Lessons 
• FCRR Student Activities—Phonemic Awareness and 

Phonics 
• PALS 
• Elkonin boxes with discs to push up sounds and 

letter tiles 
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First Grade 
FALL Focus of Instruction & Materials 

Group 1:  
Benchmark on PSF  
Benchmark on Nonsense Word Fluency CLS 
 

Focus of Instruction:  
Blending, Reading, Discussing and Writing 
• Maintaining accuracy and fluency within connected 

text—repeated readings 
• Comprehension and vocabulary development 
• Practice with reading and writing opportunities tied to 

Core subjects 
 

Instructional Materials: 
• Reading Street: Decodable Texts 
• Reading Street: Fresh Reads 
• Reading Street: Advanced Level Lessons and Readers 
• Reading Street: RtI Kit Fluency, Vocabulary and 

Comprehension  
• Reading Street: Research and Inquiry Lessons 

• PALS 

• FCRR Student Activities for Fluency, Comprehension 
and Vocabulary 

Group 2:  
Benchmark on PSF  
Below Benchmark on Nonsense Word Fluency CLS 
 

Focus of Instruction: 
Blending and Decoding Words 
Sound Letter Correspondence 
Word study focused on Alphabetic Principle 
 
Instructional Materials: 
• Reading Street: RtI Kit Fluency  
• Reading Street: Below Level Lessons and Readers 
• Blend and Read Decodable Readers 

• High-Frequency Word Practice 

• PALS 

Group 3:  
Benchmark Rate DORF 
Below Benchmark on Nonsense Word Fluency WWR 
 

Focus of Instruction:  Decoding 
• Establish sound/letter correspondence 
• Word Study focused on alphabetic principle 
• Rereading decodable text  
• Developmental spelling/writing 
• Use the Core Phonics Screener Alignment Guide 

to identify skill deficits and areas of targeted 
instruction 

 
 

Instructional Materials: 
• Reading Street: Strategic Level Lessons and Readers 
• Reading Street: RtI Kit Phonics and Decoding 
• FCRR Student Activities—Phonics 
• PALS 
• Elkonin boxes with letter tiles 
• Sight Word and/or Fry Phrases Speed Drills 

Group 4:  
Benchmark Rate DORF 
Below Benchmark on Nonsense Word Fluency WWR 
 
Focus of Instruction:  Phonemic Awareness & 
Decoding 

• Establish sound/letter correspondence 

• Word study focused on alphabetic principle 
• Rereading decodable text  

• Developmental spelling/writing 

• Core Phonics Screener & Alignment Guide to 
identify skill deficits and areas of targeted 
instruction 

Instructional Materials: 
• Reading Street: Decodable Text 
• CSD Decodable Database 
• Reading Street: RtI Kit Phonemic Awareness; 

Phonics and Decoding Lessons 
• FCRR Student Activities—Phonemic Awareness and 

Phonics 
• PALS 
• Elkonin boxes with discs to push up sounds and 

letter tiles 
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DIBELS® Next Initial Instructional Grouping Suggestions
© Dynamic Measurement Group, Inc. / April, 2011

Initial Grouping Suggestions
The groupings provided by these worksheets are considered initial suggestions because the teacher must further revise these group-

ings based on other information about students’ skill levels, available resources, and magnitude of student need.

Three Levels of Instructional Support
The following three levels of instructional support are identified for individual DIBELS scores as well as the overall DIBELS Composite 

Score:

• At or Above Benchmark: Likely to Need Core Support – Student’s scores are at or above the benchmark for their grade and 

time of year; students performing at this level are likely to need effective core instruction to reach subsequent goals.  

 – Generally 80%–90% probability of reaching subsequent important reading goals.

 – Provide generally effective core curriculum and instruction focused on the core components of early literacy and reading.

• Below Benchmark: Likely to Need Strategic Support – Student’s scores are below the benchmark for their grade and time 

of year; students performing at this level are likely to need additional targeted intervention and support to reach subsequent 

goals.

 – Generally 40%–60% probability of reaching subsequent important reading goals.

 – Provide extra practice; adaptations of core curriculum; small group instruction with supplementary program.

• Well Below Benchmark: Likely to Need Intensive Support – Student’s scores are well below the benchmark for their grade 

and time of year; students performing at this level are likely to need substantial additional intervention and support to reach 

subsequent goals.

 – Generally 10%–20% probability of reaching subsequent important reading goals.

 – Provide focused, explicit instruction with supplementary intensive curriculum; small group/individual instruction. 

Validating Need for Support
Within the Outcomes Driven Model, an important step is validating need for support. At this step, ask, “Are we confident that the identi-

fied students need support?” If there is any doubt in making the decision regarding whether a student is on track or not with respect to 

a core component, additional information should be obtained. The goal is to be reasonably confident in the decision that the student is 

on track or not. Additional information may be obtained by retesting with alternate forms of the corresponding DIBELS measure, by ad-

ministering a brief diagnostic assessment, or by considering other assessment and performance information available on the student.

Building Accuracy and Fluency
The goal in each core component area is for the student to demonstrate proficiency with the skill by being highly accurate as well 

as fluent and confident in their answers. Build accuracy with a focus on accurate and fluent word reading and decoding, advanced 

phonics, and word attack skills. Incorporate-fluency building activities on mastery-level material where the student is highly accurate. 

Consider using survey-level assessment to identify the appropriate progress monitoring level, instructional level, and mastery level.

Core Components of Early Literacy
It is important to analyze and use all of the information available on a student’s skills. These initial instructional grouping worksheets 

provide an initial focus on the two most salient core components at each assessment time. Vocabulary and oral language skills are 

another core component of early literacy that should be considered when planning instructional groups.

School-Wide, Systems-Level Considerations
If a large number of students fall in any of the instructional grouping recommendations other than Group 1, consider supplementing 

the system of core instruction to address the corresponding skill areas. 

DIBELS is a registered trademark of Dynamic Measurement Group, Inc. http://dibels.org/

®
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1 Grade 1 Beginning of Year Initial Instructional Grouping Suggestions
© Dynamic Measurement Group, Inc. / April, 2011

Note. If a large number of students fall in any of the instructional grouping recommendations other than Group 1, consider supplementing core instruction addressing the corresponding skill areas.

Group 1: Likely to Need Core Support

Phonemic Awareness At or Above Benchmark (PSF is 40 or higher)

Alphabetic Principle 
and Basic Phonics At or Above Benchmark (NWF–CLS is 27 or higher)

Name
PSF
40+

NWF–CLS
27+

Group 3: Additional support on phonemic awareness skills

Phonemic Awareness Below or Well Below Benchmark (PSF is below 40)

Alphabetic Principle 
and Basic Phonics At or Above Benchmark (NWF–CLS is 27 or higher)

Name
PSF
0–39

NWF–CLS
27+

Group 4: Additional support on phonemic awareness skills as well as 
the alphabetic principle and basic phonics skills

Phonemic Awareness Below or Well Below Benchmark (PSF is below 40)

Alphabetic Principle 
and Basic Phonics

Below or Well Below Benchmark 
(NWF–CLS is below 27)

Name
PSF
0–39

NWF–CLS
0–26

Group 2: Additional support on the alphabetic principle and basic 
phonics skills

Phonemic Awareness At or Above Benchmark (PSF is 40 or higher)

Alphabetic Principle 
and Basic Phonics

Below or Well Below Benchmark 
(NWF–CLS is below 27)

Name
PSF
40+

NWF–CLS
0–26
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1 Grade 1 Middle of Year Initial Instructional Grouping Suggestions
© Dynamic Measurement Group, Inc. / April, 2011

Note. If a large number of students fall in any of the instructional grouping recommendations other than Group 1, consider supplementing core instruction addressing the corresponding skill areas.

Group 1: Likely to Need Core Support

Accurate and Fluent 
Reading of Connected Text

At or Above Benchmark (DORF–Words Correct is 23 or 
higher)

Alphabetic Principle and 
Basic Phonics At or Above Benchmark (NWF–WWR is 8 or higher)

Name
DORF–Words Correct

23+
NWF–WWR

8+

Group 2: Additional support on the accurate and fluent reading of 
connected text skills

Accurate and Fluent 
Reading of Connected Text

Below or Well Below Benchmark (DORF–Words Correct 
is below 23)

Alphabetic Principle and 
Basic Phonics At or Above Benchmark (NWF–WWR is 8 or higher)

Name
DORF–Words Correct

0–22
NWF–WWR

8+

Group 3: Additional support on the alphabetic principle and basic 
phonics skills

Accurate and Fluent 
Reading of Connected Text

At or Above Benchmark (DORF–Words Correct is 23 or 
higher)

Alphabetic Principle and 
Basic Phonics Below or Well Below Benchmark (NWF–WWR is below 8)

Name
DORF–Words Correct

23+
NWF–WWR

0–7

Group 4: Additional support on the alphabetic principle and basic phonics 
skills as well as the accurate and fluent reading of connected text skills

Accurate and Fluent 
Reading of Connected Text

Below or Well Below Benchmark (DORF–Words Correct 
is below 23)

Alphabetic Principle and 
Basic Phonics Below or Well Below Benchmark (NWF–WWR is below 8)

Name
DORF–Words Correct

0–22
NWF–WWR

0–7
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1 Grade 1 End of Year Initial Instructional Grouping Suggestions
© Dynamic Measurement Group, Inc. / April, 2011

Note. If a large number of students fall in any of the instructional grouping recommendations other than Group 1, consider supplementing core instruction addressing the corresponding skill areas.

Group 1: Likely to Need Core Support

Accurate and Fluent 
Reading of Connected Text

At or Above Benchmark (DORF–Words Correct is 47 or 
higher)

Alphabetic Principle and 
Basic Phonics At or Above Benchmark (NWF–WWR is 13 or higher)

Name
DORF–Words Correct

47+
NWF–WWR

13+

Group 3: Additional support on the alphabetic principle and basic 
phonics skills

Accurate and Fluent 
Reading of Connected Text

At or Above Benchmark (DORF–Words Correct is 47 or 
higher)

Alphabetic Principle and 
Basic Phonics Below or Well Below Benchmark (NWF–WWR is below 13)

Name
DORF–Words Correct

47+
NWF–WWR

0–12

Group 4: Additional support on the alphabetic principle and basic phonics 
skills as well as the accurate and fluent reading of connected text skills

Accurate and Fluent 
Reading of Connected Text

Below or Well Below Benchmark (DORF–Words Correct 
is below 47)

Alphabetic Principle and 
Basic Phonics Below or Well Below Benchmark (NWF–WWR is below 13)

Name
DORF–Words Correct

0–46
NWF–WWR

0–12

Group 2: Additional support on the accurate and fluent reading of 
connected text skills

Accurate and Fluent 
Reading of Connected Text

Below or Well Below Benchmark (DORF–Words Correct 
is below 47)

Alphabetic Principle and 
Basic Phonics At or Above Benchmark (NWF–WWR is 13 or higher)

Name
DORF–Words Correct

0–46
NWF–WWR

13+
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Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

Small Group Time Planner 
 
This planner is a recommended sequence for establishing expectations and routines for implementing the skill-based small-group 
instruction component of the CSD literacy block. If the class is having a hard time following the expectations and routines, it may 
be necessary to reteach the specific expectations and/or routines with which the students are struggling. An additional 
consideration may be to decrease the daily minutes spent on small-group time until students can maintain independence at a 
satisfactory level.  The unique needs of each classroom will dictate whether or not this scope and sequence takes 16 days.  Please 
adjust accordingly. 
 

DAY 
TIME 
(min.) 

(flexible) 
Instruction Goal What is the TEACHER doing? What are the STUDENTS doing? 

Phase I of Skill-Based Small Group Instruction Time: Teacher Monitors 

1 15 

Introduce small-
group time 
expectations and 
routines 

Ø Teacher explains each of the expectation and 
routines and routines for small-group time 
using a poster that will be hung up in the 
classroom for reference.  

Ø Teacher chooses students to model each 
expectation and routine while the whole class 
watches.  

Ø Students learn about expectations 
and routines and discuss the 
importance of each expectation 
and routine with the whole group. 

Ø Individual students model for 
others what the expectations look 
and sound like. 

2 15 

Practice small-
group time 
expectations and 
routines  

Ø Same as Day 1 above Ø Same as Day 1 above 

3 25 

Practice small-
group time 
expectations and 
routines 

Ø Teacher quickly reviews each of the 
expectations and routines for small-group time. 

Ø Teacher chooses students to model some 
expectations and routines while the whole 
class watches.   

Ø Teacher gives students a task (that needs little 
explanation) to do independently at their seats.   

Ø Teacher monitors room; but does not engage 

Ø Students listen while teacher 
reviews expectations and routines. 

Ø Individual students model for 
others what the expectations and 
routines look and sound like. 

Ø All students work independently at 
their seats. 

Ø Students actively participate in a 
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Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

with students. 
Ø Teacher ends small-group time with a 

debriefing session with whole class. 

debriefing session. 

4 25  Ø Same as Day 3 above Ø Same as Day 3 above 
5 25  Ø Same as Day 3 above Ø Same as Day 3 above 

6 25 

Introduce Practice 
Station #1 

Ø Teacher introduces and explains each of the 
expectations and routines for a Practice Station 
#1 (e.g. Fluency Station with Fresh Reads) that 
will be consistently utilized.  

Ø Teacher chooses students to model each 
expectation and routine while the whole class 
watches. 

Ø Students learn about the selected 
Practice Station #1 expectations 
and routines and discuss the 
importance of each with the whole 
group. 

Ø Individual students model for 
others what the expectations and 
routines look and sound like.   

7 25 

Review 
expectations and 
routines for the 
Practice Station 
#1  

Ø Teacher reviews expectations and routines for 
small group time and the Practice Station #1 
from Day 7. 

Ø Teacher chooses students to model some 
expectations and routines while the whole 
class watches.  

Ø Teacher has whole class practice performing 
that Practice Station #1. 

Ø Teacher monitors room; but does not engage 
with students. 

Ø Teacher ends small-group time with a 
debriefing session with whole class. 

Ø Students learn about the selected 
Practice Station #1 expectation 
and routines and discuss the 
importance of each with the whole 
group. 

Ø Individual students model for 
others what the expectation and 
routines look and sound like.   

Ø All students actively work on 
Practice Station #1. 

Ø Students actively participate in a 
debriefing session. 

Phase II: Introduction: Multiple Tasks—Teacher Monitors 

8 45 

Practice with 
Independent 
Work and 
Practice Station 
#1 

Ø Teacher quickly reviews each of the expectations and 
routines for small-group time and the Practice Station 
#1. 

Ø Teacher chooses students to model some expectations 
and routines while the whole class watches. 

Ø Teacher introduces 2-3 independent seatwork tasks 
and the practice station activity. 

Ø Students listen while 
teacher reviews. 
expectations and routines.   

Ø Individual students are 
asked to model for others 
what some of the 
expectation and routines 

©Canyons School District 2016 ELA 
99



Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

Ø Teacher lets a group of students move into the Practice 
Station #1 area to work on the activity while other 
students remain at their seats.  

Ø After a set amount of time, teacher assigns a new group 
to Practice Station #1. 

Ø Teacher monitors room, but does not engage with 
students. 

Ø Teacher ends small-group time with a debriefing 
session with whole class.   

look and sound like.  
Ø Two groups of students 

(more groups if length of 
small-group time is 
increased) work at Practice 
Station #1 independently.  

Ø The remainder of the class 
works on the independent 
seatwork tasks. 

Ø Students actively 
participate in a debriefing 
session. 

9 45-60 

Practice with 
Independent 
Work and 
Practice Station 
#1 

Ø (Same as Day 8 above) Ø (Same as Day 8 above) 

10 45-60 

Introduce Practice 
Station #2 

Ø Teacher introduces and explains each of the 
expectations and routines for Practice Station #2.  

Ø Teacher chooses students to model each expectation 
and routine while the whole class watches.   

Ø Teacher lets a group of students go to the Practice 
Station #1 and lets a group go to Practice Station #2. 

Ø Teacher gives the remainder of class 2-3 tasks (that 
need little explanation) to do independently.  

Ø Teacher monitors the room, but does not engage with 
students.  

Ø Teacher ends small-group time with a debriefing 
session with whole class.   

Ø Students learn about 
Practice Station #2 and 
discuss the importance of 
each with the whole 
group. 

Ø Individual students model 
for others what the 
expectations and routines 
look and sound like.  

Ø One group of students 
works at Practice Station 
#1. 

Ø One group of students 
works at Practice Station 
#2.  

Ø The remainder of the class 
works on independent 
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Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

tasks at their seats.  
Ø Students actively 

participate in a debriefing 
session. 

11 45-60 

Practice with 
Independent 
Work and Two 
Practice Stations 

Ø Teacher quickly reviews each of the expectations and 
routines for small-group time and Practice Station #2. 

Ø Teacher chooses students to model some expectations 
and routines while the whole class watches. 

Ø Teacher lets a different group of students go to the 
Practice Station #1 and lets a different group go to 
Practice Station #2. 

Ø Teacher gives the remainder of class 2-3 tasks (that 
need little explanation) to do independently.  

Ø Teacher monitors the room, but does not engage with 
students. 

Ø Teacher ends small-group time with a debriefing 
session with whole class.   

Ø Students learn about 
Practice Station #2 and 
discuss the importance of 
each with the whole 
group. 

Ø Individual students model 
for others what the 
expectations and routines 
look and sound like.  

Ø One group of students 
works at Practice Station 
#1. 

Ø One group of students 
works at Practice Station 
#2.  

Ø The remainder of the class 
works on independent 
tasks at their seats.  

Ø Students actively 
participate in a debriefing 
session. 

12 45-60 

Introduce and 
Practice with 
Practice Station 
#3 

Ø Teacher introduces and explains each of the 
expectations and routines for Practice Station #3. 

Ø Teacher chooses students to model each expectation 
and routine while the whole class watches. 

Ø Teacher quickly reviews each of the expectations and 
routines for small-group time and Practice Stations #1-
2 as needed.  

Ø Teacher chooses students to model some expectation 
and routines while the whole class watches. 

Ø Students learn about 
Practice Station #3 
expectations and routines 
and discuss the importance 
of each with the whole 
group.  

Ø Individual students model 
expectations and routines 
for others. 
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Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

Ø Teacher chooses students to go to the three areas 
introduced so far while the rest of the class work on 2-
3 independent tasks (new groups may be rotated in as 
desired). 

Ø Teacher monitors rooms, but does not engage with 
students. 

Ø Teacher ends small-group time with a debriefing 
session with whole class.  

Ø Small groups work at each 
Practice Station 

Ø The remainder of the class 
works on independent 
tasks. 

Ø Students actively 
participate in a debriefing 
session.  

13 45-60 

Introduce and 
Practice with 
Practice Station 
#4 

Ø Teacher introduces and explains each of the 
expectations and routines for Practice Station #4. 

Ø Teacher chooses students to model each expectation 
and routine while the whole class watches. 

Ø Teacher quickly reviews each of the expectation and 
routines for small-group time and Practice Stations #1-
3 as needed.  

Ø Teacher chooses students to model some expectation 
and routines while the whole class watches. 

Ø Teacher chooses students to go to the four areas 
introduced so far while the rest of the class work on 2-
3 independent tasks (new groups may be rotated in as 
desired). 

Ø Teacher monitors rooms, but does not engage with 
students. 

Ø Teacher ends small-group time with a debriefing 
session with whole class. 

Ø Students learn about 
Practice Station #4 
expectations and routines 
and discuss the importance 
of each with the whole 
group.  

Ø Individual students model 
expectations and routines 
for others. 

Ø Small groups work at each 
Practice Station 

Ø The remainder of the class 
works on independent 
tasks. 

Ø Students actively 
participate in a debriefing 
session. 

Phase III: Multiple Tasks—Teacher Pulls One Group 

14 45-60	

Introduce teacher 
working with 
small group 

Ø Teacher quickly reviews each of the 
expectations and routines for small-group time 
and Practice Stations as needed, emphasizing 
the “no interruption” concept.   

Ø Teacher chooses students to model some 
expectations and routines while the whole 
class watches. 

Ø Students listen while teacher 
reviews expectations and routines. 

Ø Individual students are asked to 
model for others what some of the 
expectation and routines mean. 

Ø Students choose from Practice 
Station options. 
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Adapted from: Consortium on Reading Excellence Small Group Implementation Small Group Time Planner (2008) 

Ø Teacher gives the independent tasks for small-
group time and the Practice Station options.   

Ø Teacher pulls one group for about 10-15 
minutes to work with who needs 
reteaching/preteaching.   

Ø Teacher ends small-group time with a 
debriefing session with whole class.  

Ø Students move freely from 
independent tasks and Practice 
Stations following the directions 
the teacher has given. 

Ø Students actively participate in a 
debriefing session. 

15 45-60	  Ø Same as Day 14 above Ø Same as Day 16 above 
Ø  

Phase IV: Multiple Tasks—Teacher Pulls Multiple Groups 

16 45-60	

From now on, any time a new activity or Practice Station is added for small-group time, the teacher should 
follow a similar routine as the one established above.  When ready to begin Phase IV, the teacher may begin to 
pull multiple groups for an extended time (10-15 min. each group) using intervention and challenge materials 
and activities.    
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Source: adapted from Best Practice in Writing Instruction Chapter 11: Best Practices in Spelling and Handwriting by Bob Schlagal 

Five-Day Plan for Spelling Instruction 
  
  This five-day plan for spelling instruction represents best practices in developing students’ word study 
skills.  The instructional routine below provides an overview of the daily activities that would support 
students’ abilities to generalize the patterns taught each week to new words and settings.   
 
Day 1 

• Pre-test using 5-7 words from the spelling dictation routine. Have students rewrite misspelled words 
correctly after each word is given.  

• Spelling Dictation Routine Card #7 or Word Parts Strategy Routine Card #4 (RtI Kit) 
Day 2 

• Explicit focus on the spelling pattern, rule or generalization as outlined in Reading Street lesson 
• Spelling Dictation: 5-7 words (RtI Kit Routine Card 4/7) 

Day 3 
• Explicit focus on the spelling pattern, rule or generalization as outlined in Reading Street lesson 
• Spelling Dictation: 5-7 words (RtI Kit Routine Card 4/7) 

Day 4 
• Have students perform a word sort using the pattern of the week.  This could be done in a practice 

station, if desired.   
Possible Sorts: 

o New vowel (spelling?) pattern combined with previously taught vowel patterns within the same 
vowel 

o Prefix/non-prefix or Suffix/non-suffix 
o Syllable types 

Day 5 
• Spelling Dictation Assessment: 10-20 words (RtI Kit Routine Card 4/7) 
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Best Practices for Handwriting Instruction 
 

 
Handwriting (both manuscript and cursive) is an important skill for students to learn. Teaching and practicing writing allows students 
to write letters correctly and efficiently. Fluent writers are able to focus on generating idea, producing grammatically correct text, 
and considering audience. Even when a student moves to a computer or other device, that writing fluency is important to the 
composing process. 

-Utah State Office of Education 
 

 
 

Direct, systematic, explicit teaching of handwriting improves students’ overall written composition for many years.  Students 
who are automatic with correct letter formation, including reasonable legibility and fluency, can cognitively attend to the 
higher-level skills associated with written tasks.  Attention to higher-level skills is compromised when students have to focus 
their cognitive energy on letter formation.   Best practices support the integration of handwriting instruction within other 
written tasks. Research indicates that early handwriting instruction improves students’ written work, not just its legibility, but 
its quantity and quality as well (Graham, 2010; Moats, 2008). 
 
Effective and Efficient Handwriting Instruction  

Step 1: Provide 2-5 minutes of direct, explicit instruction during the Language Block using your Reading Street materials.  
Instruction includes: 

• Providing visual models around the room 
• Using lined paper with labels for top/middle/bottom 
• Connecting sound/spelling card, name and sound of letter (K-3) 
• Using language to describe the strokes 
• Writing letters in the air using whole arm and pointing with index and middle fingers to trace the letter 
• Monitoring student posture and grip as necessary 
• Focusing on accuracy, then fluency 

     Step 2: Embed additional practice in spelling/word study, writing, or conventions instruction 
     Step 3: Practice Stations can be used for additional, brief practice opportunities  
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Handwriting Standards from the Utah Core: Language Standard 1 
Kindergarten 

a) With guidance and support, identify and write many upper - and lowercase letters, including those in the student's 
name. 

1st Grade 
a) Independently identify and legibly write all upper-and lowercase letters (legibility is defined as the letter being 

recognizable to readers in isolation from other letters in a word). 
b) Produce grade-appropriate text using legible writing. 

2nd Grade 
a) Fluently, independently, and legibly write all upper- and lowercase letters. 
b) Produce grade-appropriate text using legible writing. 
c) Understand that cursive is different from manuscript. 

3rd Grade 
a) Independently and legibly write all upper- and lowercase cursive letters. 
b) Produce grade-appropriate text using legible cursive writing. 

4th Grade 
a) Fluently, independently, and legibly write all upper and lower case cursive letters. 
b) Produce grade-appropriate text using legible cursive writing. 

5th Grade 
a) Maintain legible and fluent cursive writing. 

 
Zaner-Bloser or D’Nealian? It is recommended that each school will need to adopt one manuscript type Zaner-Bloser or 
D’Nealian.  It is essential that whatever is decided is vertically aligned so that students can build their fluency in the selected 
type without having to learn a different style each year.  There are benefits to both types of manuscript and your Reading 
Street materials provide guidance for each.  The table below offers considerations to inform your decision.  

 
Zaner-Bloser D’Nealian 

• Students often enter kindergarten already 
knowing how to form some letters 

• Smoother and faster transition to cursive 

• More closely matches the print students are 
reading 

• Reduces “b” and “d” letter confusion 

 
 
Note: Difficulty in forming letters in not related to cognitive skills, but to fine motor movement.  Movements using a rigid fist 
grip come from the muscle of the upper arm, not smaller hand movements.  Strengthening the muscle of the upper arm will 
help handwriting development (Moats, 2008).  
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Handwriting Samples 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From Pearson Reading Street First Stop 2013 
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Writing Practices 

 
During school day, best instructional practice emphasizes writing across content areas and 
integrated throughout the entire school day. There are both formal and informal practices, 
which include Writing to Learn and Product Writing.   
 
The purpose of Writing to Learn:   

• Develop fluency 
• Practice written vocabulary and academic language 
• Practice communicating ideas formally and informally 
• Assess comprehension 

During Writing to Learn tasks, students engage in two of the five levels of writing:  1) To 
get ideas down, and 2) To exhibit knowledge on a topic. (Shown as Writing on Demand 
within Reading Street) 
 
The purpose of Product Writing:   

• Knowledge on a topic or text 
• Well developed composition with organization  
• Transitions, precise language and formal language 
• Refinement of writing skills 
• Conventions and grammar 
• Evaluation and feedback  
• Publishing   

During Product Writing students engage in three of the five levels of writing:  3) Writing to 
be read and reviewed, revised and edited.  4) Writing to be critiqued, revised and edited. 
5) Writing to be published.   
 

Levels Examples 
1. Writing to get ideas down Brainstorming, listing, graphic organizer 

2. Writing to exhibit knowledge on a topic Short answers, journals, learning logs 

3. Writing to be read and reviewed, revised and 
edited 

First draft of report, essay, narrative 

4. Writing to be critiqued, revised and edited Final draft of report, essay, narrative 

5. Writing to be published Shared with a wider audience (e.g. 
Reflections) 

 
 
Some of the examples in the following pages include the four square structure for both 
writing to learn and product writing.  Included are four square templates that align to 
grade level core and text types. Additionally, there are examples and suggested 
performance tasks aligned to the Reading Street Unit and Writing to Sources Book. 
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 Step 3 

 Step 4 

 Step 5 

 
Optional 

Step 6 

Step 2 

“As we read and discuss complex text with students, we look for the organizational structures and methods writers use for 
presenting information.  We should always be moving students ‘from conversation to composition’.  In doing so, we show 
students how others use evidence, how they can locate evidence and how they can use evidence in verbal and written 
communication.”                                              Fisher,D. and Frey,N. 2014. Close Reading and Writing From Sources. 

• Identify the Focus RL/RI standard  
• Identify the writing prompt [assessment]  

• Design exemplar anchor paper 
• Plan a close read aligned to the standard and prompt 

 
 

 
• Facilitate the close read (close read routine, ELA map) 
• Annotate 
• Note-take using graphic organizer  
• Discuss using “talk moves” (e.g., Can you add on? Can you give more explanation? What can you conclude?) 
• Provide feedback oportunities (peer and/or teacher) 

 
 
 

• Practice verbally “writing” using academic language frames for the text type, prior to four square 
organization  

• Provide feedback opportunities (peer and/or teacher) 
  

 
 

• Use core aligned Four Square (ELA map pg)  to support students in organizing draft writing  (with feedback)  
• Transitions                                 
• Reasons 
• Details 
• Facts 

• Evidence 
• Examples 
• Topic sentences (introductions) 
• Conclusions 

 
 
 

• Self Revision of the four square 
• Peer revision of the four square (with feedback)  
• Teacher revision (could be optional) 
• Repeat steps as needed (more evidence, transitions, facts, detail etc.) 

  
 
 

• Written paragraph(s) (from four square) 
• Revision 
• Summative published document 
• Summative score 

Framework for Elementary Product Writing 

 
Step 1 
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"Four Square" Writing Overview 

You can easily write properly structured paragraphs with a topic sentence and conclusion using a simple graphic organizer – "the four-
square."  With further practice, you will learn to write well-developed compositions of five or more paragraphs, complete with introductory 
and concluding paragraphs. 

Step 1: Write or draw your topic sentence based on your writing prompt or topic. 

Divide an entire piece of notebook paper into equal quarters, leaving a large rectangle in the center (as illustrated below.) Once you have 
formulated your position into a main idea (K-1), topic sentence (2-3), write your Main Idea or Topic Sentence in Box 1.   

 

The main idea (topic sentence) is placed in the center box of the four square (box 1). Boxes 2, 3, and 4 are used for supporting ideas. The 
lower right box (box 5) is used to build a summary or concluding sentence. This "wrap-up" sentence encompasses all the ideas developed 
in the four-square, and is the basis of developing good introductory and concluding paragraphs in the essay. 

Step 2:  Write or draw three supporting ideas (reasons, details or facts). 

Once you've written your topic or prompt in Box 1, BRAINSTORM three supporting ideas (Write these in Boxes 2, 3 and 4.) Finally, 
write a concluding sentence in Box #5. Now the center box will contain a complete sentence (topic sentence based on your prompt), and 
boxes 2, 3, and 4 will contain supporting ideas (reasons, details or facts) that prove or support box 1. These ideas must be all different from 
one another, real, and not simple opinions. 
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Step 3: 4 Square + T: Adding Transitional words to provide transition between thoughts- By now you are developing your ideas (box 1) 
into three reasons, details or facts (boxes 2, 3, and 4). Transition words are now needed to provide smooth transitions and reading between 
what will eventually become sentences or paragraph(s). 

Step 4:  Add a concluding statement- write a concluding sentence in Box #5. The concluding ties all the parts together, reminds the reader 
of the topic and purpose for the paragraph and reflects the topic sentence.  

Step 5: Develop your ideas in drawings/sentences/paragraph(s) on a separate sheet of paper. Your drawing/sentences/paragraph(s) are 
now taken off the organizer and put on a separate sheet of paper, which will give you plenty of room to add to your 
drawing/sentences/paragraph(s).  

 

 

 

©Canyons School District 2016 ELA 
111



1st Grade Four Square Opinion 

Name: ______________________ 
 
 
 Introduce topic/name of book State an opinion 

Supply a reason 
 
 
  

 
 
 
 
 
 
 

 
 Closure 
 
 

Topic or Name of Book 
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Opinion	Writing	Rubric	
1st	Grade	

Score	 Statement	of	Purpose	/	Focus		
and	Organization	(4-point	rubric)	

Conventions/Editing	
(2-point	rubric	begins	at	score	point	2)	

4	

The	response	is	fully	sustained	and	consistently	and	purposefully	
focused:	
	
• Introduce	the	topic/name	the	book	they	are	writing	about	
• State	an	opinion	
• Supply	reasons	
• Provides	closing	statement	or	section	

	

3	

The	response	is	adequately	sustained	and	generally	focused:	
	
• Introduce	the	topic/name	the	book	they	are	writing	about	
• State	an	opinion	
• Supply	a	reason	
• Provide	some	sense	of	closure	

	

2	

The	response	is	somewhat	sustained	and	may	have	a	minor	drift	in	
focus:	
	
• Unclear	or	unfocused	topic	or	opinion	
• Unclear	or	irrelevant	reason	
• Unclear	closure	

The	response	demonstrates	an	adequate	command	of	conventions:		
• Capitalizes	the	first	word	in	a	sentence,	dates,	names	of	

people,	and	the	pronoun	I		
• Uses	end	punctuation	
• Uses	commas	in	dates	and	to	separate	single	words	in	a	series	
• Uses	conventional	spelling	for	words	with	common	spelling	

patterns	and	for	frequently	occurring	irregular	words	
• Spell	untaught	words	phonetically,	drawing	on	phonemic	

awareness	and	spelling	conventions	
• Some	errors	in	usage	and	sentence	formation	are	present,	but	

no	systematic	pattern	of	errors	is	displayed		

1	

The	response	may	be	related	to	the	topic	but	may	provide	little	or	no	
focus:	
	
• Unclear	or	unfocused	topic	or	opinion	
• No	reason	
• No	sense	of	closure	

The	response	demonstrates	partial	command	of	conventions:		
	

• Errors	in	usage	may	obscure	meaning	
• Inconsistent	use	of	punctuation,	capitalization,	and	spelling	

0	
	 The	response	demonstrates	a	lack	of	command	of	conventions.	

NS	
Insufficient,	illegible,	foreign	language,	incoherent,	off	topic,	or	off-
purpose	writing	
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1st Grade Four Square Informative/Explanatory 

Name: ______________________ 
 
 
 Introduce topic Fact 1 

Fact 2 
 
 
  

 
 
 
 
 
 
 

 
 Closure 
 
 

 

Topic 
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Informative	Writing	Rubric		
1st	Grade	

Score	 Statement	of	Purpose	/	Focus		
and	Organization	(4-point	rubric)	

Conventions/Editing	
(2-point	rubric	begins	at	score	point	2)	

4	

The	response	is	fully	sustained	and	consistently	and	purposefully	
focused:	
	
• State	the	topic		
• Supply	3	or	more	facts	about	the	topic	
• Provides	closure	

	

3	

The	response	is	adequately	sustained	and	generally	focused:	
	
• State	the	topic		
• Supply	1-2	facts	about	the	topic	
• Provide	some	sense	of	closure	

	

2	

The	response	is	somewhat	sustained	and	may	have	a	minor	drift	in	
focus:	
	
• Unclear	or	unfocused	topic		
• Confusing	or	irrelevant	facts	about	the	topic	
• Minimal	or	no	sense	of	closure	

The	response	demonstrates	an	adequate	command	of	conventions:		
• Capitalizes	the	first	word	in	a	sentence,	dates,	names	of	people,	

and	the	pronoun	I		
• Uses	end	punctuation	
• Uses	commas	in	dates	and	to	separate	single	words	in	a	series	
• Uses	conventional	spelling	for	words	with	common	spelling	

patterns	and	for	frequently	occurring	irregular	words	
• Spell	untaught	words	phonetically,	drawing	on	phonemic	

awareness	and	spelling	conventions	
• Some	errors	in	usage	and	sentence	formation	are	present,	but	

no	systematic	pattern	of	errors	is	displayed		

1	

The	response	may	be	related	to	the	topic	but	may	provide	little	or	no	
focus:	
	
• No	stated	topic	
• No	facts	included		
• No	sense	of	closure	

The	response	demonstrates	partial	command	of	conventions:		
	

• Errors	in	usage	may	obscure	meaning	
• Inconsistent	use	of	punctuation,	capitalization,	and	spelling	

0	
	 The	response	demonstrates	a	lack	of	command	of	conventions.	

NS	
Insufficient,	illegible,	foreign	language,	incoherent,	off	topic,	or	off-
purpose	writing	

	

	

©Canyons School District 2016 ELA 
115



1st Grade Four Square Narrative 

Name: ______________________ 
 
 
 First,  Next,  

Then,  
 
 
  

 
 
 
 
 
 
 

 
Fin 
Finally,  
 
 

 

Title: 
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Source: Writing to Sources 

1st Grade Narrative Writing Rubric 
 

Score Narrative Focus Organization Development of 
Narrative 

Language and 
Vocabulary 

Conventions 

4 Narrative is clearly 
focused and 
developed 
throughout. 

Narrative has a well-
developed, logical, 
easy-to-follow plot. 

Narrative includes 
thorough and 
effective use of 
details, dialogue, 
and description 

Narrative uses 
precise, concrete 
sensory language as 
well as figurative 
language and/or 
domain-specific 
vocabulary.  

Narrative has 
correct grammar, 
usage, spelling, 
capitalization, and 
punctuation. 

3 Narrative is mostly 
focused and 
developed 
throughout. 

Narrative has a plot, 
but here may be 
some lack of clarity 
and/or unrelated 
events. 

Narrative includes 
adequate use of 
details, dialogue and 
description. 

Narrative uses 
adequate sensory 
and figurative 
language and/or 
domain-specific 
vocabulary. 

Narrative has a few 
errors but is 
completely 
understandable.  

2 Narrative is 
somewhat 
developed but may 
occasionally lose 
focus. 

Narrative’s plot is 
difficult to follow, 
and ideas are not 
connected well.  

Narrative includes 
only a few details, 
dialogues, and 
description.  

Language in 
narrative is not 
precise or sensory; 
lacks domain-
specific vocabulary. 

Narrative has some 
errors in usage, 
grammar, spelling 
and/or punctuation. 

1 Narrative may be 
confusing, 
unfocused, or too 
short. 

Narrative has little 
or no apparent plot. 

Narrative includes 
few or no details, 
dialogue or 
description 

Language in 
narrative is vague, 
unclear, or 
confusing. 

Narrative is hard to 
follow because of 
frequent errors. 

0 Narrative gets no credit if it does not demonstrate adequate command of narrative writing traits.  
 
Utah Core Standards 
Writing 3. Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what 
happened, use temporal words to signal event order, and provide some sense of closure.   
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